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Chapter I : Some Aspects of the Application of 
Educational Technology for Englxsh 
Language Teaching. 
In this chapter I have discussed a comprehensive defini-
tion of educational technology as an excellent medium of 
learning and teaching English as a foreign language in 
India and elsewhare, While mentioning some of the aspects 
of its application I have maintained that it has a strong 
potential provided it is exploited in the right direction 
to meet the challenges of new inventions which are 
changing our attitudes to language teaching. Media 
technology is rapidly gaining ground as part of an over-
all educational strategy and it may be an important 
component in a curriculum renewal scheme, in a language 
teaching method, in a literacy programme or an in-service 
teacher-training programme. In advanced countries the 
scope of media technology has been fully achieved but 
in India its scope is still limited although television v 
and video programires for educational purposes ate 
gradullay becoming popular. 
Chapter II : Men, Machines and Materials for Language 
Learning and Teaching. 
Science has contributed a great deal to the inventions 
of very useful machines which are fruitfully used for 
language teaching and learning. The role played by radio 
cassette recorders, television and computer has ieen 
acknowledged all over the world. Human resources, 
mecMnlcad resources and language teaching materials 
have jointly given an impetus to language learning ai-d 
teaching. But a lot of improvement and imaginative 
effort has to go into the making of these programmes 
if they are meant to be effective. We need software 
material, planned and organised lessons and creative 
aspects for instructional purposes, A number of agencies 
like BBC, Brighton Language Centre, Lorjman and Macmillan 
have come out with very useful video material for teaching 
English as foreign language. The use of educational 
technology, it is encouraging to note, has been quite 
successful in India wherever it has been tried on the 
students, and teachers, evoking tremendous response and 
success fran them. The time is not far of when the 
conventional methods will be replaced by TV and video 
which would soon be a fairly normal item of furniture"in 
the classroom a perfectly straight forward visual 
aid which has much to contribute to the teaching of 
language skill * I have selected video only for use in 
the classroom for carrying out any experiments on teaching 
written comprehension to a group of Xlth class students. 
Video and video texts bring a slice of real life into 
the classroom. It presents the complete communicative 
situation. Language learners not only hear the 
dialogue but they also see the context and the surroun-
dings in which the communication takes place. The visu;\l 
information leads to a fuller comprehension of the spoken 
language which can not be achieved through conventional 
classroom lectures. 
Chapter III; A review of some methods with special 
reference to comprehension approach 
to teaching of English. 
It is my aim to show in this chapter hov; some of the 
media elements discussed above could be integrated into 
the methodology of language learning and t-^ aching and 
with what result. There are diffrent methods of teaching 
English in India varying from one corner to another, and 
a review of these different methods of teaching English 
as a foreign language has been attempted in this 
chapter without establishing the superiority of any one 
method over the other. My purpose is only to show how 
technological strategies available to us these days 
could be delved into methodology in order to achieve 
greater effectiveness, as compared to the conventional 
methods of teaching, 
I have chosen some of the traditional and current methods 
commonly practised and shown how it is possible to apply 
media technology to achieve the object ives embodied 
in these methods more e f f ec t i ve ly . The methods 
se lec ted are Direct Method, Reading Method, Audio 
and 
Lingual Method, Communicative/Comprehension Approaches 
t o Language teaching . I have concentrated on the 
importance of the canprehension approach in the aquia^-
t i o n of language. The focus of the teacher i s or the 
understanding of the language f i r s t and through t h i s 
the meaning and gramrratical s t ruc tures are taken up. 
Comprehension t r a in ing does not mean tha t speaking i s 
not permitted in the classrocm. Speaking i s not only 
allowed but encouraged. Comprehension i s an act ive and 
dynamic ins t ruc t iona l system. One dynamic component of 
learning t o comprehend is an t i c ipa t ion and pred ic t ion . 
During my experiment I found th i s method quite ef fec t ive 
because i t was not only s t imulat ing but a l so productive 
in the sense of performance a c t i v i t i e s , Canprehension 
approach t o language teaching overcomes the shortcomings 
of the audiolingual method. The language experts have 
never emphasised tha t the bulk of language teaching 
should be r e s t r i c t e d t o comprehension t r a i n i n g but 
recent ly language spec ia l i s t s l i ke Asher and Belasco 
have proved comprehension t r a i n i n g t o be a highly success-
ful approach. 
Chapter IV: In tegra t ion of Media Elements in to 
Methodology for Teaching Language 
S k i l l s . 
In t h i s chapter I have discussed how educational 
technology can en ter the domain of methodology with 
successful r e s u l t s ; how i t could be in tegra ted as a 
powerful aid t o achieve the objectives of each one of 
the current methods e f f ec t i ve ly , 
I have given two di f ferent s i t u a t i o n s , one concerning 
the advanced countr ies and the other per ta ining to the 
developing coun t r i e s . There i s no doubt tha t media 
technology in education i s widely applied in advanced 
countr ies because they can afford the expensive equipments 
but accepting the economic resources and other factors 
in poorer coun t r i es , the educational technologists find 
the s i t u a t i o n there ra the r i d e a l . This i s pa r t i cu l a r l y 
re levant when we come t o discuss the teaching of English 
because i t i s these countires which require English more 
urgently as par t of t h e i r development programmes, 
I have shown how video and t e l ev i s i on have aided the 
teachers following Direct Method for teaching English, 
Since the emphasis in t h i s method i s on oral ins t ruc t ion 
in the form of questions answers, ges tu re s , mimes, tVie 
t e l e v i s i o n can give through sound and and p ic ture a 
b e t t e r understanding of the sub jec t . Similarly the Audio-
Lingual method and the methcxi of Communicative and 
comprehension Approaches can achieve t h e i r objective's 
more successfully with the use of media technology. 
Chapter V : Planning and In tegra t ion of Video 
Material i n to the lesson with special 
reference t o Teaching Written Comprehen-
s ion , 
In t h i s chapter I have discussed some of the techniques 
of planning a video lesson i n to our teaching as a whole, 
I w i l l a l so examine how we could introduce i t in to the 
syl labus and in to the lesson, the focus being on reading 
comprehension which I ca l l wr i t ten comprehension as 
oppo^dto oral comprehension. I have taken up only 
t h r ee important video lesson plans out of s ixteen 
suggested by Margaret Allan, 
Video Plan 1 — Viewing s t r a i g h t through - comprises three 
s t age? , before viewing, play the programme and 
follow up-. 
Video Plan 2 — Viewing in sect ions deals with breaking up 
a programme into s ec t i ons . Different sect ions can be 
tireated in d i f ferent ways for teaching language s k i l l s . 
Video Plan 3 — Si lent viewing —ispart of the video lesson. 
I t is a technique which may be used during the operation 
of video plans 1 and 2, 
The rest of the chapter deals with how we might co 
this using examples from a range of video materials. 
The selection of video materials assigned to highlight 
language items is quite important. I think oral and 
wtitten comprehension can be best taught through video. 
I have also shown the necessity of using authentic video 
materials for language learning. The student should be 
made familiar with the authentic speech of the spp^ aker 
whose language they are learning. It may appear 
difficult but can be overcome after they have seen and 
heard the authentic language again and again. In this 
chapter I have given the number of units for teaching 
written comprehension which I have used for my experiments. 
These units were taught by applying video plan 1 with 
some modifications. The procedures for teaching these 
units have been mentioned in detail in this chapter. 
All the four units for teaching written comprehension^ 
were taken up in the class with video to four groups of 
students. The same texts and exercises were taught by 
the conventional method without video. The idea was to 
formulate the observations and statistical analysis and 
prove that the impact of the visual upon the students 
was far greater than the padagogic method in the class-
room. 
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Chapter VI; Towards the Experiment: Preparation L 
"" Procedures. 
This chapter deals with the preparat ion and proced- r-
adopted in the experiments. Select ion of students 
was an important item. I t was a random se lec t ion of 
40 students from class XI divided in to 4 groups for 
t e s t i n g t h e i r comprehension s k i l l . The group was not 
homogenous but i t included a mixed lo t from reg ioml 
and English medium schools . The arrangements of these 
groups have been discussed in t h i s chapter Each group 
was taught by Method 1 — Video method and by Method 2 — 
without video. 
The se lec t ion of software material was made from 
d i f fe ren t sources namely BBC c a s s e t t e s . Television English, 
Brighton Telemagazines and Video English. The video t e x t s 
of the four uni ts were presented on four d i f ferent sheets 
with exercises and both the groups of Method 1 and 2 
were given the s c r i p t s in the c l a s s . 
To find some more evidence in support of madia technology 
for EFL I used some neutral observers for t h e i r opinion 
on the video l e s sons . S tudent ' s response and t h e i r 
react ions t o the programmes were a l so taken in to accounts. 
This was supplemented by t e a c h e r ' s observation as well t o 
measure the fluxes and reflexes of the leartoers t o the 
video l e s sons . The procedure how I divided the t ex t in 
each of the four units is given in detail in this 
chapter. To support my thesis I designed a retention 
test which was administered two weeks after the video 
leesons. The results proved that those who were taught 
by video or Method 1 had greater power to retain the 
teaching items. 
Chapter VII: Comprehension and Statistical Analysis 
of the Rasults of the Experiments. 
Before statistically analysing the data I have given the 
definitions of some of the special terms used in Statistic, 
e.g., population, random sample, statistical hypothesis. 
Null hypothesis, degree of freedom and significance. 
To test the overall performance of the 4 groups which 
have been indicatedby the Computer as A.I, A II, A III 
and A IV. Method 1 is denoted as X;]^  and Method 2 
as Y;!^  and standard deviation is denoted by D^ in all 
the samples. To judge the statistical significance the 
Null hypothesis has been set up as follows shov/ing that 
the two methods are 
1. eqaully effective 
or 
2, not equally effective 
The statistical formulae to calculate the standard 
deviation is given and applied to all the scores of 
Method 1 and 2. 
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Test I was given to measure the overall 
comprehension of Samples A I A II A III & A IV 
and we concluded that Method I was far more effectiv 
than Method 2 statistically. 
Test II was administered to all the 4 samples 
B I, B II, B III and B IV to measure their 
comprehension with regard to word-objact relation and 
meaning.The results are analysed in chapter VII. 
Test III It was my objective in this test to 
calculate the difference in Scores of Method 1 and 2 
with reference the comprehension of the meanings 
of short utterances and phrases of samples denoted as 
C I , C II, C III and C IV by the computer for 
this purpose. It proved that Method 1 was far better 
than Method 2. 
Test IV, V and VI It was my aim in these tests 
to find out 3 things (a) the students comprehension 
to elicit information (b) to find out inferences 
and equivalences (c) to offer critical opinion 
and judgment, The results of scores show the 
superiority of Method l. 
Test VII The test was desinged to asse. > the 
retention of comprehension teaching units to all the 
four groups namely G I, G II, G III and G IV. 
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The t e s t was given two weeks a f t e r the Video 
lessons and i t was s t a t i s t i c a l l y proved tha t samples 
taught by Method 1 had fa r b e t t e r power of retent ion 
of un i t s taught t o them by video. 
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I have been feel ing very strongly for a long t i ne 
to find out some nethod of overconing the problorr,? of 
teaching English to undergraduate classes In the 
Universi ty. Large population of s tuden ts , lack of 
motivation and i n t e r e s t on the par t of teachers and 
students both, guided me to the s e l ec t ion of a subject 
on the appl ica t ion of media technology to teaching of 
English. An insight in to the subject developed vAien I 
was p r ac t i ca l l y exposed to media technology l a s t summer 
at Brighton Polytechnic Language Centre, where I v/as 
sent for t ra in ing on a Summer Course by the Br i t i sh 
Council, Nm; Delhi. V/hen I returned from Brighton I had 
another chance of attending a'UffC National V/orkshop on 
Educational Technology for th ree v;eeks a t Aligarh Muslim 
Univers i ty , Aligarh conducted by Professor Brian I l i i l , 
the B r i t i s h Council s p e c i a l i s t . This developed my 
conviction in the u t i l i t y of media because a l a rge number 
of students were taught through t e l ev i s ion and video and 
the i r enthusiasm and motivation was amazing. 
While pursuing my research vx»rk I had to face a 
number of obs tac les and problems. I t was a d i f f i c u l t 
task to carry on my experiment in the department which 
did not have a t e l e v i s i o n and video; they had to be hired 
i i i 
on the days when I needed them. I ron ica l ly they v;en 
purchased by the department when I had completed a l l 
my experiments, 
I vriLsh to acknowledge the great debt I ov;e to 
my students of class XI for t h e i r ac t ive cooperation and 
keen i n t e r e s t in the video lessons I gave tho^i. Par t icu la r 
thanks ,are due to the Br i t i sh Council, ?fev; Delhi which I 
gra teful ly acknowledge for the i r ass is tance i n the form 
of books and ma te r i a l s . I have l e a r n t i great deal frc^ 
Professor Brian Hil l who has been a constant source of 
Insp i ra t ion to change me into a firm supporter of media 
technology, I am very gra teful to Dr, Abdul Aleem, 
Reader, Department of S t a t i s t i c s who helped me in 
processing the data on Computer for s t a t i s t i c a l ana lys i s , 
I am equally grateful to the Chairman and my Supervisor 
Dr I'lunlr Ahmad and a l l other members of the non-teaching 
s t a f f v/ho helped me i n the completion of t h i s woi^. 
Last but not the l e a s t I owe a great deal to my 
daughters who had the pat ience to put up with my day-long 
absence frcxn home during the completion of ny thes i s and 
my dear mother who made l o t of s ac r i f i ce by coming to 
Allgarh for looking af ter the chi ldren and me. 
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C H A P T E R I 
Some Aspects of the Application of 
Educational Teghnology for Egg:!Ish 
Language Teaching^ 
1.1 ^Vhat Is meant bv Eduogtlonal Technology ? 
I v/ould l i k e to discuss here a comprehensive 
de f in i t i on of Educational Technology as an excel lent 
and e f f i c i en t medium of learning and teaching language, 
specia l ly English as a foreign language in India and 
e l se where. I t seems to have a strong po ten t ia l provided 
i t i s exploited in the r i g h t d i r e c t i o n , to meet tlie 
challenges of new inventions which requi re serious 
considerat ion in our changing a t t i t udes to language 
teaching s k i l l s . 
Alan Hancock defines the phrase educational 
technology as follows : 
Indeed the phrase educational technology 
has been coined pr inc ipal ly to express the 
notion of men, machines and mater ia ls 
working together to improve the relevance 
of both teaching and learning processes, t 
1.2 The term educational technology Is of ten used 
ra ther ambiguously, because i t descr ibes an approach, 
an a t t i t u d e of mind and a prospect ive rather than a 
formal programme of study. The f ie ld I s new enough for 
those \/lio wish to apply i t in di f ferent d i r ec t ion for 
in s t ruc t iona l and educational purposes instead of 
conventional academic l ec tu re programmes. Thus meaia 
1. Hflnr>Qckj Ulr^n, Pi running for Educ^^tionnl Mass Media., 
London 1977 p fT 
technology is rapidly gaining ground as r-irt of an 
overal l educational s t ra tegy and the same media ray ' 
a part of a number of d i f ferent systems, for example, 
t e l ev i s ion and video in the classroom which mry be an 
Important component in a curriculum renewal scheme, in 
a language teaching method, in a l i t e r a c y programme" or 
an in - se rv ice teacher - t ra in ing programme. 
This i s based on the assumption that each 
educational medium has pa r t i cu la r s t rength and 
qua l i t i e s which wi l l be of use in introducing, i l l u s t r a -
ting or reinforcing specif ic aspects of the t o t a l 
educational goal . A synthet ic study of the conventional 
ins t ruc t ion and media i n s t ruc t iona l technology may 
combine to produce a new coherence and meaning to 
language-teaching community l iving in the modern world 
of micro-chip revolu t ion . Taking into account the 
specif ic needs of a language teacher media technology 
poses a grea t challenge in the adaption of curriculum 
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models developed by researchers l i k e Wilkins, Trim e t c . 
1.3 In theory t h i s should normally f i t into our 
techix)logical society but the use of the term educational 
technology more often provokes anger and d i s t r u s t among 
2. Trim, J .L.K. . Richter ich . R. Van E.K., J.A. & Wilkins, D.A. 
Svstans Development in Adult Lan/^uage Learning. Oxford. 
Pergamon Press , 198O. 
teachers v/ho have been a victim of nev; gadgets becauc :> 
they have suffered from ine f f i c i en t language laboratr r; os, 
incompatable video recorders or incomprehensible 
computer programmes. How media technology could bo 
r e h a b i l i t a t e d in the minds of such teachers i a the main 
purpose of my project . I would l i k e to explore in the 
following chapters the advantages of media technology 
together with some of the problems v/hich users have had 
to overcome. The focus of my a t t en t ion v/ill be on 
t e l ev i s ion and video to e s t ab l i sh how successfully they 
could be exploited for language learning and teaching 
provided a key and centra l pos i t ion is assigned to the 
teacher . . I t i s within th i s .parameter that the 
potent ia l for media technology can be i l l u s t r a t e d . 
1,^- Hitherto the anphasis v;as on the scho la r ' s 
knowledge of the s t ruc tu re and vocabulary. The audio-
l ingual and audio-visual revolut ions in 1960s did l i t t l e ' 
to change t h i s s i t u a t i o n . But v/ith the a v a i l a b i l i t y of 
software mater ia l growing day by day the disi l lusionment 
with techrology aids is diminishing. A s ign i f i can t new 
d i rec t ion has been given to teaching language s k i l l s 
(instead of acquis i t ion of the Imowledge of language) 
through the appl ica t ion of media technology. A number 
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of researches have been conducted in Europe, England 
,ind Aiiiorlca in favour of the uno of riodia-tochiX)locy, 
highliGhtinc the p rac t i ca l learning needs, syllabus 
designing and de ta i led s tages of language learning in 
terms of specif ic performance objec t ives . The main 
challenge of the 80s i s now to develop an integrated 
educational system for language teaching v/hich 
st imulates communicative a c t i v i t i e s , language s k i l l s 
and at the same time promotes the personal and the 
socia l development of the indiv idual . Language 
learning i s seen in terms of performance s k i l l which 
is very much in tune vd.th the feeling of the times. 
I t i s against th is background that the po ten t ia l of 
media technology should be assessed. 
1,5 The need to focus more on l i s ten ing s k i l l s and 
on the development of ora l proficiency, points to 
the v i t a l ro le which rad io , t e l e v i s i o n and video tapes 
have to play. A number of m.ialti-medla courses which 
have been outstandingly successfiol are already in 
vogue in many advanced countr ies v^lch have given a 
p rac t i ca l and concrete shape to the most popular 
communicative theory of language teaching now a days. 
The reason for th is success could be the s t ead i ly 
changing a t t i t u d e in our understanding of the medli 
as language learning too l s , A number of agencies 1:. 
s i x t i e s and seventies v/ere engaged to enable pract is ing 
teachers to inves t iga te and report on the efficacy of 
media technology. Several symposia and conferences 
were held to explore, balance and counterbalance the 
opposi te vie\:s on educational technology. A number of 
journals and per iodicals are devoting adequate space 
for reviews and c r i t i c i s n on the use of media. I t i s 
an encouraging sign no\; that the products of media 
programmes can argue through t h e i r communicative aims 
and object ives and the way in which they have attempted 
to r e a l i s e them in p rac t i ce . A special isijue of the 
B r i t i s h Journni of Language Teachinn Vol. XVIII, Vc, 2, 
3, 1980 is devoted en t i re ly to the use of media materia' 
in langt&ge teaching. The development of BBC school 
t e l e v i s i o n s e r i e s , the commitment of ITV to schools ' 
t e lev is ions are some of the l iv ing examples of the 
applicat ions of media technology. 
Undoubtedly the con t r ibu t ion of radio to the 
teaching of EFL has been overshadowed by t e l ev i s ion 
and video but radio s t i l l does have a s ign i f i can t role 
and the l a r g e s t source of softv/are in the educational 
7 
technology because of the cost and copyright problems 
of video casse t t e s prepared by BBC. At the moment, 
Television and Video are contributing 
to the t o t a l educational process a t many 
ptoints today but there can be fev/ areas ' 
in vhich i t s p o t e n t i a l , d i r ec t and 
ind i rec t i s demonstrated more s t r ik ing ' 'y 
than in the co l leges , 3 
1.6 Scope of Media Technology ; With the gradual 
acceptance of media technology i t s scope of appl ica t ion 
has extended g rea t ly in many areas of education 
specia l ly in language learning and teaching v/hich is 
the main concern of my projec t . I t can offer specif ic 
advantages to the teacher and the learner spec ia l ly 
af ter the breakdown of the s t r u c t u r a l approach to 
language teaching. I t is a powerful support to 
s i tua t iona l teaching by presenting authentic speech 
of the nat ive speakers and the language is introduced 
i n the context of every day s i t ua t i ons —— the student 
learns by hearing and seeing the 'language in a c t i o n ' . 
I t offers up-to-date mater ial which i s t op i ca l , 
introducing lea rners to themes and pe r sona l i t i e s of 
the ta rge t language. Televis ion and video mater ia l 
provide a f l ex ib le resource v;hich can be adopted to 
su i t individual needs. Television courses are designed 
^. Mac Leaiij R. Television in Education. 1968. London, p . 9^. 
• ^ V i;ith a compelling po\ier to inotivate learnlnr, I-
already been rea l i sed in the advanced countr ies anri 
is being rea l i sed in the developing countr ies that 
t e l ev i s ion should be in every language classroom. Our 
p r i o r i t i e s in language teaching have changed consider-
ably over the years and t e l ev i s ion has assumed '•-•ry 
great importance aided by the spectacular progress 
in video technology. According to Brian H i l l , 
1-bst programmes today are ful ly 
constructed to r e f l e c t l e a r n e r ' s need 
and t h i s trend is acce le ra t ing . 
Authentic mater ia l bounds, ideal for 
introducing, i l l u s t r a t i n g or re in for -
cing communicative s k i l l s , h 
In advanced Countries the scope of media technology 
has received a further impetus by the in t roduct ion of 
Computers in language learning which can be very 
effect ive means of i n s t ruc t ion in foreign langucige 
learn ing , i f l inked with a video disc recorder or a 
video cas se t t e player, (see Chap. I I Oiagram h p. 53). 
1.7 l-'edia technology is constant ly under pressure 
to develop nesw d i r e c t i o n s . The i n t e r n a t i o n a l i s a t i o n 
of the BBC English Casset tes '?ollo\/ me' and 'Follow 
Through" are glaring examples of i t s tremendous 
success. These are some of the broader scopes v/hich 
h. Hill^ B.J "Using Television", in B r i t i s h Journal of 
Language Te^ohinrr. Vol. XVIlt lb . 2 ,3- p . 29. 
touch only on the po ten t ia l of usin^ nedin t'^chnolo'^y. 
According to Sherrington 
For the f i r s t time l i n g u i s t i c behaviour 
could "be se t in i t s t o t a l e x t r a - l i n g u i s t i c 
context; students could observe language 
as i t r ea l ly occurs , instead of experienc-
ing i t through a s e r i e s of a r t i f i c i a l l y 
created examples, 5 
1.8 So far I have been discussing the scope of 
t e l ev i s i on and video in advanced count r ies . The 
appl ica t ion of media technology in India has yet to 
be t r i e d . Some open un ive r s i t i e s have s ta r ted giving 
d is tance education in the f i e ld s of science, technology 
and business managonont but lack the resources in man 
and mater ial for teaching foreign language s k i l l s . 
Televis ion and video are used extensively in c i t i e s 
and v i l l ages in India but for information and 
entertainment. There is no ins t ruc t iona l system in 
the country i-'hich could use media technology for 
teaching language s k i l l s . The teachers of English, 
a majority of them are s t i l l dependent on t r a d i t i o n a l 
methodology, and they have not even been exposed to 
media-technology. How could they r e a l i s e i t s \/orth 
unless i t is introduced to than? 
5. Sherrington. R. Television nnd Languat^e S k i l l s . 1973. 
London, p . 2, 
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1,9 HovGVer there are encoiiraginn si':n:i in Ireli-i f " 
ne-.' ou t l e t s of educational video. The prep-iratlon c " 
oducatioual video procraiiimeG for chi ldren ia no-./ in 
ful l s\rf.ng follo\;ing the governnentc decis ion to provide 
a second t e l ev i s ion channel for education by 1991-92. 
Several organisat ions have joined hands to prepare 
indigenous hardv;are and softv;are. The Central I n s t i t u t e 
of Educational Technology (C.I.E.T) of the Ilatlonal 
Council of Educational Research and Training (N.C.E.R.T) 
i s coordinating t h e v;ork of making the programmes. They 
are also expected to helD in the r e a l i s a t i o n of the 
govGrnmonts v/ork of un iversa l l za t ion of primary education 
by 1990 for chi ldren upto ^h years of age. Obviously 
t e l ev i s i on and video are going to play an Important 
r o l e in the r e a l i s a t i o n of the government's scheme. 
The CIET, setup in 198^ i s aidded by States 
I n s t i t u t e for Educational Technology (3IET) in six 
S ta tes . I t i s also ass i s ted by Indian Space Research 
Organisation (ISRO) and In te rna t iona l agencies l i k e 
UIESCO and The Asia Pacif ic I n s t i t u t e for Broadcasting 
Development (APIBD). They have a l l been setup for 
promoting u t i l i s a t i o n of Educational Technology through 
video programmes for chi ldren v;hlch v/ill be rooted in 
11 
the i r own cu l tu re . These programmes wi l l bo covers" 
by SIET. The SITES in Six Sta tes have commenced 
production of t h e i r ovm programmes in the i r own 
language and cultiure. These programmes are beamed for 
s ix hours dal ly in these s ix s t a t e s — Andhra Pradesh, 
Bihar, Gujrat, Kaharashtra, Orissa and Uttar Prades-h. 
V/lth a population of 750 mil l ion India i s i'nced 
with the enormous task of educating i t s people in a 
very short t ime. In vie\: of th i s i t v;as roal isod by 
the Government that i t would have to re ly on 
Educational Technology to reach such a la rge ^-^opiilation 
through the explo i ta t ion of t e l e v i s i o n and video. The 
r e a l i s a t i o n about effectiveness of media technology has 
already dawned upon the educators and they are busy 
producing video programmes and films. Tlvey range from 
subjects r e l a t ing to sc ience, environment, language 
teacliing, 'w'ild l i f e , unity and i n t e g r i t y , hum-,.! values, 
mathematics and h i s to ry . 
1.10 This programme of the Government of India shows an 
awakening no doubt for the use of educational technology 
on a la rge scale but i t is r e la ted to mass media and 
d is tance learn ing . My project is re la ted to language 
teaching through video in the c l a s s room. The idea is 
to prove the effect iveness and po ten t ia l of th is 
12 
T)0\/erful audio visual a id spec ia l ly for teaching 
English as a foreign lancuage. In the dis tance 
learning the teacher is re legated to the background 
but with a video in classroom the teacher remains 
cent ra l to any teaching programme. I have shown that 
video is superior to other aids at our disposal In the 
classroom. I wil l examine what i t s s t rengths are. 
What does i t do pa r t i cu la r ly v/ell in the context bf 
language teaching? 
1.11 Effectiveness of Video in an English Lan^uapte Classroom 
With the help of video a l l the language s k i l l s , 
l i s t e n i n g , speakinf^, reading and wri t ing can be tauf;ht 
far more effect ively than the l e c t u r e method in the 
classroom. A video teaching progranme can be used to 
p rac t i se g i s t , comprehension, to e l e c i t de ta i l ed 
l i s t e n i n g , to s t imulate i n t e r a c t i v e ora l work and 
to introduce s t ruc tu re s and grammar po in t s . 
The grea tes t advantage of video is tha t i t offers 
the v isual element in communication and shows hov; the 
v i s i b l e context supports the comprehension of a verbal 
message. This is an important aspect of foreign 
language teaching because the students are made familiar 
with the social and cu l tu ra l s i t u a t i o n in which 
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language i s used in act ion by speakers v/hose lancuace 
they are learn ing . The r igh t kind of video mater ia l 
used by the teacher can do th is in a number of v;ays : 
i t s vivid presenta t ion of srettings and characters can 
be used t o s e t the scene for ro le play; i t can present 
a case v;ith such impact tha t i t can involve the 
s tuds i t s ac t ively in a strong debate; i n t e rp re t a t ions 
of vrhat they see can be made by them and so video can 
be a stimulus to genuine communication in the classroom 
by bringing out d i f fe ren t opinions \ ; i th in the group. 
The visual and pa ra l i ngu i s t i c s ignals help the 
students to decipher v;hat is being communicated. I t 
helps l ea rners v;hen they l i s t e n to a foreign language 
i f they can see as well as hear v/hat i s going on. And 
video 's moving p ic tures also help l ea rners concentrate 
because they provide a focus of a t t en t ion while they 
have 
l i s t e n . If the learners / g rea te r exposure to the 
contextualised language and s i t u a t i o n s , the bet ter 
they are l i k e l y to l ea rn i t . In some s i t u a t i o n s , the 
classroom is the only place learners can hear the 
foreign language spoken, so video becomes a means of 
giving-them a 'language b a t h ' , in the classroom. This 
should form an e s sen t i a l par t of a teaching programme 
special ly for students coming t o un ive r s i t i e s in India 
I^ f 
from regional medium schools. The combination of 
Variety, i n t e r e s t and entertainment one can der ive 
from video makes i t an aid -which can help develop 
strong motivation in l e a r n e r s . 
1.12 My observations on the effectiveness and motiva-
t ing power of video i s based not only on books dealing 
with the lise of video in the classroom but on my 
experience of a workshop on video technology for 
teaching of English as a foreign language to under-
graduate c l a s s e s . I have never seen learners so s t rongly 
motivated, a t t e n t i v e and responsible as i n video demons-
t r a t i o n lessons given to the lea rners on d i f fe ren t s k i l l s 
of language. 
1.13 Student response to Visual element 
Effective and systematic exp lo i ta t ion of well 
selected video mater ia l could help to sense t i se students 
to v i t a l differences in non vocal communication, as well 
as serve as a stimulus for free discuss ion in English. The 
layers of information conveyed by the visual components 
with regard to student response has been comprehens-"vely 
summarised in Table*^ on the follovzing page 15 by 
Jane Wi l l i s . 
6 Wi l l i s , Jane "The Role of the visual element in spoken d l s 
course •* implications for the exp lo i t a t ion of video in the 
ELT Classroom." in Vldfto in English Language Teaching : A 
Research Report April 1982 Universi ty of Aston, Birmingham 
p . 2T. 
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C H A P T E R I I 
Ken^ Kachlnes^ and Materials for Lgngupj^e 
Learning: and Teachlgf!:. 
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2.1 There have been in the past d i f fe ren t ways o"* 
reaching the language learner through an appeal to 
as many of his senses as poss ible and th i s i s not a 
new idea , but modem technology offers so many 
different and varying means of approaching the 
learner which have great po ten t i a l in operating 
ef fec t ive ly upon the l e a r n e r ' s mind. 
Various media elements now in use are only means 
of communications. But they have in fact no a b i l i t y 
except to communicate and if used s k i l f u l l y by a 
teacher they can communicate exceptional ly wel l , 
Adlai Stevenson has r i g h t l y pointed out tha t 
We ares s t i l l in the infancy of the 
development of educational f i lms , t e l e v i -
sions and the l i k e , , , But already there 
has been such progress made along these 
and r e l a t e d l i n e s . . . the resourceful 
teacher can now do a be t t e r job in l e s s 
time and at l e s s cos t . 1 
The resources made avai lable to a learner in a 
learning system may be divided broadly in to two 
Categories , in the f i r s t instance as human and 
1. Stevenson, A.dlai, "Dual Education Problem J School 
and Hame", The Nevryork Tiroes Magazine^ April 10, 
1958. 
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mechanical. The diagram below shows the f u l l 
paTapheraalia of s t imul i ^whlch may reach the learner 
In modern t imes. The range var ies from open c i r c u i t 
broadcasting and c lose c i r c u i t broadcasting In the 
classroom through recording e t c . to the range of human 
contacts and resources . 
HuTnan Resources f^echanjcal Resources 
Rad 10 
5 ion Radio Vj-
OCTV 
crrv 
Language L^b 
Slides ^ B ms 
Vl'deo 
CornputeT-
Interactive V/deo 
Sate/fite 
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2.2 H\mnfl Rpsouroes t The most Important human resource 
i s the learner and his learning e f for t . There are 
several f a c to r s , soc ia l ogle a l , psychological , cu l tura l 
and regional which exerc ise a good deal of Incluence 
on the l e a r n e r ' s stimulus and response. However, we 
have to measure the learning effort In terms of time, 
I n t e n s i t y , efficiency and appropriateness of t ha t 
e f for t . These are some of the Important learning 
parameters and a l l other components In the system are 
evaluated by t h e i r effect upon them. A system v^lch 
makes i t possible for the learner to (^^ ork longer , more 
in t ens ive ly , more e f f i c i e n t l y and appropriately wi l l 
be more highly valued than one v^ich does not^ I mean 
to Say that the greater the exposure of the t a rge t 
language and i t s keen and in tens ive recept ion by the 
l e a r n e r , the b e t t e r the achievement, 
2.3 The second human resource is the teacher who is 
the cen t ra l and In tegra l par t in the learning system. 
However dazzling the success of modern inventions in 
the f i e ld of media technology, the human wi l l always 
remain cent ra l to help and guide the lea rner through 
in t e rac t ion . The teacher i n i t i a t e s , organises , 
arranges and presents t he mater ia l to be l e a r n t . 
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checks on progress, provides Inputs and checks th i 
response and the perfoimance of the learner throuc 
input and feedback. He finds ways and methods of 
overcoming learning in te r fe rences , blocks and 
d i f f i c u l t i e s , vdiich many a time hamper the learning 
process. I t is essen t ia l for the teachev to bui ld 
and maintain the motivation of the l e a rne r , fostering 
dynamian in Individuals and groups as t he case may be, 
2 . ^ The th i rd human resource is provided by the 
nat ive informants the na t ive s i tua t ions and i n which 
the members of the t a r g e t language present t h e i r 
c u l t u r e , manners, behaviour, which the learner t r i e s 
to ass imi la te in himself or a corpus of l i n g u i s t i c 
a r t e fac t s on which the lea rner models his behaviour. 
The learning process i s re tarded to almost imperfect-
ion if the learner i s not able to Identify himself 
with the socia l and contextual values of the country 
vhoae language he is l ea rn ing . This i s an important 
framework for d i rec t conversational and pragmatic 
i n t e r a c t i o n . 
2.5 The fourth human resource i s i nd i r ec t but 
nevertheless a s ign i f i can t one which r e l a t e s to the 
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production of mater ia l in the form of s c r i p t s , 
students book, t e ache r ' s book acting as a v isua l to 
aid the l ea rne r . Considering from th i s point of view 
a whole host of human resource goes into the making of 
l e a r n e r ' s ma te r i a l , for example, w r i t e r s , t echnic ians , 
p r i n t e r s , publ i shers , s e c r e t a r i e s e t c . who are s k i l l e d , 
t ra ined and espec ia l ly commissioned to produce mater ial . 
Their contr ibut ion is great in the sense tha t i t leads 
to 'immersion l ea rn ing ' which helps in simulating the 
behaviour of members of the speech community in the 
course of everyday l i v i n g , making the t a r g e t language 
r e a l and a l ive in r e a l i s t i c s i t u a t i o n , 
2.6 Menhnnical Resources 
Radio : In the evaluation of education media system in 
modern tljnes i t seems inevi table to mention the r o l e 
played by radio in the in s t ruc t iona l system of 
education. The prime of place goes to BBC English by 
Radio which has now become the requiranents of more 
than hundred countr ies a l l over the world for English 
lessors through the mass media. This a c t i v i t y based 
on broadcasting i s the seed and o r ig in of teaching and 
learning through media. 
English by Radio came into being during World 
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War I I . A number of broadcasts from the BBC foreign 
language sec t ion had the d i s t i n c t i o n of being the 
vehic le of I t s f i r s t attempt at teaching English by 
Radio. The radio programmes which are broadcast by 
the BBC have the specif ic need of the country for 
vhich the broadcast i s meant. We have English by 
radio for the Middle Eas t , for the European countr ies 
and for the far and south East Asia. Kbw-a-days there 
are d i f fe ren t d i rec t ions given to the broadcast meant 
for one country only, for example, India and Pakistan. 
We have programnes of BBC on radio aimed at teaching 
English to learners belonging to d i f ferent regions in 
the country; English fo r Urdu speaking l e a r n e r s , 
English for Bengali speaking l e a r n e r s , English for 
Tamil speaking l e a r n e r s . This shows a tremendous 
range of areas covered by radio cater ing to the needs 
of learners region-wise in India. 
The f i r s t English lesson by radio broadcast 
consisted of a se r i e s of se lec ted u t terances a r t i c u -
la ted slowly in perfect BBC English of the day followed 
by a careful t r a n s l a t i o n i n the language of the learner , 
This was done at a time when the world was at war and 
when the majority of the audience dananded war news 
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only. Hence the diiration of these programmes were 
not more than two to t h r ee minutes. 
In sp i t e of these hard-fact r e a l i t i e s the 
broadcast began to arouse i n t e r e s t and i t vas improved 
pedagogic a l l y , methodologically in presenta t ion as i t 
gained considerable audience. With the end of World 
War I I the i n t e r e s t of the l i s t e n e r s increased consider-
ably in a wide range of countries in the learning of 
English through BBC broadcast . What had begun as a 
haphazard i n i t i a l experiment during World War I I has 
now become a well planned and careful ly organised 
operat ion. With the guidance from the growing number 
of experts in English as a foreign language special 
b i l ingua l courses for beginners were devised for 
trajnsmission at intermediate and more advanced l e v e l . 
Radio became a powerful means of teaching English 
as a foreign language in a number of countr ies a l l 
over the world. The most popular and successful of 
the radio progranmes in the f i f t i e s was the project 
to teach English to beginners e n t i t l e d "Calling All 
Beginners". Here was an excel lent production of 
English teaching material which could work in a 
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global context a t t r ac t ing l a rge audiences of di f ferent 
areas of the world. English by radio broadcast assumed 
s t i l l greater importance in 1960s when intermediate 
and advanced leve l courses in English were beamed not 
only to Europe but also to Asia. As t e l ev i s ion was 
confined only to the developed world, radio lessons in 
English were the only means avai lable to the learners 
in d i s tan t developing count r ies . People in Europe, 
i n Middle East and Asia began to l e a rn t English through 
another se r i e s of lessons in 'Walter and Connie' 
though i t was primari ly a t e l e v i s i o n s e r i e s . 
From the early seventies onwards the teaching 
of English embraced the vise of video and re l a t ed 
publ icat ions with audio support ma te r i a l , t he use of 
t e l ev i s i on , fu l ly supported by material for the 
lea rner a t home or in the classroom. And now the 
in tegra ted use of a l l these media i s being exploi ted 
for teaching English whose range of operat ion has 
developed dramatical ly i n response t o the worldwide 
demand for English, English by radio lessons are now 
broadcast from London to almost a l l par ts of the world 
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for more than s ix ty hours each week. We have now 
special streams of out-put for China, Indonesia, 
South East Asia and the sub Continent — about one 
hundred and twenty countr ies broadcast BBC English 
by radio lessons on t h e i r loca l a i r . 
2.7 Rfldio Vision : A refinement of radio which incorporates 
some of the advantages of a v isua l support is known as 
radio v i s ion or atuiio-vlslon i n t he context of open 
University, Radio vis ion i s cheap, f l ex ib le and 
successful . I t has been on the scene of media 
technology for a decade and i t s po ten t ia l has already 
been s t ressed . Many teachers c l ea r ly find the 
combination of radio and film s t r i p most useful with 
the help of s l i d e p ro jec to rs . 
2.8 Television in Education : Prejudices and conservative 
thinking have contr ibuted towards the hardening of 
ideas about t e l e v i s i o n which could work against i t s 
most productive use in the f i e ld of education, 
Roderick Maclean says , "Television i s going to 
revo lu t ion i se educational techniques", and the 
curriculum models proposed by Wllklns, Trim and 
Rlchter ich to concre t i se learning and teaching 
P. Mflfilean, R. Television In Education 1968 London p. 2. 
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Situat ions through t e l e v i s i o n have posed a great 
challenge to language teaching. Brian Hi l l vie^ ^^ s 
these new d i rec t ions in Educational Technology more 
favourably and attempts to show 
how media technology can contr ibute 
towards meeting the challenge of the 
new emphasis on communicative competence 
more e f fec t ive ly . 3 
2.9 For the educators who are op t imis t ic about 
the potent ia l of t e l ev i s ion in edica t ion there are 
two h i s t o r i c a l views which are l i k e l y to come in 
t h e i r way. (a) TV has grown up primari ly as a source 
of entertainment and Journalism (b) TV i s cen t ra l ly 
cont ro l led . To switch over the audience from 
enter ta innent to education could be a formidable task . 
We need a committed audience, for educational t e l e v i s i o n 
i s not only t e lev i sua l but more than t h a t because i t 
can es tab l i sh individual one-to-one r e l a t ionsh ip . 
Many people think that treatment of a subject by 
t e l e v i s i o n necessar i ly means popularised and 
super f ic ia l t reatment . But s u p e r f i c i a l i t y has nothing 
to do with t e l e v i s i o n . I t doesn ' t l i e in the TV but 
i n the nature of i t s audience and i t s programmes. 
3. H i l l , B. LSA XTV 6 
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Robert Maclean has r i g h t l y controverted the popular 
notion about the super f ic ia l treatment of a subject 
by t e l ev i s ion t 
Television when i t i s fu l ly adopted to 
the educational context i s capable of a l l 
the depth and a l l the ins ight tha t even 
went into an act of class-room teaching 
but I t s fu l l adaptat ion Implies two 
conditions tha t are not always recognised 
in the discussions on ETV. F i r s t that 
the audience must be as committed as i t 
v/ould be in a conventional classroom 
s i t u a t i o n , and second t h a t the TV t r e a t -
ment must not f l i r t a t i o u s l y compete with 
the enter ta in ing and commercial type of 
t e l ev i s i on , h 
Professor Brian Hil l is also of the view tha t 
any assessment of the po t en t i a l , must, 
of necessi ty be highly s e l e c t i v e , since 
the range of equipment ava i lab le and the 
mu l t i p l i c i t y of teaching and learning 
s i t u a t i o n in -v^ich tha t equipment i s 
anployed make general claims d i f f i c u l t 
to subs t an t i a t e , 5 
These conditions demand qui te self d i s c i p l i n e 
on the part of teacher and student a l i k e , because TV 
may lead in to moods of pass iv i ty and re laxa t ion at 
the cost of ser iousness . 
If we v;ant t e l ev i s i on to be of educative value 
h. Maclann R. Television in Educntlon 1Q68 London T)T). V U . 
5. H i l l , B. LTA XIV -6. 
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we must give up a l l the wooly thinking about I t . Let 
us t r e a t i t as a new Invention — a brand new 
f a c i l i t y for use In teaching. 
Educational TV functions In two-fold ways 
(a) Open Circui t Television used for the d i s t an t 
learning and education — OCTV (b) close c i r c u i t 
t e l ev i s ion — CCT7. 
2.10 Open Ci rcu i t Television, has a mass audience having 
th ree functions 1. Dlssiminating information and 
knowledge 2. education 3 . entertainment but i t i s i » t 
su i t ab le for i n s t ruc t i ona l a c t i v i t y . The viewer 
coxild remain passive or relaxed while watching a 
programme and he may not consider himself to be 
individual committed to a course of study but effor ts 
have been made to use t h i s mass medlmn for i n s t ruc t iona l 
purposes. Maclean observes, 
Allow tha t your educa t iona l / ins t ruc t iona l 
programmes are arranged in s e r i e s t ha t no 
s ingle programme claims to do more than 
take a s tep forweO'd, tha t there i s time 
between each Instalment for the viewer to 
do some work or a t l e a s t some thinking on 
his own account, and you have moved 
subs t an t i a l ly nearer a use of TV which 
i s ac t ive ly educat ional . 6 
b. MftCleftn R. Television in Education 1968 London p. 27. 
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Different types of programmes are beamed for 
adults and viewers committed to a correspondence or a 
professional course of study through d i s t a n t l ea rn ing . 
Lack of oppor tuni t ies for the bulk of population in 
any country to jo in a univers i ty as regular student 
has necessi ta ted t h e choice fo r d i s tan t learn ing . 
Distance learning could be grouped in to the following 
ca tegor ies . 
1. I n s t i t u t i o n a l learning — in which the students 
are ac tua l ly the member's of a un ivers i ty and they 
have se l f -access centres which provide learning 
under the t eacher ' s guidance. 
2. Ins t i tu t iona l mode where learning i s autonomous 
aoi s e l f - d i r e c t e d , where teacher i s one of the resources 
l i k e l i b r a r y , books e t c . 
3 . Regional I n s t i t u t i o n — in th i s we get a mixture 
of Intensive course and weekend course. The pa t t e rn 
i s t ha t the viewers l ea rn by themselves f i r s t and 
then go in for a two-day in tens ive contact programme. 
k. National I n s t i t u t i o n the concept of open 
Iftiiversities i s born out of d i s t an t l ea rn ing . To use 
t e l ev i s i on as a mass media for those who are In teres ted 
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In specia l i sed courses , A. nunber of open un ive r s i t i e s 
i n England and India are ca ter ing to the needs of 
learners through d i s t a n t education. The open 
un ive r s i t i e s in India are mainly concentrating on 
professional courses for business management, ejngineers, 
s c i e n t i s t s through correspondence. How fa r they are 
ef fec t ive i s yet to be establ ished because the en t i r e 
exercise in t h i s r ^ a r d i s at the experimental s tage 
The IXJC also has i t s own programmes for higher and 
advanced learning in science subject which are 
beamed by INSIT B to a l l par ts of the country. The 
DoordaTshan also broadcasts programmes for school 
chi ldren on almost a l l subjects but I th ink they are 
not s a t i s f ac to ry because they ^iphasise the au thor i -
t a r i a n ro le of the teacher and Ignore the individual 
l e a r n e r ' s problems and d i f f i c u l t i e s . Lack of software 
ma te r i a l , good, planned and organised lessons a i^ "^  
c r ea t ive s c r i p t s for i n s t ruc t i ona l purposes are some 
of t he Doordarshan*s programmes' serious l i m i t a t i o n s . 
A l o t of improvanent and imaginative ef for t has to go 
in to the making of these programmes if they are meant 
to be e f fec t ive . 
The use of TV as I have discussed above as a 
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mass media can become ins t ruc t iona l provided i t i s 
in tegrated to achieve specif ic educational objec t ive . 
Television may be a component in a curriculum renewal 
schane, a language teaching method, a l i t e r a c y 
programme or in -serv ice teacher t r a in ing progranme 
with the l im i t a t i ons c i t ed above. 
2.11 Close Circui t Television s I t i s only with close 
c i r c u i t system that a committed audience can be 
taken for granted. I t i s through CCTV tha t we are 
l i k e l y to see t e l e v i s i o n ' s f u l l e s t adoption to the 
purposes of d i r ec t teaching. I t is d i f ferent from 
open broadcasting, in Just as much as a t ex t book is 
d i f ferent from a popular magazine. We should not 
have an exaggerated view of the usefulness of t e l e -
v is ion that i t can bring about wider appeal and 
revolut ion in teaching. TV i t s e l f w i l l not revolu-
t i o n i s e t l ^ qual i ty and s t y l e of our teaching, nor 
wi l l a technica l ly e f f i c i en t method of d i s t r i b u t i o n 
necessar i ly provide us with a wil l ing mass audience. 
If the teaching material fed in a camera is dul l and 
ine f fec t ive , i t becomes dul ler by the time i t reaches 
the viewers. That i s why Brian Hi l l suggests that the 
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teaching material must "be highly selective", for 
teaching and learning situations if we really wish to 
explore the advantages of media technology. The 
crucial roles of teachers and teaching materials are 
an integral part of CCTV which is focused on individual 
or groups of learners. It is through CCTV that we can 
involve the learners in creating their o\m material 
and in using sound and video recorders for using 
student programmes a subject which I will '^ iscuss 
later in this chapter. The diagram Ifo. 2 shows the 
way in which conventional instruction and individualised 
instruction through programme learning may combine to 
produce a new coherence and meaning to language 
learning and teaching. 
nstructio-nal 
Tech-nology 
CoTiveTitloTia 
TlstTUctioTI 
l-ndividual 
In struct iohal 
Tech-nology 
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Diagram Kb. 3 i l l u s t r a t e s t h i s r e l a t ionsh ip 
in a more de ta i led form. Here the associa t ion and 
i n t e r a c t i o n between the teacher , presenta t ion of 
mater ia l and t h e individxial i s shovn on a modular 
p r inc ip le with the feed back processes between them, 
sketched in by connecting l i n e s . 
DiflgrAm Ifo. ^ 
4 1 
CCTVData 
IreservatioTneachiTigliaterial 
Individual aiicl STTI^II 
GToupAutoTTiated Teaching 
^^Tnan 
nteraction 
mdividual 
Stud}' 
Creative 
Period 
\ 
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2.12 Teachers and lea rners of a foreign language 
are confronted with the problem of provision or 
r e s t o r a t i o n of context a very important matter 
indeed. Here again CCTV wi l l prove i t s vor th . Take 
as a simple example the ear ly stages of learning a 
foreign language. We a l l l ea rn our own language in 
I t s context . We gradually associa te words with 
objects and behaviour they represent because the 
people who speak the t a rge t language use the word in 
r e l a t i o n to t h e i r behaviour and those ob jec ts . 
Classroom learning of a foreign language has often 
been divorced from the context but the t e l e v i s i o n 
has the peculiar s t rength tha t i t deals 
with what are obviously r ea l l i f e and 
here and now s i t u a t i o n s . The s i t u a t i o n s 
are presented to the s tuden ts , and deal t 
with by the teacher , and to t h e i r 
manifest r e a l i t y , i s added the tronendous 
Value of complete v i s i b i l i t y . 7 
Direct Teaching through CCTV J Television can provide 
d i rec t teaching and at the same time offer a form of 
in -serv ice t ra in ing for the teacher who is r e l a t i v e l y 
unqualif ied or unacquainted in the l a t e s t method of 
presentat ion. 
7. McLeanj R. Television in Education 1Q68 London P P . 11^1?. 
3^ 
In B r i t a i n educational TV means and applies 
to c lose c i r c u i t woric, A lesson in biology can be 
enlivened by the use of one camera v i t h i n the school 
l a b . The concept of d i r e c t teaching i s involved both 
in broadcasting and close system. Although the 
l a t t e r can prove more ef fec t ive if we systematise our 
in t ruc t iona l programme on the following l i n e s : 
1. Ins t ruc t iona l TV programme 
2. A spec ia l ly prepared handbook 
3 . exercises to be completed by the students and 
marked by the teacher . 
h. Personal Contact between student and tu to r or 
group of s tuden ts . 
Other types of d i r ec t experience programme 
could be viorked out in the following manner 
1. Supply the context - the t rue and r e a l l i f e 
context to what might otherwise be a purely c l a s s 
room study. 
2. Second type of programme at tends to achieve 
similar effects by building up an imaginary context 
and supplying a reconstructed and imaginary background. 
3. Active response programme th i s c a l l s for 
a c t i v i t y on tile part of the pupi l , a so r t of mixed 
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physical and mental a c t i v i t y . The teacher rejiian. 
v i t a l and centra l in th is s i t u a t i o n . 
h. Stimulus type prograTune designed with the long 
term cooperation of the teacher to s t a r t off a 
chain reac t ion of a c t i v i t y in a project fomi, for 
example improvised drama, dialogues, s i t u a t i o n e tc . 
All these four types of programmes have been 
t r i ed in a workshop on 'The Use of Educational 
Technology for Teaching English through TV/Video i n , 
classroom t o undergraduate c lasses in India which was 
held from 3 - 2 2 November 1986 at Aligarh Muslim 
Uiiversi ty under the guidance of Professor Brian H i n , 
a renowned figure i n the world of media technology. 
This programme was t r i e d bn the s tudents and 
pa r t i c ipan t s both, evoking tremendous response and 
success from them. The time i s not far of when the 
conventional methods wi l l be replaced by TV and Video ' 
viiich would soon be a f a i r l y noimal item of f i irniture 
i n the classroom a per fec t ly straightforward visual 
aid which has mirh to con t r ibu te to the teaching of 
language s k i l l s . The pos s ib i l i t y of l inking of 
classroom to each other through CCTV is i n the offing 
in India . I t can also solve the growing problem of 
student population in u n i v e r s i t i e s , and the c lasses 
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wi l l not be l e t off If a teacher i s l a t e or absent. 
2.13 Language Laboratories The most Important advance 
in language teaching eff iciency was the language 
laboratory in the f i f t i e s which was considered to be 
a powerful aid for teaching language s k i l l s . But - i t s 
u t i l i t y has been outmoded by more recent inventions of 
t e l e v i s i o n and video which are fa r more superior to 
langi:iage laboratory because of the reasons already 
mentioned above. Most of the language l abora to r ies 
are now considered to be a burden on economic resources 
of t h e i n s t i t u t i o n s because i t s optimum u t i l i t y is 
confined to the s k i l l s of l i s t en ing and speaking 
mainly. The open c i r c u i t and close c i r c u i t system of 
broadcast have a de f in i t e advantage over them because 
of the vivid visual they provide, The laboratory work 
becomes boring and r e p e t i t i v e , and the f i r s t excitement 
of the student wears out very soon, I need not go 
in to de ta i l s of mechanical or academic manipulation of 
tlte language laboratory because more recent developmenc 
in media technology have rendered language l abora to r i e s 
as supe r f i c i a l . The audio-l ingual exerc i ses , pa t t e rn 
d r i l l s can be more ef fec t ively administered through 
t e l ev i s ion and video. From the point of view of cos t , 
space and u t i l i t y the use of mini-lab instead of 
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language l abo ra to r i e s seems to be a more feasable 
proposi t ion. A. mini-lab has almost the same funcf'on 
which a language lab has except that i t doesn ' t have 
console and the individual learner can work i t himself 
according to h i s needs. I t i s l e s s expensive and 
instead of having t e n or twenty booths In language 
lab we could have a few mini-labs at a much l e s se r cost . 
. 1V Slides and Films s Two further developments have 
grea t ly enhanced the value of sound broadcasting to 
the teacher in the form of s l i de s or film s t r i p s to 
supplement the already consis tent ly excel lent teaching 
mater ia l ava i lab le to the teachers and the s tudents . 
Films are the main vehic le for i n s t ruc t i on . Through 
them contextual backgrounds can be made r e a l . Different 
corners of the foreign country, different behaviours 
and s i t u a t i o n s can be t ransported in to the classroom. 
The authentic atmosphere of learning periods can be 
evoked. S5)eech is associated d i r ec t l y with action 
which Can help in rem.oving the L^  in ter ference of 
mental t r a n s l a t i o n . I n t e r e s t i n p lo t , persona l i ty , 
atmosphere can be used to take out the boredum of 
s t ruc tu ra l presenta t ion . Films can be repeated and 
on the th i rd and the fourth showing students begin to 
an t i c ipa t e the dialogue perhaps the neares t 
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approach, to the b i l ingua l method but the s l ides 
have the disadvantage of being s t i l l vrlthout any 
act ion or speech, and the film s t r i p moves rapidly 
with no device to s top i t at a point of s i t u a t i o n 
viiich the teacher vdshes to exploit for a teaching 
item -— a deficiency viiich has been fu l ly overcome 
by the invention of video c a s s e t t e recorders in the 
sevent ies . 
2.15 Video : Perhaps the g rea te s t s ingle contr ibut ion to 
revolut ionise t e l e v i s i o n s tudio operation has been the 
development of the video tape recorder . Until t h i s 
became a p rac t i ca l proposi t ion a l l recorded t e l ev i s ion 
programmes were made on films by te lerecording process. 
This technique resu l ted in l o s s of qua l i ty when 
cOTipared t o the o r ig ina l s tudio pictures and took a 
considerable time for processing. 
One of the novel fea tures of a videotape 
recorder i s the use of ro ta t ing video head, and the 
a b i l i t y to edi t videotape by wholly e lec t ronic means. 
Additions or Improvement can be made to exis t ing 
progTaimnes by inser t ing new segment into an unrequired 
sec t ion without any v i s i b l e dis turbances. Even 
animation i s now possible under automatic cont ro l . 
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Jack Lonergan firmly bel ieves t h a t , 
Video brings a s l i c e or rea l l i f e into 
the classroom. I t presents the complete 
communicative s i t u a t i o n . Language 
l ea rne r s not only hear the dialogue they 
also see tlie pa r t i c ipan t s in the surround-
ings where the communication takes place . 
The visual information not only leads to 
a f u l l e r comprehension of the spoken' 
language but can also benefi t learners in 
a number of other wajrs, 8 
Social r e l a t i onsh ip and behaviour can be 
seen very c lear ly on video and the visual element 
provides with invaluable fea ture of the medium. I t 
can show a range of behaviour that no other medium 
can match : how people reac t when they are angry, sad, 
s a r c a s t i c , thoughtful , impol i te , l i k e , d i s l i k e and 
so on. Video can present language in an enter ta ining 
and a l i v e l y way and can save the teacher from lengthy 
explanations. Students can l ea rn a l o t about the 
cu l tu ra l values of t h e people whose language they are" 
learning. I t can teach almost a l l the s k i l l s of 
l i s t e n i n g , speaking, reading and wri t ing in an 
in te rac t ive s i t u a t i o n . 
Video is inexpensive and capable of f l ex ib le 
exp lo i t a t ion for individual programmes, for example, 
^' Jack^ Lonergan. Video in Language Learning 198^- Londoq p. l 
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a nevs b u l l e t i n Is a good source of frequency counts. 
I t can be used for teacher t ra in ing because language 
i s a dynamic and a fas t movirg thing so the teacher 
has a valid medium for t r a in ing himself. Video has 
brought a fundamental change in our a t t i t ude to 
learning and teaching a language. I t makes us examine 
our ainjs and ob jec t ives . I t acts as a t r i gge r to 
ac t iva te both the teacher and the taught and works as 
s ca ta lys t helping in experimentation. Jane Willis 
be l ieves , 
tha t i t is prec ise ly because of the 
moving visual component t h a t video is 
a popular aid in the language classroom, 
a t l e a s t with teachers t ra ined in i t s 
use. 9 
The ro l^ of t h e teagher - There i s a serious 
misunderstanding spec ia l ly among those who are 
staunch bel ievers in conventional pedagogic method 
that the r o l e which a teacher plays in most language 
teaching s i t u a t i o n s w i l l diminish. This is far from 
being t rue because the teacher i s going t o remain 
cen t ra l in a l l teaching programmes taken up with the 
aid of media technology as Jack Lonergan thinks : 
9. Wi l l i s , J . "The ro l e of the v isua l Element in spoken 
discourse" in Video AT^plications in Language Teachin 
ELT Document 1ii+. England 19^3 p. 30. 
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As in most language teaching s i t u a t i o n 
the ro le of a teacher is key one. I t is 
the teacher who must harness the power 
of the video f i lms; i t is the teacher 
who has the prime re spons ib i l i t y for 
creating a successful learning environ-
ment. 10. 
Video i s a useful aid for the language 
teacher . I t i s not meant to overshadow the iden t i ty 
or the personali ty of t he teacher . I t is the teacher 
who uses Various techniques of media technology as an 
aid to present video materials to learners and to 
f a c i l i t a t e successful motivation and acquis i t ion . The 
video films are devised by the teacher , the lessons 
are planned by the teacher , the i n t e r ac t ion does not 
depend on the video and monitor alone. I t is the 
teacher himself v/ho creates i n t e r ac t ion and communica-
t i ve s i t u a t i o n s . In a CGTV Workshop i t is the teacher who 
t ra ins how video camera is used and how the students can 
invi te themselves to producing t h e i r programmes and 
mate r ia l s . Jus t as the black boards, f lash cards are 
used in conventional teaching in the same way video is 
also used in the classroom. With some teachers i t may 
be a nev; experience because they are exposed to the 
video and camera for the f i r s t time but th i s i n i t i a l 
10. Lonergan, J. Video i n Language Teaching 198^ CUP p . ^ . 
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di f f i cu l ty could be overcome af ter a fev; days 
t ra in ing as ve experienced in A1-1J Aligarh in a 
Vforkshop on Kedia technology for English. Jack 
Lonergan i s r i g h t when he says 
I t i s usual ly inexperience, perhaps v i th 
a sense of awe of the technology which 
leads teachers to these views. Infact 
the t eache r ' s r o l e is cen t ra l because 
the teacher has to r e l a t e broadcast 
material to t he language l e a r n e r ' s 
needs. 11 
Geddes and S tu r t r idge have given the following 
se t of procedures for exploi t ing many types of 
authentic video mater ia l by the teacher 
(1) Introduce video subject matter (some 
groups may wish to know what l i n g u i s t i c 
benefi ts they can be expected to derive 
from i t ) . 
(2) F i r s t play, with sound. (As group to 
note key words and af ter the viewing 
get one of them to wr i te key words on 
the board,) 
(3) Help students to reconst ruct the s t rong-
l i n e of the sequence from the key ^^ords/ 
phrases. 
(i+) Second play, followed by general 
comprehension quest ions. 
(5) Third play, preceded by d i s c r e t e . 
Comprehension quest ions, 'mis sing word' 
sentences , or s imilar to be f i l l e d in 
during or after play. 
11. Lonergan. J. Video Applications In English Lanf^ua^e in 
ELT Documents H f^ 1983 Oxford p. 71+. 
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(6) Further plays, if necesseJ^y. 
(7) Ancil lary a c t i v i t i e s (e .g . ro le -p lay , 
wr i t ten exerc i ses , e t c . ) 
(8) Feedback ( i . e . discussion on the 
i n t e r e s t of the mater ia l and useful-
ness of the a c t i v i t i e s ) . 12 
This kind of a c t i v i t y conducted by the teacher whatever 
t he l eve l of the group can be a very e f f ic ien t way of 
generating confidence i n the l ea rners in following the 
g i s t of an authentic t e l e v i s i o n mater ia l . 
The ro le of the lea rner t Most of the learners have 
used video and t e l ev i s ion for entertainment purposes 
only \Aiich could be a stumbling block i n the way of 
the teacher to induce ser iousness among them. Passive 
t e l ev i s ion viewing does not promote i n t e r a c t i v e learning. 
To break th i s vicious c i r c l e the teacher has to be very 
careful in encouraging active viewing by the l ea rner 
using Various techniques to maintain t h e i r i n t e r e s t and 
motivation. In order to overcome th i s probl«n the 
Vvideo mater ia l should be careful ly chosen or planned or 
designed to inculca te i n s t ruc t ion as well as fun among 
the l e a r n e r s . If there is need, video games — a sor t 
of language exercise could achieve t h i s end. What i s 
e ssen t ia l is the fact t ha t video should be introduced 
12. Geddes and S t u r t r i d e e . Ed. Video in the Language Classroom 
in "The Use of Video Films" by David Kerridge 1982 London 
p. 113. 
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gradiAally in the classroom. They should also be 
taught to record the i r own programmes and appreciate 
the pos i t ive benefi ts for language learning when i t 
i s used cons t ruc t ive ly . Thus we can open the way in 
a wide variety of l ea rner -cen t red a c t i v i t i e s . According 
to Jack Lonergan 
The ro l e of the learner is to be a 
c r ea t i ve member in a jo in t partnership 
the video equipment, the teacher 
and the l ea rne r . 13 
Jane Wil l is in her a r t i c l e , 101 Wavs to Use 
Video attempts t o explore and c lass i fy the uses of 
video mater ia l to f u l f i l specif ied learning object ives 
and to meet the needs of students at f i ve d i f ferent 
l eve l s through an i l l u s t r a t i v e chart given on the next 
page. 
In the upper sect ion of the Chart are given five, 
broad stages to show the changes that occur in language 
learning object ives as students progress from elementry 
to intermediate and advamed s t ages . Objectives 1 and 2 
r e l a t e to elementary s t ages , 2 and 3 to intermediate , 
3-5 to intermediate and advanced s t ages . Within each 
stage the teacher should be aware of the need to 
re -assess object ive constancy on the basis of s tuden t s ' 
n . Lonergan^ J . Video in Language Teaching London 1983 
p . 7. 
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achievement. 
In the uni ts of text spoken and wr i t t en 
Jane Wi l l i s has givoi an analysis of spoken i n t e r a c t i o n 
developed a t the Universi ty of Birmingham which is now 
being used fo r the design of teaching ma te r i a l s . The 
un i t s of text deal with Imita t ion, summary or compre-
hension of specif ic items through short video sequoices. 
They cover a number of teaching items from monologue, 
dialogue to sentence and paragraph wr i t ing . 
Tlie th i rd sec t ion of the chart is on focus 
s h i f t at different l e v e l s . As the language items are 
well contexualised, presented and pract ised in a 
meaningful way, there is a great degree of emphasis 
on the forra of the language i tems, and the focus sh i f t s 
from individual I t e n s , tha t i s , l e x i s , grammar and 
discourse s t ruc tu re to the message conveyed by the 
language, i t s informational content and i t s functional 
use. This i s shown diagraimiatically in the char t as a 
single l i n e which represents a s h i f t of focus, l-'^ ore 
a t t en t ion at the advanced leve l is paid to comprehension 
and expression of the message. 
The lower sec t ion of the chart discusses the 
ro le of video in language teaching at d i f ferent leve ls 
v/hich I have discus*.sod above but Jane Wil l is has very 
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skilful ly and bril3.i3ritly summed ijp the role of video 
in language teaching. 
The l a s t sect ion of the chart gives the length 
of a video sequence in terms of time which varies from 
t h i r t y seconds to tv;o minutes at s tage 1. The t imir^s 
are increased vath s tages 2 - 3 - ^ 5 - from one minute to 
tv;elve minutes respec t ive ly . Exercises may be 
administered to the whole c l a s s , group of s tuden ts , 
pairs and ind iv idua l s . I t also shows how in d i f fe ren t 
s i tua t ions videos could be used \'dth 
1. p ic ture + volume 
2. Volume off + p ic ture 
3. no pic ture + volume on 
2.16 Commter An l i s t ed Lnneuane Learning - CALL ; 
In recent years the computer has es tabl i shed i t s e l f 
as an important future of modern l i f e and spread 
v/idely covering many areas of knowledge through i t s 
appl ica t ions . I t is also being used as an important 
tool for language learn ing . I t performs -^ d-th remark-
able speed exact ly the ins t ruc t ions given to i t by a 
him an user . I t s ro le in language learning i s tha t of 
a medium far from threatening the t eache r ' s posi t ion 
because i t is unable to c r ea t e educational mate r ia l . 
All the teaching and l i n g u i s t i c material and ins t ruc-
t ion for i t s presenta t ion must be specif ied by the 
teacher . I t is the teacher , then, who can '••lake the 
computer assume the computer's ro le in language 
learn ing . 
There are a number of terms which have come 
into existence for computer l i t e r a c y , for example, 
CAJ for Computer^ Assisted Ins t ruc t ion and the more 
recent one in Br i ta in i s CAL(Computer Assisted Learning0 
There are other terms CBI, Computer Based Ins t ruc t ion , 
CDI, Computer Directed Ins t ruc t ion so on'and so fo r th , 
but they a l l suggest that: computer has a fundamental 
r o l e in the education process, 
CALL Implies the presence of the teacher in a 
c lass of students and a computer which could be placed 
in a special labora tory . The teacher decides a ce r t a in 
part of t he curriculum can be handled on the computer. 
This could be any thing from short lessons and exercises 
to a subs tan t ia l s ec t ion of a course. Alternat ively the 
teacher may wish to adopt the computer to develop ce r t a in 
learning s k i l l s . I t may communicate with the students 
v i sua l ly by showing t e x t , diagrams, graphs or video 
images on screen. I t can a l so present sound in the form 
^9 
of speech, music or other audio output . This i s the 
general nature of a computer as a resource at the 
t eacher ' s disposal but i t has some pos i t ive advantages 
and disadvantages both. 
Advantages of Computer in EFL : 
There i s minimal in te r ference in the learning 
process with the aid of Computer, I t can handle a 
much wider range of a c t i v i t i e s and much more powerfully 
than other technological aids offering i n t e r ac t i ve 
learn ing . We can have the individual ised feed back, 
ind iv idual i sed student response by pressing B or C 
button. We can say and have a choice to say how he i s 
wrong. This method is cal led Step Response, Computer 
renders valuable serv ice for remedial work spec ia l ly 
with those individuals who need extra help because they 
do not make suf f ic ien t progress in the classroom. The ^ 
software gives them help i n solving t h e i r l i n g u i s t i c 
d i f f i c u l t i e s . Computer can also motivate some students 
who use i t with excitement and motivation. I t often 
happens that s tudents miss t h e i r c lasses because of 
i l l n e s s , time table clashes and other problems. This 
presents no d i f f i cu l ty for the computer because I t has 
the capacity to s to re the lessons in memory and the 
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student can come at any time, press the button and 
spend as long as is needed to recover h is l o s s . 
From the point of view of teacher the Computer 
presents several aspects of promise. The computer can 
handle question and ansv/er rou t ines , simulated dialogues 
and many other types of exercise , IVhen the student has 
completed the sess ion the computer can record r e s u l t s , 
e r r o r s , success r a t e s , the time spent and much more 
information for the teacher to view at a l a t e r time. 
Unlike the t ex t book lesson which a teacher can not 
change the computer exercise can be eas i ly modified. I t 
has been shown that learning with a computer i s ra ted 
highly by the s tudents . The Computer can be a powerful 
motiva ting force for productive study. But the 
importance of CA.LL is s t i l l being evaluated because of 
some disadvantages. 
Disadvantages of Computers : 
Prejudice as ide , there are some genuine problems 
in using the computer for language teaching. Some of 
them r e l a t e to present s t a t e of CALL. I t is not d i f f i : :u l t 
to buy or borrow mater ia ls but they are seldom por table 
because of being damaged. Unless the computer is the 
same they wi l l probably not run without modification. 
While the computer i s able to accomodate a subs tan t i a l 
5^ 
raJige of learning s t y l e s , i t i s not a complete subs t i -
t u t e for the teacher. The computer can not completely 
conduct an open ended dialogue v/ith the s tudents . I t 
has nei ther the vocabulary nor the a b i l i t y to under-
stand the enormous range of u t te rances possible in any 
human language. For example, the ambiguity inherent 
i n a s t ruc tu re can not be explained by the Computer 
with a confidence. For various kinds of exercises 
re la ted to rules of i n f l e c t i o n , word formation and 
syntax subs tan t ia l preparat ion and sk i l fu l programming 
i s required on the part of the teacher . Some of the 
defects inherent in CALL could be overcome if a computer 
i s linlced to a video which is commonly kno^ -m as 
i n t e r ac t i ve video, 
2,17 In t e rac t ive Video : The most excit ing technology 
development in language learning these days is the 
l inking of video to Computer — i n t e r a c t i v e video. 
The i n t e r a c t i v i t y l i e s in the computer's capacity to 
respond to what the user does. Computer linl<:ed to 
video materials opens up a l l kinds of p o s s i b i l i t i e s 
for learning by individuals or small groups. 
Currently three poss ible leve ls of i n t e r ac t i ve 
use are determined by the proper t ies of d i f ferent 
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systems s 
(a) Basic In te rac t ive features offered bv the 
video d3,sc machine. 
Remote Control and rapid random access are the 
key features of In te rac t ive video which allow the 
learner to use a key pad or other device to move 
through a video programme of his choice. The 
In te rac t ive element Is bu i l t Into t h i s programme 
in the form of 'menus' . This gives a chance to 
the lea rner to decide what he wants to see next. 
(b) A Video plaver with a bu i l t In Computer. 
This system can have a small Computer b u i l t i n 
to a video player . This adds two fea tures : the 
capacity to branch i n d i f fe ren t d i rec t ions and the 
capacity to keep a record of what the user does. 
Branching makes i t poss ib le , for example, to 
prograJime for d i f fe ren t responses. 
(c) A Video plaver l inked to an external Computer. 
As shown in the diagram No. k below. 
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(BBC Model B) 
This Is possible with both video cassette 
and video disc-player and there are various ways in 
linking either to a Computer. 
The outputs of Computer and Video can be 
viewed on separate screens. This level of in teract ivi ty 
9^ 
I s most f l ex ib le but i t i s also most expensive. 
In t e rac t ive video may be the source of authentic 
language, i t presents r ea l s i t u a t i o n s and experience 
of a foreign country. I t a lso gives para l ingu is t i c 
clues and st imulates new teaching s t r a t e g i e s . 
2.18 S a t e l l i t e : The l a t e s t and most useful invention of 
science is the launching of s a t e l l i t e s in space for 
various purposes and is being u t i l i s e d for broad-
casting educative programmes in d i f ferent par ts of 
the world. I t has a powerful po ten t ia l for the 
appl ica t ion of media technology to language learning 
and teaching. There seems to be a sh i f t of emphasis 
from the macro towards a micro wave system rendered by 
the spread of telecommunication S a t e l l i t e system, USA 
was the f i r s t to launch a new se r i e s of ATS S a t e l l i t e s 
on experimental basis to achieve educational goals 
d i r ec t l y which made an exchange programme possible 
between Brazi l and Strandford Universi ty in Amefica. 
This experiment was followed with d i rec t broadcasting 
recept ion in North America and Ind ia . This seems to 
be a new form of interconnecting far off places and 
producing a genuine global contact between the advanced 
and developing count r ies . 
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The BBC i s going to launch a Special programme 
through i t s S a t e l l i t e which can beam ELT and other 
programmes to any part of India with the help of an 
antenna disc by 1988. The doordarshan, Nev; Delhi i s 
also contenplating of using a s a t e l l i t e , as ^ came to 
know from the Deputy Director General, Doordarshan 
r ecen t ly , to beam l e c t u r e s , demonstrations and other 
educational programmes on about s ix or seven channels. 
I t i s a mul t i -c rore project and may take not l e s s than 
a decade for making i t fu l ly commissioned. However 
there i s every reason to be opt imis t ic how t h i s nevr 
media technology i s going to be exploited ful ly for 
language learning and teaching giving both the formal 
and informal education. 
I have nearly discussed and explained a l l the 
aspects of the appl ica t ion of media technology to 
language learning and teaching and i t i s my aim to 
show in the following chapter how some of these media 
elements could be in tegra ted for language learning 
am teaching and with what r e s u l t . There are 
d i f ferent methods of teaching English in India 
varying from one corner to another but my aim i s only 
to review the current methodology without establ ishing 
the super ior i ty of one method over the o ther . What 
I propose to do i s to see how technology s t r a t eg i e s 
could be delved into methodology in order to achieve 
greater effectiveness as compared to conventional 
pedagogy. 
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C H A P T E R I I I 
A Revlev: of Some Methods with Special 
Reference to Comprehension Approach to 
Teaching Enrlish As A Foreign Language 
58 
3.1 ^s a prel-ode to the integration of various 
aspects of media technology into methodology which is 
the subject of my next chapter , i t would not be out of 
place if I examine the tenets of some of the major 
methods of teaching English which are widely practised, 
I have le f t out the Grammar-translation and Reading 
methods as I find that other methods namely, Direct 
method, Audio-lingual method, Communicativj and 
Comprehension approaches to language teaching can be 
more effectively supported by media technology. 
3.2 While presenting a survey of above methods i t 
is not my aim to question the validity or establish 
the superiority of one method over the other, I only 
wish to prove in my thesis how far the different 
elements of educational technology discussed at length 
in the previous chapter could go a long way in achiev-
ing our goals of teaching a foreign language effectively. 
They are very powerful jdds to language teaching made 
available to us by sc ient i f ic inventions. Can we change 
our a t t i tude to language learning and teaching making i t 
more innovative and motivating with the support of 
teaching machines? I feel strongly, whatever methods 
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we choose or whatever objectives we have in mind the 
ultimate aim is to reach our goal hy the most direct 
route. If the t radi t ional techniques are combined 
with media technology the in te res t , enthusiasm and 
motivation of the learner will surely double in the 
l igh t of their achievement, 
3 . 3 XhQ PJLrect ^^gi?ho^ < 
The reaction against the above method came from 
different sources and in different ways. I t was fe l t 
that grammar of a language, and regular practice in 
translating from the learner ' s native language was 
laid on accurate pronunciation a«i intonation, 
communication sk i l l s and creat iv i ty . Different labels 
are given to the direct method, for example, natural, 
psychological, d i rect , Immltative and so forth. What 
they have in common is that they refer to the use of 
language in communicative situations usually without 
recourse to the native language, " 
The report of the Committee of Twelve in 1901 
describes i t at follows, 
1. Cole. R. y Modern Foreign Languages and the i r Teftct^ lng 
1931 New York p. 59. 
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In I t s extreme form the method consis ted 
of a s e r i e s of monologues by the teacher 
in te rspersed with exchanges of question 
and answer between the Ins t ruc tor and the 
pupil — a l l in the foreign language . . . 
A great deal of pantomime accompanied the 
t a l k . With the aid of th is g e s t i c u l a t i o n , 
by a t t e n t i v e l i s t e n i n g , and by d in t of 
much r e p e t i t i o n the learner came to 
assoc ia te c e r t a i n ac ts and objects with 
c e r t a i n combinations of the sounds and 
f i na l ly reached the point of reproducing 
the foreign vrords o r p h r a s e s . . . 2 
Ihe various o r a l , psychological or phonetic 
methods which developed a t the beginning of 20th century 
have been grouped together by Wllga Rivers^ as forms of 
the d i rec t method, i n t h a t they advocate learning by the 
d i rec t reLatloE of foreign words and phrases with objects 
and ac t ions , without the use of the nat ive language by 
the teacher or s tudent . The ul t imate aim was to develop 
the a b i l i t y to think i n the t a r g e t language. 
The consciousness of a mul t ip le in tegra ted approach 
to foreign language teaching and the growing r e a l i s a t i o n 
of the value of a thorough knowledge of a language 
other than mother tongue resiiLted in the developmeht 
2. Cole, R. op. c i t . p . 58. 
3 . Rivers , Wllga K. , Tenchlng Foreign Languat^e S k i l l s 
1968 London p . 18. 
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of a more ef fec t ive method of teaching foreign 
language s k i l l s i n i t i a l l y known as "aural —oral" 
vrhich was l a t e r changed to "audio l ingua l " method. I t 
alms at developing l i s t e n i n g and speaking s k i l l s f i r s t , 
as the foundation on v/hlch to build the s k i l l of read-
ing and wr i t ing . The method developed quickly \rrith the 
beginning of V/orld V/ar I I with the Uiited States Army 
language programmes which were given to so ld ie rs and 
mi l i t a ry personnel In a l a rge number and wide var ie ty 
of languages. The t ra in ing was given with a view to 
develop commimicatiye a b i l i t y vdth a working knowledge 
of the language of the country where the troups were 
being sen t . I t consisted of s i t ua t i ona l based dialogues, 
pract ised and memorised by the so ld ie r s followed by ora l 
d r i l l s and conversations constructed around rea l l i f e 
s l . tuat ions . I t was perhaps due to in tens ive communica-
t i v e sessions tha t the success of t h i s method was t r i ed 
and kno\-m. 
Audio lingualism became immensely popular i n 
United S ta tes and other countries of the world for 
learning a foreign language. The basic p r inc ip le of 
audio-l ingual methodology is t h a t language performance 
cons is t s of a s e t of hab i t s i n the use of language 
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s t ruc tu res and pa t t e rn s . According to V/iiga Rivers , 
The audio l ingtial method aims a t teaching 
the language s k i l l i n the order of l i s t e n -
ing, speaking, reading and ^ ^ i t i n g . the 
emphasis in the early years i s on the 
language as i t i s spoken in every day 
s i t u a t i o n , moving at; advanced l eve l s to 
the more l i t e r a r y forms of expression. . .i+ 
3.5 The audio l ingual method i n s p i t e of i t s immense 
populari ty among the foreign language teachers has not 
been free from ser ious c r i t i c i sm by theore t i ca l 
l i n g u i s t i c s . But Wilga Hivers herself has judiciously 
assessed the s t rengths and weaknesses of the audio 
l ingual method i n the book, "Teaching Foreign Language 
S k i l l s . " Rivers thinks the teaching mater ia ls are more 
s c i e n t i f i c a l l y and systematical ly designed. Reading and 
writ ing are not neglected. Stiident motivation in audio 
l ingual c lasses i s on the whole high. Students enjoy 
learning to use a language from the very f i r s t day of 
the i r in t roduct ion . The techniques advocate ac t ive 
- p a r t i c i p a t i o n by a l l students for most of the time. But 
a t the same time the author points out the p i t f a l l s i n 
the method. Students t rained by audio l ingual method 
in a mechanical way can progress l i k e wel l - t ra ined 
h. Rlyers Wllgn. M.. Teaching Foreign Language Sk i l l s 
1968 London p . M-1 , 
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p a r r o t s . They are tmcer ta in of what they are saying 
and unable to use the memorised mater ial in rea l l i f e 
contexts . 
In the following chapter I would l i k e to show, 
v/hatever the v/eaknesses of th i s method, the boredom and 
dul lness can be elaninated and made st imulating by the 
use of media technology. As an aid i t can increase the 
effect iveness of any method in a psO'ticular s i t u a t i o n . 
Audio l ingual techniques i n t e l l i g e n t l y applied through 
media technology can lead to very thorough learning of 
a foreign language. 
3.6 The Communicative Approaches to foreign language teaching; 
The weaknesses of the audio-lingual method led to 
the populari ty of the most widely pract ised method of 
teaching a foreign language these days — the communica-
t i v e approach to language teaching. The focus of 
communicative theory of language teaching, having strong 
supporters i n Wlddowson and Brumfit, i s to acquire the 
a b i l i t y to communicate in another language; one must 
use tha t langiiage in a communicative s i t u a t i o n . Communi-
ca t ive a b i l i t i e s are usually acquired qui te rapidly when 
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compared to t he grammatical accuracy of the lea rner 
which increases only slowly and af ter much experience 
of using the language. lo acquire communicative 
competence a conscious understanding of grapmar i s not 
a p r e - r e q u i s i t e , thus any grammar-based method which 
purports to develop communicative s k i l l s w i l l f a i l with 
the majority of s tudents . Only a few wi l l be able to 
vrork t h e i r way through a grammar course, whether i t i s 
grammar-translation, audio-l ingual or cognitive methods. 
The cen t ra l p r inc ip le of several prevai l ing modern 
methods i s to acquire communicative competence to use 
the language for r ea l communication. Exercises and 
d r i l l s emphasised in the Direct and Audio Lingual methods 
ax*e nei ther nefi'essary nor su f f i c i en t . Newmark and Reibal 
s ta ted t h i s pr inc ip le t « 
Systematic organizat ion of the grammatical 
form of the language mater ia l exposed to 
the lea rner i s ne i ther necessary nor su f f i -
c i en t for h is mastery of the language . . . 
Presenta t ion of p a r t i c u l a r instances of 
language in contexts which exemplify t he i r 
meaning and use i s both suf f ic ien t and 
necessary, 5 
The communicative approach to foreign language 
teaching can be divided in to t^ r^o p a r t s , precommunicative 
5. Ne .^,mark, L. , "A Minimal Language Teaching Programme" 
in Thg hjQhQlQr.y Qt ?gc9na LftfiR^ a^ Q frearnlng, 
Ed, T. Quinn 1971 CUP pp, 11-18. 
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and commimlcative learning a c t i v i t i e s . 
3.7 (a) Pre-commimiGfltlve a c t i v i t i e s t 
The teacher through Miese a c t i v i t i e s i s o l a t e s 
spec i f ic elements of knowledge or s k i l l which 
compose coraraunicatlve a b i l i t y , and provides the 
learner with opportuni t ies to p r ac t i s e them sepa-
r a t e l y . The l ea rners are thus being t ra ined in the 
p o s t - s k i l l of comiminicatlon r a the r than prac t i s ing 
the t o t a l s k i l l to be acquired, 
3 .8 (b) gpnini^iiAcf^Uvg Agt?Avit;4gs '-
The learner has to ac t iva t e and In tegra te his 
precoomunicatlve knovrledge and s k i l l s in order to 
use then for the communication of meaning. He now 
p rac t i s e s the t o t a l s l t l l l of communication in 
d i f ferent types of coraraunicatlve s i t u a t i o n . 
This could be divided i n to two sub-categories 
(a) functional communicative a c t i v i t i e s (b) social 
i n t e r a c t i o n a c t i v i t i e s . Throiogh functional a c t i v i t i e s 
the learner i s placed in a s i t u a t i o n where he must 
perform a task by communicating as best as he can. 
Tile success can be measured by the fact hov; effect ively 
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the task is performed. In social interaction ac t iv i t i e s , 
on the other hand, the learner i s placed in a si tuation 
v/hore he i s encouraged to consider the social context 
also in which communication takes place. This means 
producing speech which is socially appropriate to 
specific situations and relat ionship. 
This methodological frame work can be represented 
diagrammatic ally as follows : 
Diagram 1 
• Structural ac t iv i t ies 
Pre-Goramunicatlve activities^ 
Quasi-Comraunicative 
ac t iv i t ies 
'Functional Communicative 
ac t iv i t ies 
)nmunicative ac t iv i t ies ' 
Social interaction 
act iv i t ies 
67 
Both the precoinnunicative and coTrm-unlcative 
a c t i v i t i e s represent only differences of emphasis and 
o r i en t a t ion r a the r than d i s t i n c t d iv i s ion . The layout 
of the above diagram i s intended to shov; the methodo-
log ica l r e l a t i o n s h i p between d i f fe ren t types of a c t i v i -
t i e s , \Jherevor preconmunicative a c t i v i t e s occur t he i r 
e s sen t i a l fiinction i s a subordinate one because they 
serve to prepare the l ea rne r for I n t e r Coinmunication, 
Both the a c t i v i t i e s are i n t e r r e l a t e d and the sequence 
could be reverse . For example the teacher may begin a 
teaching un i t with a' communicative ac t iv i ty such as a 
rolo-play based on s i t u a t i o n . The subsequent preconmuni^ 
ca t ive a c t i v i t i e s may be taken up l a t e r vrf.thout any lo s s 
of e f fec t . 
In our everyday normal l i f e and lang\iage wo 
normally focus our a t t a i t l o n on the meaning of -vAiat vre 
say or hear ra ther than on i t s l l r g u i s t i c form. From 
t h i s i^erspective we can define the goal of foreign 
language teaching in contextual terms - the contexts for 
language in t roduct ion can be provided by the teacher 
through invented s t o r i e s , r e a l l i f e s i t u a t i o n and 
si u la ted r e a l - l i f e s i t u a t i o n . The teacher i s to extend 
the range of communicative s i t u a t i o n i n which the learner 
can perform with focus on meaning. 
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Feed back : I t i s an important factor i n determining 
the l e a r n e r ' s a t t en t i on on l i n g u i s t i c forma and 
meaning — the nature of the feed back they rece ive . 
I t provides l ea rne r s with knovrledge of how successful 
t h e i r performance has been. If the purpose i s to 
produce l i n g u i s t i c s t r u c t u r e s , successfully measured 
according to s t ruc tu ra l c r i t e r i a , if the purpose i s 
to convey meanings, success \dll be determined by 
communicative c r i t e r i a . For example if the teacher 
consis tent ly correc ts the l i n g u i s t i c forms the learner 
should focus his a t t en t i on on the production of 
correct l i n g u i s t i c forms. If the purpose i s effect ive 
communication of meanings, the teacher must provide 
them 'vdth feed back about how successful communication 
has been, 
3.9 T)ie Comprehension anproflch : 
Recent advances in t heo re t i ca l l i n g u i s t i c s , 
chi ld language inves t iga t ions and preliminary 
experimentation in foreign language i n s t r u c t i o n 
i n l i c a t e the importance of conprehension in the 
acquis i t ion of language. After reconsidera t ion of 
l i s t e n i n g and reading comprehension Harris Winitz i s 
of the opinion 
w y 
t ha t comprehension should be the focal 
methodology in the acquis i t ion of a 
foreign language. Students and teachers 
of language often i n s i s t tha t in s t ruc t ion 
in speaking and grariaatical pr inc ip les 
should play the fundanental r o l e in l ea rn -
ing to master a nev; language. The teaching 
of understanding or comprehension seems to 
be of secondary s igni f icance . 6 
In the comprehension methodology the procedure 
of in s t ruc t ion i s reversed. Instead of teaching L^ounds, 
vocabulary, grammatical s t ruc tu res as i t i s done in 
other methods, the focus of the i n s t ruc to r i s on the 
understanding of the language f i r s t and through th i s 
the meaning and grammatical s t ruc tu res are taken up, 
Belasco suggests that emphasising l i s t en ing comprehen-
sion and reading comprehension are not only reasonable 
goals but also a re c ruc ia l to the communication 
p r o c e s s , ' 
Comprehension t r a in ing does not mean tha t 
speaking i s not permitted in the classroom. SpeaJ'ing 
is not only allov^ed but encouraged. However a major 
difference between the comprehension approach and 
other methods i s t ha t comprehension i s the cent ra l 
6, Winltz Harris Ed, T]]^  Sgroprih^ri^on ApPfQaCh t? FprgJ^^q 
Lafl^ ^ l^Kg IqgtpugUoA London 1969 P. ix ; 
7. Belasco Simon "Comprehension the Kev to Second 
Language Acquisition" OP. c l t . p . ^h. 
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objective of the language exercises and lessons , V 
i s generally believed by those \it\o advocate the 
comprehension approach that conversational speech x-rin 
develop out of the need and des i re to speak and af ter 
there i s suff ic ient understanding of the language 
comprehension is an ac t ive and dynamic in s t ruc t iona l 
System, One dynamic component of learning t o comprehend 
i s an t i c ipa t ion or p red ic t ion . In my experiments vfith 
exercises on reading or wri t ing comprehension, as I 
ca l l i t , v/ith the undergraduate students I am in 
favour of the efficacy of th i s method. Ky experiments 
discussed in Chapter V & VI on the use of video i n the 
classroom for teaching comprehension proved tha t the 
in s t ruc t ion gained dynamic fea tures and the an t i c ipa -
t i on or predic t ion of the students was qui te ac t ive . 
Comprehension i s closely r e l a t ed to production and both 
re fe r only to the a c t i v i t i e s or processes t ha t are 
employed to increase language s k i l l s . In th i s regard 
comprehension and production can be c lass i f i ed as 
perfonnance a c t i v i t i e s through which comprehension can 
be taught . 
Anticipat ion unquestionably plays a heavy ro l e 
i n the comprehension of language. The process of 
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comprehension and production may be regarded as 
e s s en t i a l l y the same for mature speakers. Accordi:ig 
to the theore t i ca l premises production and comprehen-
s ion are ac t ive processes and f u l l knowledge of tho 
l i n g u i s t i c s t ruc tures of the language are employed in 
ac t iva t ing the system. 
About the order of acqu i s i t ion of these tvjo 
performances namely production and comprehension 
Ingram t races the re la t ionsh ip between the two and 
holds tha t comprehension does precede production and 
could never be any other way. He says t 
tha t comprehension ahead of production 
i s a l i n g u i s t i c universal of acqu is i t ion 
and tha t the emperical i s sues involved 
here are not t h i s claim but r a the r the 
nature of comprehension and production 
and the gap betv/een than. 8 
Bel as CO who i s a strong sr^) por ter of compre- v 
honslon methodology points out the shortcoming of the 
audiolingual method of foreign language in s t ruc t ion 
saying tha t t h i s method provides s tudents with a 
corpus of memorised sentences but there i s no 
guarantee that meaningful production v/iii follovr. He 
comically noted that 
8, Ingraffn D. "The Relat ionship between Comprehension and 
Prodi:iction In L.L. LLoyd, Edited Language Perspectives 
Baltimore 197^ p . 313. 
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i t i s t rue t ha t s tudents are capable of 
manipulating d r i l l s and niGmorising dialogue 
to a" very high d ^ r e e of proficiency. Yet 
despi te the ease with which they perform in 
th i s area not many students can understand 
arid speak the language outs ide the ordinary 
classroom s i t u a t i o n , 9 
Conqjrehension has been operat ional ized now as a 
foreign language teaching technique. The teaching of 
ccraprehension has not been t o t a l l y ignored by the 
foreign language establishment but the re la t ionsh ip 
betv/een comprehension and other language s k i l l s has not 
received due a t t en t ion by foreign language teachers . 
The language experts have never emphasised tha t the 
bulk of language teaching, should be r e s t r i c t e d to 
10 
comprehension t ra in ing except JaPies Asher. Asher 
proved comprehension t ra in ing to be a highly successful 
approach. One inves t iga t ion deal t vdth adtilts who had 
s ign i f i can t ly poorer apt i tude in foreign language, as 
measured by Kodern Language Aptitude Tes t . With only 
t h i r t y two hours of comprehension t r a in ing they were 
compared with college s tudents who completed e i ther 
one or two college senesters of German. The adults 
were markedly superior to the college students i n 
Q. BelasGO Simon^ op. c i t i p . hQ^, 
10,Asher J . J , "Learning a Second Language through commands: 
the Second Field Test. The Modern Lnnf^uage Journal Ho. 5B 
^^7^ pp. 2U-32. 
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l i s t en ing s k i l l s . 
Another inves t iga t ion employed the conprehen-
sion approach to teach Spanish to col lege stiodents 
for th ree hours, one evening a week devoting a t o t a l 
of ninety hours Ins t ruc t ion , After ;)ust forty-fj.ve 
hours of i n s t ruc t ion the average performance of 
students i n l i s t e n i n g , reading, \7riting and speaking 
was equivalent to t h a t of col lege students who had 
200 hours of i n s t ruc t ion . The r e s u l t s were surprisir^; 
i n viev/ of the fact tha t no homework or study was 
reqiJired, 
Often v/hen other people hear about the 
appl ica t ion of comprehension method for the teaching 
of foreign language, they equate i t with the 
"conversational" method. The conversational method 
means speaking in the classroom at the expense of 
grammatical exerc ises . But the comprehension approach 
and the conversational approach differ g r ea t l y . Compre-
hension t ra in ing as a methodological approach does not 
provide a l ea rner with a se t of exp l i c i t r u l e s . Rather 
the goal of ccanprehension t ra in ing is t o bring the 
student i n the contact of wide range of language data 
systematical ly presented so as to f a c i l i t a t e the process 
7h 
of undcsTstandinE. The comprehension approacsh 
s t resses primarily tha t there be contact with 
language da ta . From t h i s contact , given the appro-
p r i a t e environmental circumstances i t i s believed tha t 
impl ic i t understanding of the grammar wi l l develop. 
Since the communicative and the comprehension 
approaches are meaning-based in contextual s i t u a t i o n , 
the modern inventions used in media technology are 
very great supporter of these nG\7 approaches to 
language learning and teaching. 'What e lse could give 
a be t t e r idea of the behaviour, social s i t u a t i o n s , 
everyday language spoken by the nat ive speakers than 
the v i sua l s provided by the use of TV, Video or 
Computers i n the classroom. Media technology can 
cont r ibute towards meeting the challenge of the new 
emphasis on developing communicative competence i n the^ 
learnorn, more ef fec t ive ly . Rea l - l i f e s i t u a t i o n s , and 
s i r . i a a t ed - r ea l - l i f e s i tua t ions provide excel lent 
contexts for language in t roduct ion ani t h i s can be 
ful ly provided by media technology -— a point v:hlch 
I w i l l discuss in de t a i l i n the following chapter on 
in tegra t ing media elements in to methodology. 
C H A P T E R lY 
In tegra t ion of Kedia Elements in to Kothodology 
for Teaching Language Sld.l ls . 
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^. 1 I have discussed the different elonents of 
media technology and the prevailing methods for 
teaching English as a foreign language separately in 
the preceding chapters. How educational technology 
Can enter the domain of methodology with siiscessful 
r e su l t s ; how i t could be integrated as a powerful aid 
to achieve the objectives of each one of the current 
methods effectively, are some of the questions which 
I would l ike to answer in this chapter. 
^-,2 The si tuation for using media technology in 
advanced countries is fa i r ly ideal because of the 
advanced level of educational development and developed 
systems. Any prograjnme of education, any course for 
foreign language teaching designed by the experts car 
f i l t e r down to a majority of population through a net 
work of media. But what about a large numbjr of deve-' 
loping countries of the world — countries l ike India, 
Pakistan and Bangladesh etc . —• which are concerned 
with educational development at a lower level? This 
is part icularly relevant vtien we come to discuss the 
teaching of English because i t is these countries which 
require English most urgently as part of their develop-
ment programmes where English is taught through rote 
11 
learning methods by teachers who are neither efficient 
nor trained. Considering the economic resources of 
these countries, media technology apparently seems to be 
beyond their reach with a centralised and authoritarian 
system. Fears that machinery vd.ll take away the profe-
ssions of teachers, fears that i t will destroy their 
contact with students, suspicion as to i t s effectiveness 
—- al l these have reduced the scope of various applica-
tions of media. But, paradoxically, I t is in the si tua-
tion of low-level educational development that the 
conditions exist which educational technologists find 
ideal. But the role of technology has to be different. 
I t can carry out functions unthinkable in developing 
countries, A teacher can do many fruitful ac t iv i t ies 
with technology which he can not perform in his c lass-
room In a stereotyped s i tuat ion, Where there i s no 
laboratory equipment, the media can do experiments for 
the teacher. If a text book and the method i t advocates 
requires i l lus t r a t ion , the media can use the same text 
book and the same method more meaningfully and effectively. 
Par more direct teaching is necessary for learning a 
foreign language and media can work wonders in such a 
s i tuat ion in developing countries. The time has come to 
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give up the r e s t r l c t lye kind of thinking >*ilch asks 
such questions i >diat can television do? What can 
radio do? What can films do? What can programmed-
1 earning do? This should be replaced by » what 
integrated system of teaching tools and learning 
experiences will most efficiently meet the learners ' 
need? Educational technology will have to have i t s 
place as a to ta l part of strategy. This integration 
is easy to achieve in such si tuat ions as we find in 
developing countries. 
If,3 The elements of media have been described in 
de ta i l in the second chapter which have a wide variety 
and range of too ls . I t is not within the scope of this 
disser ta t ion to take up each one of the methods mentioned 
in the preceding chapter separately and apply the i r vse 
to teaching English as a foreign language. Radio, r a d i o -
vision, language laborator ies , television, video and 
computer are a l l powerf^a. catalysts to motivate and 
stimulate learning of the four sk i l l s of language, I 
would therefore concentrate mainly on the application of 
television and video in order to prove how they can 
effectively lead to the achievement of objectives 
embodied in a part icular method. 
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h,h Let us, for example, select a group of students 
and teach them English th rou^ direct method. The 
emphasis in th is method i s on oral instruction through 
exchanges of questions and answers between the instructor 
and the p i^ i l in the foreign language. Pantcxnime and 
gestures are Important to draw at tentive l i s tening. The 
learner has to associate acts and objects with certain 
combination of sounds in order to reproduce the foreign 
words or phrases or have a clear idea of the objects 
described orally by the teacher. If we supply the 
visual element through te levis ion-video the achiev«nent 
and the success of the method will be tremendously 
increased. I t will also save time and energy of the 
teacher ^ o verbally t r i e s to associate the foreign 
words with objects of the experience of the learners . 
The techniques in the direct method focus on the 
pronunciation, intonation and speech. What else couldv 
give a bet ter understanding of the para-l inguist ic 
features of the English Language than the television 
and video in the classroom? The phonological level o^ 
the l is tening sk i l l i s fully understood by the learners 
through television which operates through two modalities, 
sound and vision. The sound and the pictures complement 
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each other, that i s , the media aai the method, A 
variety of devices were used to teach intonation 
patterns for sentences l ike "Is he s i t t ing down?" 'Are 
they running away?', *Is she making a dress?' and so on. 
Super-imposed on tiie visual the part icular tune can be 
diagrsmatically presented as a moving l ine or a series 
of dots to give a graphic description of the intonation 
patterns of the above sentences. This brings in the 
reading s k i l l which is effectively achieved through 
the pictures and written sentences on the screen, A 
number of exercises can be devised in l is tening sk i l l s 
through which the learner has to signify whether a 
sound-picture, a sound-word i s correct or incorrect, 
true or fa lse . 
Teaching of l istening sk i l l s Implies four states 
— recognition, comprehtfision, memorization and active 
encoding. Television and video are important tools in 
teaching l istening sk i l l s very effectively, \diether we 
use direct or audio lingual method or commxmlcative and 
comprehension approaches to language teaching. So far 
as l istening sk i l l is concemedqthe ra te of achievement 
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throuiJi television is very high as shown in the 
follovlng diagram t 
Diagram Nb. . ^ 
How the l is tening sk i l l could be achieved 
successfully vdth the help of video in the classroom? 
For l istening practice a video sequence of two or three 
minxites* duration depending on the level of the learner 
i s shown on the screen to the whole class or a group of 
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students. Activity involved will be active viwing 
and identifying or repeating or discussing through 
different s t rategies by showing the picture and sound 
and sometimes picture without sound. Having shown a 
short secpieocB the following exercises could be devised 
to t es t the competence of the learner. 
(1) True/ false questions : 
Having shown a short sequence from Unit 2 of 
'Follow Through' we can devise a number of t rue / false 
questions to t e s t the l istening sk i l l 
(a) Billy has to Walt for ten minutes 
(b) Billy has to wait for four minutes 
(c) Bi l ly ' s bus no. is kk 
(d) B i l ly ' s bus no. is 58 
The learner has to t ick vjhich of the statements are true. 
(2) Multiple Choice Questions J 
What are the s trategies we employ in asking 
multiple choice questions ? The teacher has to be 
very specific about his aim and objective. He should 
keep in mini that he is testing only the l is tening 
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s k i l l . In the same s e r i a l , Unit h of 'Follow Through' 
Bi l ly descr ibes the car t h i e f . The l ea rners hear the 
desc r ip t ion and they should be asked to t ick the aocurat* 
descr ip t ion through mult iple choice question. 
For exajnple, 
(a) The car th ie f i s 
1. very t a l l 
2. qu i t* t a l l 
3. not very t a l l 
(b) The car th ie f has 
1. brown hai r 
2. b loa ie ha i r 
3 . dark ha i r 
(c) Select vords i n gr ids « 
(a) Tick the boxes to show how many times you 
hear t h e words 
J 2 I 
Can you 
Can I 
Please 
Thank you 
Sorry 
rfo 
8if 
(b) Match the bubbles i 
k video sequence from 'Bradwell on Sex In i-issex' 
showing an Interview between Vicar and Denis could 
be used for bubble matching to tes t the l istening 
s k i l l . The bubbles could be drawn up In the 
following manner. 
85 
ik) Compilation of l i s t s : For those v/ho follow the 
d i rec t method or the audio-l ingual method a number 
of teaching uni ts could be used for l i s t 3n ing 
comprdiension, for example, vocabulary l i s t of 
function, l i s t of grammatical i tems, l ex ica l items 
or l i s t of present continuous t enses , 
(5) Guess the personal i ty game : Asking questions : 
\'ttio i s who ? 
(6) Who Said what gr id ? 
(7) Rearranging the t e x t . 
Unit k of 'Follow Me' could be used for t e s t ing 
l i s t en ing s k i l l by rearranging the following tex t 
Where is the park ? 
Can you help me please 7 
Hello J 
Yes, 
Of course 
In the exercise based on who said vrtiat a diagram can 
be drawn as follows (based on 'Follow Me' Unit k). 
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Gl£i. ,£qlit.ggnau. „ ^nji HQnaQ 
Can you help me please 7 
Inhere's the park ? 
On the l e f t , 
Where's the post Office 
please ? 
On the r ight . 
Where's the police-
stat ion please ? 
I t ' s there look 
straight ahead 
All the above exercises depend "cqjon a clear 
explanation to the learner-viewer of what Is required 
of him in the way of response. Practice has to be given 
with sufficient exaaples to enable him to complete each 
exercise, and one system of response has to be maintained. 
In developii« l is tening sk i l l covert response Is a l l that 
is required \*ether i t i s recognition of sounds, gr ids , 
personality, s t ructures, vocabulary etc. Whatever 
method the teacher follows the learners must appreciate 
the medium as a powerful extra aid for language teaching 
and lea rn i i^ . The learners must gain confidence and feel 
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they are not over-awed by the television or video, The 
idea of exploiting video material is to give the correct 
picture-structiore relationship which is demonstrated in 
presentation and practice work. 
^.6 AdvAnced Listening Prflctlcft t 
Some of the ear l ier devices could bo i5)graded ani 
made a l i t t l e more diff icult in addition to the follo-v/ing 
types of exercises for developing and testing listening 
ccmprehenslon. 
(1) Key word and context questions for testing the 
semantic level of the l i s tening s k i l l . Ccwiprehension 
should aim at extracting InTormation from the heard 
material. Learners should be ^couraged to understand 
not only what tiie speaker says but v*iy he says i t . 
Television excells in this kind of presentation, 
(2) Translation of words, idioms, phrases may add new 
dimension and some ftm to language teaching. 
(3) Re-translatlon of words, idioms and phrases J 
They sometimes motivate the learners and they enjoy 
doing i t . This device may suit the teacher who 
teaches through translat ion method which is now 
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regarded as otisolete. 
ik) Listening Grid » an example from the BBC cassette 
'Challenges' Is given below for exploitation s 
1 
Sharing with how many 
Rent per week 
Cooking f a c i l i t i e s 
Towels ,bed linens 
Sharing b i l l s 
Space, noise, house 
water problems 
nan I PUT II nia III 
The consciousness of multiple integrated approach 
to foreign language teaching embodied in the audio -
lingual method can be realised more effectively through 
video. This method aims at developing l istening and 
speaking sk i l l s f i r s t as the foundation on which to 
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build the sk i l l of reading and writing. Situatloft-based 
dialogues constructed arourki r ea l - l i f e si tuations can 
be far better assimilated by the learners through the 
visuals which save him from repet i t ive oral rT i l l s . The 
video presents the learners with a to ta l s i tuat ion. The 
picture carries the language used in a scene, as well as 
background noises which add to the s i tua t ion. . Vision 
allows the setting to be seen and understood and para-
l inguis t ic features in cominunication can be vividly seen. 
Thus learners can practise speaking in si tuations which 
are presented to them by the video vftiich is a powerful 
support to gain the objectives of the audio-lingual 
method. 
foreign language learners are l ikely to rely 
more heavily oH visual clues to support thei r compre-
hension. Few language course books deal with th is 
feature of language teaching. Hence video Is an 
obvious medium for helping students to interpret visual 
clues effectively. Jane Willis interprets the 
importance of visual elements in developing spewing 
sk i l l s » 
Effective and systematic exploitation of 
well selected video sequence could help 
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to sensi t ise students to v i ta l dlffereires 
in non-vocal communication, as well as 
serve as a stimulus for free discussion in 
English. 1 
The techniques used in audio-lingxial metnod 
advocate active part icipation by a l l students. Video 
i s a powerfifl. means to achieve interaction among the 
learners . For greater effort and Intensi ty, we have 
to exploit a wide selection of short video extracts 
to 
specially chosen/i l lustrate the variety of social 
set t ings and types of interaction needed to widen the 
students* socio-linguistic experience. 
^-.8 A number of s trategies have beai devised to 
explicit the video prestfitation for developing spoken 
sk i l l in the learners . They are a l l rooted in contextual 
situations which give a visual experience to the learners 
to describe or narrate in their own words. Students 
learn a lot about how people l i v e , how they interact in 
thei r own surroundings. Video could be used for expand-
ing the learner ' s vocabulary range, and structiures can 
be shown in r e a l i s t i c and authentic contents. I t is an 
excellent tool for presenting language and invaluable 
as trigger material for follow up ac t iv i t i e s , making 
great demands on tiie learners ' interact ion. I t could 
1. Will is , Jane. 'The role of the visual element in spoken 
discourse* in Video Application in English Language 
Teaehing Bd. Brumfit, C.J. , Oxford1983 P. 36. 
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al30 be linked with other media,for example,computer 
v*iich can overcome some of the limitations of video. 
The key to using video in language teaching is act ivi ty 
\Aiich i s achieved through familiar teaching techniques 
very common in different current methods for teaching 
English as a foreign language. The folloving s t rategies 
concentrate on teaching spoken sk i l l and any one of them 
could be freely adopted to teaching, 
(a) BflpstllflQn With ftflfl VlthglAt gaPttg^S ^ 
After shoving a video sequence aimed at teaching a 
phrase or a short conversation we can repeat them on the 
screen with captions. We <:an also repeat than without 
captions. The teacher intervenes at this point and 
asks the learner to supply the caption. 
(b) PredlgUne ^VQQQUA * 
1 si tuat ion is shown on the screen exid the sound 
i s switched off. The learners are asked to uredict the 
dialogue and the s i tuat ion. Showing the sequence with 
a short pause, the students may be asked to guess what 
is going to be said or what is going to happen. Questions 
are put by the teacher to individuals or groups \rho 
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en^oy doing It vhlle watching a programme. This gives 
an opportunity to the learner to ta lk and discuss 
between themselves. Thus a frame work for sharpening 
spoken abi l i ty is provided by the teacher, 
(c) Pupii - Prlfiinfltgg qnflattoa WQ& > this gives a 
chance to the learner to ask questions to the teacher 
or to other pupils in a group. 
(d) Svnonvm wortc : the learners are asked to give 
synoi^s of words or dialogues to tes t whether they 
have learnt the ar t of manipulating the language by 
substituting synonjmious words or phrases, 
(e) SQ^rogpQgUYfi fluwUgnlflff )?Y ^ gaoftgr an4 leitfqer 
both : after a short sequence or programme is shown, 
the video can give l imi t less visual resource* The 
teacher can ask a nunber of questions about the 
culture of the country and about the behaviour of 
people in specific s i tuat ions. I t can lead to questions 
on vocabulary development and structure practice because 
we see a wide range of objects and hear a number of 
structures in a short time. The learners may also ask 
questions about what they see. They should be given 
some freedom to question the teacher. 
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(f) Mime Ct^ es : I t ' s a good exercise which facUlfeites 
the l ea rner to say and speak. The teachers have to 
ask questions on di f ferent a c t i ons , ges tures and fac ia l 
expressions which the l ea rne r sees on the moving screen 
without sound. The BBC Casset te *Speak Easy' depicts a 
nunber of s i l e n t act ions on the part of the charac ters 
providing aJ^le oppor tuni t ies to the learner to say 
>*iat they see and thus devaLop t h e i r speaking s k i l l 
individual ly or co l l ec t ive ly i 
(g) I^econgUWe aialOS^^ with PtH,P> t having seen 
the visual the learner should be asked to reconstruct a 
p a r t i c u l a r dialogue in a pa r t i cu la r s i t u a t i o n with 
the help of clue words given by the teacher on the 
overhead-projector. He has to r e c a l l what he has seen 
and heard in the following manner, k dialogue between 
tv;o persons, Francis and Jane, heard on the screen could 
be represented on OHP as follows 
ia21fi 
take i t 
s i t 
no 
9^ 
j^vftnced Soenkipp P^Actlce t some of the earl ier 
devices for speaking practice can be suitably upgraded 
for learners at advanced level . Here are sane of the 
examples. 
(1) use of key words or phrase 
(2) role play 
(3) pair work based on scripted dialogue 
(V) commeiitary work without hearing the original sound 
(^) commentary work based on the original sound 
(6) re te l l ing the story 
(7) working with CCTV Cameras —- a si tuation In the 
studio which gives a chance to the learners for 
exchange of thoughts and ideas about their own 
programme to be recorded. During the discussion 
thousands of words are generated in speech, 
if.9 v i a w ana ,ttte CgBBUBlgattve Apprgn^h W ^angua^g 
Learning i There can not be a more powerful support 
than video in following and complementing the 
communicative theory in language teaching viiich aims 
to provide learners with a fluent command of a 
l inguis t ic system without using i t for communicative 
purposes in the f i r s t stage. The structural facts can 
be better learnt with a video. Recognition of 
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structures in speech i s made easier v*ien the learners 
see and hear than in s i tuat ions . For example, a heard 
structure 'he has been pushed into the water' could 
also bo pictured together with pictures i l lus t ra t ing , 
'he \ i i l l be pushed', 'he is being pushed', 'he pushed 
some one ' . This structure —picture relationship shown 
on the video is a good example of presentation or 
practice work. Simple present tense, present continu-
ous tense and past perfect tense can be I l lustrated 
through video effectively. In the second stage of 
communicative theory the to t a l sk i l l of communication 
in different types of communicative situations is 
practised. The learner i s put in a s i tuat ion where he 
must perform a task by communicating functional as well 
as social interaction ac t i v i t i e s . Both ac t iv i t i es are 
interrelated and the teacher may begin a teaching unit 
with a communicative activity such as a role play. The 
context for language introduction is best provided by 
the teacher through the video showing a real l i f e 
s i tuat ion and simulated real l i f e s i tuat ion, the focus 
being on the l inguis t ic form and the communicative 
ac t i v i t i e s . 
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^.10 Televis ion/ Video nnd the Writing Ski l l : 
Alnost a l l the methods except the d i rec t method 
discussed in chapter I I I focus on the teaching and 
\« ' l t lng s k i l l s a f te r having b u i l t the foundation on 
l i s t e n i n g and speaking s k i l l s . Of a l l the four 
language s k i l l s , writ ing i s by far the most d i f f i c u l t 
not only for nat ive speakers but also for foreign 
language l e a r n e r s . Video can be a great help in 
developing th i s "ski l l . A simple story might be 
presented on t e l e v i s i o n or a short video sequence which 
the learner can reproduce in wr i t t en words through 
the povrer of the v i sua l . A. video or a t e l e v i s i o n 
©nbodies a l a rge number of elanents which wi l l a s s i s t 
the viewer to p r ac t i s e sound - symbol re le t ionsh ips 
in ^^ I t l ng . 
Here are some of the devices to develop wr i t t en ^ 
s k i l l s with a video. 
(1) Questions v;ith Jumbled answers and clue l e t t e r s : 
a f te r showing a short sequence the teacher asks 
questions on the scenes or characters and gives 
the answers in Jumbled words or some c lue l e t t e r s . 
The learners are asked to wri te the correct answers 
with the help of the clues provided. 
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(2) Cross words and word games, as i t has been seen, 
are very exciting and motivating. The learners do 
i t with great in te res t . I t can be done in the 
following manner, by giving,only the In i t i a l l e t t e r 
of the words they have heard. The learners are 
asked then to f i l l up the gap. 
9vm 
"— Carries men and goods 
-— Joins the c i t ies 
•— plan^ lands there 
•*— people l i ve in 
-— knitted 
(3) Short d ic ta t ion » 
Dictation is another technique which can be 
successfully used after showing a short video 
sequence. Students are asked to write down words 
spoken from the screen. Sentences can be dictated 
in sense groups and the students are asked to 
T 
R 
A 
I 
N 
. 
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punctuate them, ' ^en we lirtk d i c t a t i o n with 
t e l e v i s i o n I t gives su f f i c ien t motivation. In two 
minutes the t e l ev i s ion wi l l give 2^0 words. We 
play through once and second time. We then ask the 
students and give them time to wr i te what ohey have 
seen and heard on screen, 
ih) Guided composition or completion of a s c r i p t (with 
or without clues) : 
A short video sequence from 'Follow Through' can be 
a useful exercise for wri t ing cont ro l led composition. 
In Unit h of 'Follow Through' Bil ly descr ibes the 
car t h i e f and acts as a success fid. de t ec t ive . He » 
dreams of winning a pol ice award. After h i s success 
he imagines and wri tes an o f f i c i a l speech but has 
dropped i t into a puddle. The lea rners should be 
asked to wri te out the complete t e x t , 
^gf.rnpm it«n Pollne Citation 
Bi l ly Barkes you 
Europe's most I 
car t h i eves . A f t e ^ ^ ^ ^ ^ ^ H p through the 
L you cornered t h i s 
ru th less v i l l a i n and brought him to 
single-handed. Onj 
MetropolitanI 
you \d.th this medal . . . and invite you to 
'with the rank of Det 
Alternatively the same ser ia l can be used for 
re tel l ing the story of the car thief, The learners 
are asked to write with the help of the following clues 
k , 
B . 
G . 
D . 
E . 
F . 
G . 
H . , 
I . 
J . . 
» • 
• • 
* • 
» • 
i • 
» • 
1 • 
t • 
t # 
1 « 
went into the office 
drove away 
stopped 
was struggling with the car door 
came round the corner 
opened the door 
v/as trying to open i t 
watched what was happening 
shrugged 
got in 
The content of the writing exercises should, as 
far as i s possible tend,towards the functional requirements 
of the students. V/ritlng should be res t r ic ted to facts 
and descriptions for the foreign language learners . 
(5) Creating a parallel script 5 
This could be a real exercise for giving practice in 
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wri t ten s k i l l . After shov/ing a three or four minutes 
video sequence, for example, from Brighton 'Tele 
Magazine' on the l i f e of the pa in ter Daisy Smith, the 
s tudoi t s are divided in pa i rs to prepare t h e i r own 
sc r ip t from what they have seen and heard on the 
screen. This wi l l give them prac t i ce in factual 
v/riting when they crea te a p a r a l l e l s c r i p t . 
(6) Linked a c t i v i t i e s based on the short sequence shown 
to the learners — th i s can be in the form of l e t t e r 
wr i t i ngs , telegrams, repor ts e t c . For example i n 
Unit h of the BBC Casset te 'Bid for Power' the 
l ea rners can be given the ro le of James Clarke and 
asked to wri te a po l i t e l e t t e r to the HDA to remind 
them that they had not paid the i r l a s t invoice or as 
Chr is t ine Walker, they may be asked to wr i te a repor t 
on her v i s i t to Tanaku, 
(7) Proof makir^ (underline the d i f f e r ence / r e l a t i on ) : 
The learners a re shown a short sequence and asked to 
wr i te about what they have been seen and heard af ter 
making changes in the o r ig ina l information or wri t ing 
something d i f fe ren t but r e l a t ed to the sequence. 
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Advanced Written Woi^  : 
(1) Translat ion of sect ions or key senterees -
Translat ion i s a d u l l , boring and a r t i f i c i a l task 
but If connected vdth r e a l - l i f e s i t ua t ions shown on 
the screen i t w i l l be more effect ive and give bonus, 
(2) Ret rans la t ion of sect ions : We can ask the learners 
to t r a n s l a t e a small sec t ion or some key sentences i n 
t h e i r own mother tongue, 
(3) Note taking Advanced learners may be asked to 
take notes on facts or information they have gathered 
from the screen. After they have prepared t h e i r 
notes , we should give marks for d i f ferent item in 
order to c rea te the i n t e r e s t of the learners for 
th ree th ings , (a) mark for information (b) for 
grammar and syntax (c) for actual presenta t ion . 
I f we do th i s they wil l l i s t e n careful ly and make 
the po in t s . 
(h) Summaries 
(5) R ^ o r t s 
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Written work i s v i t a l l y important. The learner. 
can be motivated v^ith a short video sequence to develop 
t h e i r l i s t en ing spoken and writing s k i l l s . Writing 
requi res much more thought and considerat ion than the 
o ther language s k i l l s , ^t needs suf f ic ien t p r ac t i ce on 
the par t of the learners t o wr i te do-vm exactly \';hat they 
want to say without spending time on i t . The video can 
provide demonstration; i t can show the contexts in \<;hich 
many v/riting a c t i v i t i e s take place; i t can provide 
the stimulus for wri t ing a c t i v i t y . Television has 
proved i t s usefulness in teaching wri t ing a'^  the very 
early s tage and a t the advanced s t age . 
As t e l ev i s ion has l i t t l e to offer i n t h i s regard 
viiich other elements in the teaching system can not 
provide more e f f ec t i ve ly , I have rarilced t h i s s k i l l i n 
the hierarchy of learning as the l a s t one. Nevertheless 
t e l ev i s ion can be a support to the presenta t ion of the 
reading system provided the l e t t e r s or the words may 
be pr inted on capt ions . Perhaps the majority of recent 
reading courses have been based upon the 'whole v;ord' 
method, preferring to encourage the learner — reader 
to recognize the shape of the t o t a l words. Techniques 
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have to eciphaslse a consistence recogni t ion of word 
shape, though a symbol-sound connection prov_ded by 
the t e l ev i s ion can often be of use to t r igge r the 
l e a r n e r ' s nemory. 
Real objec ts in a studio may have name cards, 
vnritten words to be r e l a t ed to the objects they 
represen t . Written names may be super-imposed upon 
p i c tu r e s , or wr i t t en form of verbs might *be s u p e r -
imposed upon a film in v/hich the act ion is frozen for 
a f€fw seconds. At the l eve l of words or group of 
v/ords, recogni t ion t ra ining can be ass is ted by the 
use of a tachis toscope whose function can be simulated 
in a t e l ev i s ion camera. For more advanced students i t 
may be useful to incorporate special p rac t ice in the 
recognit ion of different type phases. Styl ised l e t t e r -
ing, such as i s used i n advertisement, shop s ign, 
packaged goods, and so on can a l l be in tegra ted into a 
t e l ev i s ion programme. The recogni t ion of wr i t ten 
s t ruc tu re i s f a c i l i t a t e d with the help of t e l e v i s i o n . 
Certain s t ruc tu res are taught as contract ions for 
example ' h e ' s ' ; ' d o e s n ' t ' ; ' a r e n ' t ' e t c . I t vd l l be 
useful i f the learners are given the fu l l forms in 
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captions on the screen and then the contract ions are 
given a3 we find in the f i r s t two uni ts of the BBC 
casse t t e 'Follow Ke' . Having seen the s t ruc tu res 
contracting and expanding on the screen the learner 
^d l l have a clear idea of how t o read them in p r i n t . 
This i s an Important element in e f f i c ien t reading tha t 
the reader should have the a b i l i t y to recognise 
s t ruc ture ra the r than s ingle words. 
A t e l ev i s ion reading course has to make provision 
for student response, to t e s t whether the s t ruc tu res 
taught have been understood and wi l l be cons is ten t ly 
recognised. The most e f f i c ien t method of achieving 
t h i s i s to provide question sheets in a n c i l l i a r y 
mater ial sent out to viewing s tudents . Reading 
mater ia l containing the questions can then be presented 
on the screen and the viewer can be asked to check his 
ansv/ers on the sheets sent to him. 
A te lev i s ion reading course can not provide the 
qual i ty to reading material which i s necessary to t r a i n 
the learner to read. I t can however s a t i s f a c t o r i l y 
demonstrate the va r i e ty of wr i t t en English and provide 
introductory ma te r i a l . Televis ion can present the 
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P^al tagm3t lo context of eaoh t 
'^^ - - ^ « 3«H. 7 ; ; -"- - - e . to . . . , „ , 
^'eater service to the aev , " " " " ' " ^ "^^ ' - > -
'"» television, as u is c f ^ " ' " " " " ^ * " ^ 
C H A P T E R V 
Planning and In tegra t ion of Video Katerial 
Into the Lesson with Special Reference to 
Teaching V/ritten Comprehension, 
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In the previous chapter I have discusned generally 
hov7 -^ideo can support d i f fe ren t methods of teaching 
English as a foreign language. In th i s chapter I m 
going to show some of the techniques of planning a video 
lesson into our teaching as a whole. I wi l l also examine 
when and how we could introduce i t into the syllabus 
and i n to the l e sson , the focus being on reading compre-
hension which I c a l l wr i t ten comprehension as opposed to 
ora l comprehension. 
5^1 Margaret Allan has given a namber of video lesson 
plans in her book, about as many as s ix teen but I w i l l 
concentrate only on three important lesson plans which 
are commonly followed. 
Video Plan 1 : ^x^yfXrm si?rfi3.^ ht ttirow^^ 
Stage One : Before Viewing 
1. Introduce the topic and key vocabulary 
2, Set one or tv/o very general questions designed to 
el ici t the main content point in the programme. Try to 
include a t l e a s t one question which focuses on information 
tha t is presented v isua l ly so t h a t every one has a chance 
of producing an answer. 
1. Allan Margaret. Teanhlng English With Video Longman 
1985 pp. W-51. 
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Stage Two t Plav the nrQgr«ninA 
I t Is not a good idea to ask the students to make notes 
or complete a vrork sheet while they view because they 
wi l l miss some of the visual information. 
Stage Three : Follow-up 
Discussion of the programme to continue i n the classroom. 
I t i s su i t ab le for teaching wr i t t en comprehension, 
5.2 Video Plan 2 : VlgvfXqR in gggUOff 
Deals with breaking-up a prograsme into sec t ions , A 
programme can be broken up in to sect ions and the 
l ea rners can be guided through i t —— one sec t ion a t a 
t ime. 
Within a long programme i t i s easy to find a short 
sequence which contains exactly vihat the teacher wants 
for a par t icvaar lesson . The control which one has 
over the video t ex t gives t he teacher the f l e x i b i l i t y 
to use i t i n the way tha t bes t su i t s a p a r t i c u l a r 
purpose a t any pa r t i cu la r t ime. 
Video Plan 2 comprises the following techniques shown 
below in s tages : 
1. Set pre-viewlng questions for Sect ion One. 
2 . Play Section One with p ic tu re and Sound wit.i pauses 
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i f necessary. 
3 . Discuss answers for Section one question. Set 
pre-viewing questions for Section Two. 
k. Play Section Two v i t h pauses if necessary, 
5. Discuss answers for Section Two quest ions . Set 
pre-viewing questions for Section Three, And so 
on to f ina l s tage : repeat the whole progranme 
without pauses. 
Different Sections can he t rea ted in d i f ferent ways for 
teaching l i s t en ing comprehension or grammatical s t ruc -
tures or word-object r e l a t i o n s h i p . Frozen p ic tu res 
could be shown by pauses i n order to teach pa ra l ingu l s t i c 
f ea tu res . A var ie ty of techniques could be used to make 
the progrsanme effect ive and i n t e r e s t i n g . I f a programme 
i s done in sect ions t he teacher shoiild t r y t o f i n i sh a l l 
the sect ions and f i n a l l y play the \<hole programme through. 
This technique of the f ina l extended viewing v/ill help 
consol idate the comprehension work tha t has gone before 
in di f ferent sec t ions , 
5.3 Video Plan ^ : gUfflt VJ-gWJ^ 
Si lent viewing i s par t of the video lesson. I t I s a 
technique which may be used during the operat ion of 
Video plans 1 and 2. Vflien l ea rners watch video programmes 
I l l 
i n the t a rge t language they are exercising t h e i r l i s t e n -
ing and comprehension sk i l l s .Wi th video they have a l l 
the addit ional clues the visual gives them while they 
watch and l i s t e n . The value to the learners of s i l e n t 
viewing is that i t l e t s them concentrate on one elemen*" 
at a t ime. The f i r s t vle\flng of a sequence can be done 
without sound so that the l ea rner has to thirJ: about the 
place, the people and the s i t u a t i o n before having to 
cope with what they are saying. Questions regarding 
guessing, p red ic t ion e tc , could be asked at t h i s s tage . 
S i len t viewing generates a genuine des i re to commu^iicate 
within the group. The students .seek to i n t e r p r e t what 
they see; they form hypotheses about the people, t h e i r 
manners and ways of l i f e on the screen. Even if the 
students have very l i t t l e command of tiie spoken langiiage 
they wi l l have t h e i r own ideas and they vdl l t r y t h e i r 
best to s t r e t c h t h e i r powers of communicating to the 
utmost. 
This bring us on to thinking hovr we can 
i n t e g r a t e video in to our l e s sons . The r e s t of the 
chapter deals with how we might do th i s using examples 
from a range of video mate r i a l s , 
5.d Exploi ta t ion of Video M^^terials 
The se l ec t ion of video mater ia ls designed to 
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highlight language items i s qui te important,Video i s 
useful for language pract ice of a range of s k i l l s 
given below 
a. Use of visitol prompts -
Some video work books for studcsits feature s t i l l 
p ic tures taken from the video sequence. They are 
sometimes used for previewing a c t i v i t y , or they can 
be used as r e ca l l devices for language study and 
p r ac t i c e . 
b. Role play -
This a c t i v i t y i s suggested in several se t s of video 
mater ia l and at d i f ferent stages in the video based 
lesson. Role play can be introduced af ter s i l e n t 
vievdng and before s tudents l i s t e n to the dialogue. 
The teacher can also move away from the s i t u a t i o n 
portrayed on the screen to other s imilar s i t u a t i o n s , 
c. Video d r i l l s -
Class room techniques to off air material can be 
used in a number of ways for video drills as we have 
in the BBC Cassettes 'Follow Me' and 'Follow Through'. 
They con also be exploited for collecting information, 
debating topic and producing a commentary. 
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d. Comprehension exercises -
I thirfc oral and wr i t t en comprehension can be best 
taught throiogh video. The techniques for developing 
and checking comprehension with audio or p r in t are 
equally va l id for video. The examples of these 
exercises may include mul t ip le choice and t r u e / f a l s e 
quest ions, gap f i l l i n g t a sks , reordering Jumbled 
sentences, f i l l i n g in information on work shee ts . All 
of them t r e a t the video sequence simply as another form 
of tex t and are famil iar exercise types. All seems 
f a i r l y well ^^rith video. I t s use I s gradually growing 
and video has an important r o l e on c e r t a i n types of 
course, f u l f i l s a range of functions and develops some 
useful s k i l l s . The po ten t i a l of video i s fa r from 
beinc rea l i sed and i t i s capable of more functions in 
t e rras of language s k i l l s to be develope in the l e a rne r s , 
Francis MacKnight gives a very useful table for exploi ta-
t ion of video material within the lesson. I have 
enumerated only a few techniques above but KacKnight's 
2 
t ab le is very comprehensive and covers almost a l l the 
poss ib le techniques \>rith which we can use video mater ia l 
i n a var ie ty of ways. The table i s given on the 
following page, 
2, MacKnight. F ranc i s . "Video and English Language Teaching in 
Br i t a in" in Video Application In Ennlish Language Teaching 
ELT Documents : 11^ Pergamon Press Oxford I983 p . 9. 
T A B L E I I I 
Eyr^ioit^tion Of Video H^terlftl 
Within the lesson 
Stage Act ivi ty 
Introduct ion 
Para l l e l 
vmtching 
v.lth 
video 
Fol ].ov;-up 
of main theme 
d i f f i c u l t l ex i s 
content 
of content 
and 
Oral ind ica t ion 
Introduct ion of 
s t ruc tu res 
Oral sur-Tinar;/ of 
Written summary 
Other : 
Predlscussion of topic 
Enacting of re la ted s imula t ion/ ro le play 
and checking of hypotheses against video 
version 
Pre-teaching of language functions to be 
seen 
Set t ing of pointer questions to focus 
a t t en t ion on Important points 
Specif icat ion of t a rge t task on completion 
of viev/ing process 
Orientat ion by vatching s l ide ex t rac t s 
from video mater ia l to be seen 
F i l l in a worksheet 
Take formal notes i . e . basis of summary, 
guide to composition, stimulus to free 
c rea t ive writ ing 
Draw/complete a diagram 
Discussion 
Written exercise e.g, 
c loze type exercises 
precis/summary, 
v/orksheot com.pl c-
t i on , repor ts and c r i t i c i s m s , review; 
guided composition, free vrriting 
Role play 
Reading r e l a t ed tex t 
Dialogue p rac t i ce 
Structure p rac t i ce 
Other : 
Oral summary 
Comprehension check through question 
and answer process 
Improvizatlon and dramatizat ion of a 
r e l a t ed theme 
Presentat ion of re la ted technical mater ial 
Making a film on s imilar thane 
^^k 
5.5 Use of authentic video mster la ls for Ln^r^n^^e lenmlngr! 
In ny opinion the mater ia ls should be authenti'^ 
In that they v;ere o r ig ina l ly intended for nat ive speakers. 
I moan the students should be made famil iar with the 
authentic speech of the speakers v/hose language they are 
learn ing . This gives a s a t i s f a c t i o n to the students of 
being able to understand authentic speech and of being 
able to t a lk about them in English \d.th a good deal 
of motivation, The authentic mater ial may appear 
d i f f i c u l t for the students and thus present a degree o'" 
challange to them. There v/ill be some words tha t the 
students wi l l not understand v^hen they f i r s t liear the 
t ex t . This does not n a t t e r as long as they can follow 
the t ex t and do the viewing t a sks . The meaning of many 
v;ords v/ill become apparent to them as they watch the 
extract again and vrork through the exercises in t he 
c l a s s . I t was v/ith th i s view tha t I have chosen the 
texts of my v/r l t ten comprehension from authentic speech. . 
The de t a i l s of the t ex t s are given below in uni t s besides 
those authentic materials which I have used during video 
lessons for exposing my students to video lessons — 
some of them of course came into contact with authent ic 
mater ia l for the f i r s t t ime. 
1, See Appendix 
t i 5 
Select ion of Units for Te?ichlnt! V/rltten ComDr9hen3J.on : 
I have chosen four un i t s given below from the 
authentic video mater ial which I have used for my 
experiments (See Chapter VI) ) . These un i t s form the 
basis of my main teaching programme and do no*" include 
those un i t s for example "V/nlk Tal l" from Television 
E^glisl^j "Sherlock Holmes" from English by Video and the 
film So\md of Music^ which were shown to fami l i a r i se and 
expose the students to video mater ia l and authentic 
language 
Units 
Unit 1 
Unit 2 
Unit 3 
Unit h 
T i t l e s 
Seal Launch 
Solar Energy Car 
Cross Channel 
Borah Threat 
Bournenouth Belle 
Sources 
Telemagazine 
Teleraagazine 
Telemagazine 
Telemagazine 
Pages Viewing 
Time 
5 minutes 
6 minutes 
7 minutes 
8 minutes 
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The above tex t s were taiaght to students by 
applying video plan 1 mentioned e a r l i e r . The same 
texts were also used for teaching v^ i t t en comprehension 
through t r a d i t i o n a l method for a comparative and 
s t a t i s t i c a l analysis of r e s u l t s of both the methods 
F^rflich I have discussed in chapter y i i . The s e r i a l s 
containers in the four un i t s v/ere shown s t r a igh t through 
and the procedures discussed in video plan 1 were followed 
with some modificat ions. 
I Introduced the topics showing the s e r i a l s on 
the screen and explained the t i t l e and key voc .bulary, 
A few general questions were asked whether the s tuda i t s 
had any s imi lar experience in t h e i r l i v e s , I divided 
the uni ts in d i f ferent sect ions according to the i r 
contents , depending on the length of the s e r i a l s . The 
divisions ranged from three to f ive sec t ions . After 
discussing one sect ion ora l ly vriLth the students tihiey 
were given a chance to view t h a t par t of the programme 
which was o ra l ly discussed with them. The whole 
programme was not shov/n at a time to keep t h e i r i n t e r e s t s 
a l i v e . The same technique vias followed with the remain-
ing sect ions to the f ina l s t age . The \itiole programme 
was then repeated without pauses. They were asked to 
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read the s c r ip t s and wore given a chanco for second and 
th i rd viewing. Groi^) consul tat ions for the comprehen-
sion of vocabulary and points of information contained 
in the passage automatically followed v/hich led to 
the generation of hundreds of v/ords i n corrciunication. 
The tex ts of a l l the uni ts are followed by comprehension 
exercises of d i f fe ren t kinds which the students were 
asked to ansvjer on the same sheet. The exercises were 
designed with the following objectives in mind, 
1, A mimber of words from the t ex t s were given to decode 
the i r meanings and word-object r e l a t i onsh ip . The 
second exercise was based on jumbled words and meanings. 
The th i rd exercise v;as designed to t e s t v/hether they 
could comprehend short ut terances and phrases with the 
help of the v i sua l s . The fourth exercise in each imit 
v;as based on short comprehension questions v/hic'i v;ere 
framed to t e s t the comprehension of student v/ith regard 
to i 
(a) e l i c i t i n g information 
(b) finding inferences and equivalences 
(c) Sho\/lng c r i t i c a l opinion and Judgement. 
The whole teaching programme las ted for one hour. 
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As mentioned e a r l i e r a l l the four uni t s for 
teachinf: v:r i t ten comprehension v^ere taken up in the 
c l a s s v;ith video. The same tex t s and exercises for 
wr i t ten comprehension were taught by the conventional 
method which was d i f ferent from the video-aided method 
only in the sense t ha t the visuals were missing. The 
Idea was to formulate the observations and s t a t i s t i c a l 
analysis and prove tha t the impact of the visual upon 
was 
the students for comprehension/far greater than the 
t r a d i t i o n a l method in the classroom. The comparison 
and cont ras t ive s t a t i s t i c a l analysis is the subject of 
my next chapter. 
C H A P T E R VI 
Tpyards the Experiment t Preparations 
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6,1 Having outl ined the techniques of Video plan No, 1 
and i t s appl ica t ion to the teaching of wr i t t en compre-
hension my next job was the s e l ec t i on and sampling of 
s tudents on whom the two methods namely the video sj d 
the t r a d i t i o n a l were experimented. 
A group of for ty students was selected at random from 
c lass XI for t e s t i n g t h e i r comprehension s k i l l . The 
group was not homogenous and comprised students coming 
from regional and English medliun schools . An informa-
t i o n data sheet^ containing various so r t s of personal 
information was completed by them. This furnished 
subs tan t ia l information about t he i r ru ra l and urban 
background, standard of income and education of the 
family determining t h e i r soc ia l s t a tus in the soc ie ty . 
I t also provided information whether they read news-
papers and magazines in English and watched TV programmes 
in English broadcast by Doordarshau Delhi, The informa-
t i o n sheet a lso gave me Ideas how much spoken English 
they used a t home or in the col lege vdth f r iends , 
i . See appendix t t" ' 
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The students were divided into four groups 
each group having ten s tudents . For the sake of 
convenience the grot:qDsvere marked as ABCD. These groups 
were further divided into A^  A^, B^ B^, C^  C^, D'' D^. 
The alphabets with the nota t ion 1 form the experimental 
groups which were taught with video. The alphabets with 
notat ion 2 represent the t r a d i t i o n a l group because they 
were taught through t r a d i t i o n a l method without using 
video. In other words each group k^ A^, B^ B^, C^  C 
1 2 
or D D Was exposed to both the methods to t e s t the 
hypothesis tha t video teaching Is more effect ive than 
teaching through t r a d i t i o n a l - l e c t u r e method. 
6,2 Selec t ion of Software mater ia l : 
I was confronted with some problems for acquiring 
video mater ial as many teachers using video in the 
classroom are faced with. I t i s not d i f f i c u l t to 
acquire the hardware but i t i s extremely d i f f i c u l t , 
spec ia l ly in India to have access to the software 
teaching mater ia l because of copyright r e s t r i c t i o n s , 
lack of video monitored teaching and video l i b r a r i e s . 
The HBC Cassettes T Television English. I ls i taCafl , 
Video English e t c . are f r igh t fu l ly expensive beyond the 
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means of many i n s t i t u t i o n s in India . Fortunately I 
had a personal c o l l e c t i o n of Telemaggzineg produced 
by Brighton Language Centre for i n s t ruc t ion through 
video and t e l e v i s i o n and por t ion of some BBC video 
casse t tes for teaching English as a foreign language. 
All the fbur lessons which I se lected for teaching 
w r i t t « i comprehension were from Brighton Telani^gaziqe^. 
The following diagram shows which lessons were taught 
to which groups. 
Diagram 7 
Namg Qf ^ 9 l9g?<?ffi 'h^h I'v vun^m; 'Pv 
Seal Launch 
Solar Energy Car 
Gross Channel Bomb C 
Threat 
Bournmouth Belle 
A.S the above diagram shows "Seal Launch" was 
viewed by group X^  on the TV Screen. The sam^ group 
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was taught "Solar Energy Car" by t r a d i t i o n a l method 
without TV. The second group B'' was taught "Solar 
Energy Car" by Video and the same group B^ was taught 
"Seal Launch" without TV, Similarly group G^  and D^  
were taught "Cross Channel Bomb Threat" aod "Bourmouth 
0 0 
Belle" r espec t ive ly . Groups C and D were taught 
"Cross Channel Bomb Threat" and "Bournmouth Belle" 
respect ive ly without TV. 
6.3 The video tex t? of the uni t s were transcribed 
lessonwise on four d i f fe ren t sheets ani both the groups 
were given the s c r i p t s i n the c l a s s . The procedure has 
already been discussed in the previous chapter , All 
the s c r i p t s contained exercises on the t e x t s which were 
completed by the students a t the end of lessons with 
video and without video. This procedure brings us to 
the point of measuring the s igni f icance of the two 
methods by counting and comparing the scores of each -^ 
TV and t r a d i t i o n a l group — which I have proved 
s t a t i s t i c a l l y in the next chapter. 
6,lf Observers' Opinion : 
To find some more evidence i n support of the 
appl ica t ion of educational technology for EPL and to 
12 -^
measure i t s impact on the l ea rne r s I se lec ted some 
observers from BA. Final to make an assessment of the 
2 
teaching progranme by video, A quest ionnaire was 
d i s t r ibu ted to them and they were asked to complete 
after the lesson. The quest ionnaire had four scales 
(a) strongly agree (b) agree (c) uncertain (d) disagree, 
After analysing t h e i r react ions on the sheet almost a l l 
of them l iked t h i s method of learn ing and found the 
mater ia l very i n t e r e s t i n g . All of them strongly 
disagreed tha t the programme was boring and superior to 
regular classroom in s t ruc t i on . They f e l t thej' could 
learn the language be t t e r through video mater ia l ra ther 
than by studying the t ex t book. Their estimate regarding 
the comprehension of the video t ex t ranged from 60 % to 
the re 
80^ but/were few who could comprehend the lesson more 
than Bo %, Only one observer made a comment on the 
authentic mater ia l saying that he could not follow 
the nat ive accent eas i ly although the comprehension of 
the passage was qu i te good. He suggested that Indian 
English should be used In video t e x t s . This i s a 
cont rover t la l point and I do not thirik Indla*^ English 
wi l l serve the purpose, I have accepted ea r l i e r the 
I n i t i a l d i f f i c u l t i e s of these learners who come into 
2. Appendix I I I . 
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contact with the language of the na t ive speaker for 
the f i r s t time. But t h i s problem disappears a f te r the 
studehts view the authentic mater ia l on the Screen again 
and again, 
6 .5 Students ' response t 
This concerns those students who acted as guineapigs 
for my experiment. No quest ionnaire was given to them to 
find out t h e i r react ions to the programme but a t the end 
of each of the four lessons I asked for t he re opinion 
o r a l l y , I was surpr ised to know t h a t many students 
preferred to have video lessons for t he i r regular c l a s s -
room i n s t r u c t i o n s . Some of them were over -en thus ias t ic 
and were r e luc t an t to be taught by the t r a d i t i o n a l 
l e c t u r e room method. 
There was one i n t e r e s t i n g point to note in t he ^ 
beginning of the video lessons that a l l the s tuden t s , 
when the programme was announced, thought that TV and 
Video were going to be used for fun and entertainment, 
I don ' t blame them because t h i s i s a general a t t i t u d e 
of majority of the people in India who consider TV and 
video as a source of e n t e r t a l m e n t . Here the students 
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vere t h r i l l e d to find out t ha t the myth about TV and 
Video was f a l se and tha t they could also be exploited 
prof i tably for teaching a foreign language or any 
other subject , 
6.6 Teacher's restwnse : 
A teacher Is the best person In the classroom 
besides s tudents to measure the f luxes and ref lexes of 
the learners to a teaching programme. As far as I 
could see I t was an exci t ing experience for them to 
see the video and TV i n the classroom. Teachers of 
English t a l k about lack of motivation in the class for 
learning the Er^l ish language but I found the students 
strongly motivated the l i k e of which I had never seen 
in ny experience in any t r a d i t i o n a l lecture-metliod 
teacMng, TV and Video are powerful aids not only for 
motivation but also for e f fec t ive teaching and learning 
of a foreign language. 
I t would not be out of place if I record here 
some of ray problems with the teaching of the video tex t 
through t r a d i t i o n a l lecture-method. The g rea t e s t 
d i f f i cu l ty was to explain the word-object-re la t ionshlp 
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with reference to meaning. For example, Uhlt 1 
"Seal Launch" : I t was painstaking without any re su l t 
to explain 'a canoe ' , Mare devi l v;ay', ' p add l e s ' . 
Although I drew diagrams of these things on the black-
board but the students could not comprehend properly. 
In the sajne t ex t a question was given — how did they 
go into the water ? The students could not answer 
i n s p l t e of several readings of the t e x t . But these 
v/ords, phrases and questions did not pose any problem 
in the experimental method because they could see the 
visuals of a canoe, a dare devi l way e t c . 
While teaching Unit 2 "Solar Energy Gar" they 
could not understand the meanings of pannels, wild-
driving, s to rage -ba t t e r i e s e t c . however I t r i e d to 
explain in the classroom using ac t ions , black board 
and other techniques. 
Unit 3 on "Cross Channel Bomb Threat" the re vfere 
a nimiber of words l i k e Cross Channel f e r ry , quayside, 
jianbo fer ry e t c . I could dr ive vaguely into t h e i r 
minds the idea associated with the above words. Jbt 
a s ingle student was able to answer the question - • 
what Was meant by giving a f i t t i n g welcome to the 
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Jurnbo fe r ry . I t v/as only v;hen they saw the visual 
of a flecorated baby elephant with a pre t ty g i r l s i t t i n g 
on i t t h a t they could c l ea r ly understand what was meant 
by a jumbo fe r ry ; what was a jumbo ferry and how the 
welcome was f i t t i n g to the jumbo ferry? 
Similarly in Unit h "Bournmouth Bel le" a number 
of \'rc>rds, short u t t e rances , phrases and questions were 
Vaguely and sometimes incor rec t ly answered becaxise they 
had no idea of a luxury t r a i n , of the customs and 
manners of the Br i t i sh people while going on an 
excursion. The visuals made the i r comprehension almost 
perfect because they could see the r e a l l i f e s i t u a t i o n 
in the t r a i n and the romantic surroundings outside the 
t r a i n . What i s a jaaz band? is a question which many 
Indian students wi l l not be able to appreciate unless 
they see the v i s u a l s . All these points discussed in 
th i s paragraph are r e l a t ed to social and cu l tu ra l 
s i t ua t ions of the speakers v/hose language they are 
l ea rn ing . I t is the video In the classroom which 
supplies the contextiial background for proper under-
standing which no amount of imaginative effort by the 
teacher and the students can provide in the classroom. 
In a l l the four un i t s there are a number of 
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situations-, v/hich are exprosned throuch ges tures , rcoods 
and actions of the speakers. I t is for teaching 
connirehension of these pa ra - l i ngu i s t i c features t h a t 
video is by far the bes t . 
6.7 Evalu?^tion of answers i n the sheets : 
The s t a t i s t i c a l analysis in the next chapter 
wi l l determine the s igni f icance and super ior i ty of the 
tvo methods over each other but having seen the scores 
at f i r s t s ight i t was qu i te obvious t ha t the marks 
gained by the experimental groups were higher than the 
t r a d i t i o n a l ones. The basis of evaluation of answers 
which I fixed was 50 % marks fo r comprehension and 
50 t marks for production. The overal l average percen-
tage i n d i f f e r e n t categories of exercises-^ was higher 
in the experimental groups as compared to the 
t r a d i t i o n a l ones. 
6.8 Retention t e s t : 
To determine the v a l i d i t y of my hypothesis I 
designed a r e t e n t i o n t e s t (Appendix ^^ and "^  ) 
for a l l the students whom I divided in two groups A+B 
and C+D. Two kinds of exercises were given to the 
3 . See Chapter VII & Appendix 1 
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s tMen t s of the above tvo groups having two se ts of 
questions (a) word object r e l a t i o n s h i p , (b) compre-
hension quest ions. The idea of giving r e t en t ion t e s t 
was to find out vrfiich of the two methods of teaching 
were more ef fec t ive and l a s t i n g in re ta in ing the 
teaching points longer. The t e s t was given two weeks 
af te r the completion of the video lessons . The two 
groups comprised students who were taught both by 
video and t r a d i t i o n a l methods. The overal l performance 
of a l l the forty students in th i s t e s t was evaluated 
and i t was proved that those who learned through TV 
and Video had b e t t e r grasp of comprdiension of words, 
short phrases and di f ferent questions based on the 
t e x t . This also proves that the impact of teaching 
\d.th the help of visuals i s far greater than teaching 
without i t . A s t a t i s t i c a l analysis of the r e t en t ion 
t e s t is given in the next chapter . 
C H A P T E R VII 
Comparison and Stat j .3t lcal Analysis of 
the Results Gained bv the Experiment 
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7.1 Before I begin the s t a t i s t i c a l analys is of the r e s u l t s 
gained by Method I (Video method) and Method 2 (v;ithout 
video) , i t i s important to define scrae of the terms 
used i n s t a t i s t i c s . Nearly a l l experimental research 
in education involves the drawing of inferences about a 
population from what i s known of a sajnple taken to 
represent that populat ion. Closely re la ted to th i s i s 
- the equally important problem of how to s e l ec t a sample 
or how to plan an experiment, so t ha t i t may yield the 
most dependable or p rec i se information about the 
population involved, and that i t ^d.11 permit an object ive 
and val id estimate of the degree of prec lss ion a t t a ined . 
Par t i cu la r a t t en t ion is given to the design of experiments, 
to sample theory and to the t e s t i ng of s t a t i s t i c a l 
hypothesis , 
7.2 Defini t ion of some ijnportant terms used in t h i ^ 
chapter : a population may be defined as any iden t i f i ab le 
group of individuals or as any co l l ec t ion of comparable 
measures, A sample i s any number of the members of a 
population tha t have been se lec ted to represent t h a t 
population. For example the population in t h i s chapter 
represents a l l members of s tudents of c l a s s XI divided 
in four sganple groups. For purposes of the experiment 
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four groups of XI c l a s s pupils are se lec ted and each 
group i s taught by Method 1 and by Method 2. At the 
close of the experiment comparable measures of achieve-
ment are secured for a l l p u p i l s . In in te rp re t ing the 
r e s u l t s the pupils who studied under Method 2 are 
considered as a sample from a populat ion of XI c l a s s 
pup i l s . All of them were taught by t h i s method. 
Similarly the pupils who have been taught by vi \eo by 
Method 1 in tlie experiment also represent the hypothe-
t i c a l populat ion. A ri^ ndom Sr i^nnle i s one se lected in 
such a fashion tha t every member of the population has 
an equal chance to be se lec ted , 
7.3 Testing s t a t i s t i c a l Hypothesis : 
I t i s generally believed tha t the ul t imate purpose 
i n drawing a saTiple is to obta in an estimate of some 
cha rac t e r i s t i c of the population. We drav a sample in 
order to cloterniino which hypothesis about the population 
obtainable in the l i g h t of what i s learned i n the sample. 
How tenable t h i s hypothesis i s or with what degree of 
confidence we may accept or r e j ec t i t depends upon the 
r e l a t i v e frequency with vjhich the obtained r e s u l t s of 
random samples taught by Method 1 and Metliod 2 would 
deviate from each o ther . 
nh 
Test of S i rn l f lcance : T^g M l ^yVQV^^sJs 
In many sampling s tudies the i n t e r e s t i s in the 
s ingle pos s ib i l i t y that the parameter i s zero. For 
example i n ray s t a t i s t i c a l analysis I have s t a r t ed ^f/ith 
the presumption tha t both Method 1 and Method 2 a r e 
equally e f fec t ive . Such a hypothesis tha t the parameter 
i s zero i s kno\-m as NTJLL hypothesis . I f s t a t i s t i c a l 
r e s u l t is such tha t the Null hypothesis may be re;5ected 
with confidence ve say t h a t the s t a t i s t i c s i s slirnificnnt 
meaning t h a t the hypothesis i s r e j ec ted . 
I t is convenient to speak of leve ls of s i g n i f i -
cance in s t a t i s t i c s . V/hen we say a s t a t i s t i c i s s i g n i f i -
cant at t h e ' 5 ^ l e v e l ' , we mean tha t the observed deviat ion 
could be exceeded in l e s s than ^% of s imilar samples i f 
the Null hypothesis were t r u e , or that we may be confident 
at the ^% l eve l t ha t the Null hypothesis i s f a l s e . The 
l eve l s of s ignif icance most frequently employed mo the 
55^  and 1'^ l e v e l . 
The number of degrees of freedom in a t ab le of 
frequencies is the number of these frequencies to which 
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we may assign a rb i t r a ry values and s t i l l sa t i s fy 
t he external requireraents imposed on the t a b l e , The 
degree of freedom i s the number of ce l l s t ha t may be 
f i l l ed a t w i l l . 
Analysis of Cfllculated Data 
In the previous chapter while discussing the 
procedure of the experiment I have used the alphabets 
A^  A? B^  B^ C^  cf D^  D^to denote the samples for 
experimentlnc Kethod 1 and Method 2. But in the 
s t a t i s t i c a l analysis of the r e s u l t s of d i f ferent samples^ 
the a lphabet ical notat ions have changed. To t e s t the 
ove ra l l performance of a l l the s t u d o i t s , the four 
groij^js have been termed as AI All AIII AIV and the level 
of s ignif icance has been worked out . Method 1 has been 
denoted as X(1) and Method 2 has been termed as Y d ) 
in a l l the s t a t i s t i c a l analysis of the scores of four 
groi:Q3S, D(i) shows the standard devia t ion achieved af te r 
comparing the scores in both the methods. 
In order to judge s t a t i s t i c a l l y whether the 
two methods, Method 1 and Method 2 of teaching are 
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1. equally effective, or 
2. not equally effective 
v;e have taken a random sample of ten students from the 
whole c lass and the i r teaching is done by Method 1 and 
by Method 2 and t h e i r scores are recorded as shovm by 
the computer below. 
Pur Pr9]?lati t 
V/hether the two methods 1 and 2 of teaching are 
equally effect ive or not equally e f fec t ive . For t h i s we 
se t the NULL hypothesis (HO) that both the methods of 
teaching are equally e f fec t ive , tha t is average difference 
of scores i s not s ign i f i can t . 
SafiiDle Ai 
s tudents 
Scores in 
y^thod 1 
Scores in 
Method 2 
: 
: 
: 
1 
^1 
^1 
2 
X2 
^ 
3 
^3 
^3 
k . . 
\ . . 
\ • • 
10^ 
^10 
^10 
We se t the NULL hypothesis W tha t there i s no s ign i f i -
cant difference between the t o t a l scores obtained by 
the students in the two methods of teaching or the tv'o 
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raet'ix)ds of teaching are equally e f fec t ive . 
Under HO ve calciilnto a s t a t i s t i c 
/"fc/ - / d / . n ^ 10 
_S 
d . J_ ^ 
n ^ di J ''^ i = Xi - Yi diffprence in 
1 scores of the 
i - t h Hnit 
n2 
s = 
1 
n - 1 
32 
n 
1 
(di . . d)^ =_! . 
n-1 
2 di - (^di)^~ 
— n _ 
This t Collox^s students „ "t. - d i s t r i bu t i on with (-h - 1) 
1i 9 decrees of freedom. 
Let LT^ = Value of tabulated t a t 5'% l eve l of 
sicrnificance for 9 degrees of freedom 
t T 2 = Value of tabulated "t at Mb l eve l of 
s ignif icance for 9 degrees of freedom. 
Test i 
(greater than or equal to ) U T^, r e j ec t 
HO at 5;^  l eve l 
'^^/t/^t^2i r e j ec t HO at ^% l eve l otherwise r e t a i n 
HO. 
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1. If hypothesis Is re jec ted a t 5^ l e v e l , ant d i s + ive , 
we conclude that Method 1 Is be t t e r than Method 2. 
2. I f hypothesis i s rejected a t ^% l e v e l , we conclude 
that Method 1 is fa r be t t e r than Method 2. 
3. In case , v^en hypothesis i s not re jec ted , we conslude 
that the two methods are equally e f fec t ive . 
The above formula i s applied to a l l the samples 
for ca lcu la t ing the value of / t / . 
TEST I I The scores of the samples AI, All, AIII and AI7 
were recorded on the computer to t e s t the over a l l 
performance of a l l the p \ :^ i l ' s in the groups in wri t ten 
ccanprehension who were taught by Method 1 and 2. The 
scores of the sample, AI and All are given below 
A 
I 
X (I) 
32 
28 
24 
37 
35 
28 
40 
31 
38 
33 
Yd) 
19 
25 
19 
30 
34 
18 
35 
10 
16 
25 
D ( I) 
13 
3 
t: 
7 
1 
10 
S 
21 
'n,ry, 
a 
TABLE VALUb AT 17. LEVEL OF SIGNIFICANCE ZMllH 9 DEGREES OF FREELiOM=3 
VABLF VALUE AT 5"/i LEVEL DF SIGNIFICANCE ?< WITH 9 DEGREES OF FREEDOM 
CALCUlAltn VALUE Oh T = 4.181692 
>n Fill MLS IS IS REJECTED AT 1 V. LEVEL OF SIGNIFICANCE 
SNFO^Mir.\r« IS RHTEC7ED AT 5 V. LEVEL OF SIGNIFICANCE 
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A 
II 
X (I) 
24 
40 
oo 
23 
42 
41 
23 
38 
'79 
37 
Yd) 
21 
35 
20 
25 
40 
31 
18 
37 
25 
37 
D(I) 
3 
5 
2 
*^ 
10 
5 
1 
4 
0 
TABLE VALUE AT 17. LEVEL OF SIGNIFICANCE ?<WITH 9 DEGREES OF FREED0M=3.25 
TABLE VALUE AT 5'^  LEVEL OF SIGNIFICANCE S< WITH 9 DEGREES OF FREEDOM =2.26 
CALCULATED VALUE OF T = 2.874945 
HYPOTHESIS IS ACCEPTED AT 1 X LEVEL OF SIGNIFICANCE 
HYPOIHESIS IS REJECTED AT 5 'A LEVEL OF SIGNIFICANCE 
The comparative and calculated table value of 
the performance of pup U s at ^% l eve l of s ignif icance 
and >rlth 9 degrees of freedom = 3 . 2 5 and at 5% level of 
significance and with 9 degrees of freedom = 2.26. The 
calculated value of / t / - if. 181692 which i s greater 
than ^i and 5^ l e v e l s of s ign i f icance . Hence we conclude 
tha t Kjethod 1 i s far more e f fec t ive than Method 2. 
Similarly i n the case of sample All given above the 
table value of scores a t ^% l eve l of s ignif icance and 
9 degrees of freedom = 3.25. At ^% l eve l of s ignif icance 
with 9 degrees of freedom = 2.26, the calcula ted value of 
t i s = 2.97U-, Hence a t ^% l eve l the NULL hypothesis t h a t 
both the methods of teaching are equally effect ive i s 
accepted but at 5% l eve l of s ignif icance the hypothesis i s 
iMo 
rejected because the value of t Is greater at ^% l evel 
of significance and proves that Kethod No. 1 i s b e t t e r . 
Scores of Sample A III and A IV 
A 
III 
X (I) Y d ) LKI) 
21 
31 
25 
17 
20 
29 
39 
40 
15 
33 
TABLE VALUE 
TABLE VALUE 
CALCULATED 
HYPOTHESIS 
HYPOTHESIS 
A 
IV 
X (I) 
15 
26 
18 
14 
17 
17 
30 
23 
15 
7 
3 
3 
12 
9 
17 
0 
25 8 
AT V/. LEVEL OF SIGNIFICANCE ?<WITH 9 
AT 5*/: LEVEL OF SIGNIFICANCE ?j. WITH 
VALUE OF T = 4.518481 
IS REJECTED AT 1 7. LEVEL OF SIBNIF ICANC1£ 
DEGREES OF FREED0M=3 
9 DEGREES OF FREEDOM 
IS REJECTED AT 
Y d ) 
•/. LEVEL OF SIGNIFICANCE 
D d ) 
28 
38 
16 
35 
25 
16 
16 
28 
38 
26 
TABLE VALUE 
TABLE VALUE 
CALCULATED 
HYPOTHESIS 
AT 
AT 
21 
25 
8 
30 
20 
34 
16 
16 
27 
21 
17. 
5"/. 
7 
1 3 
8 
O 
12 
11 
LEVEL OF SIGNIFICANCE S<WnH 9 DEGREES OF FREEDOM^ -:-! .i:";. 
LEVEL OF SIGNIFICANCE S< WITH 9 DEGREES OF FREEDOM -2. 
VALUE OF T = 5.043576 
IS REJECTED AT 1 'A LEVEL OF SIGNIFICANCE 
HYPOTHESIS IS REJECTED AT 5 Z LEVEL OF SIGNIFICANCE 
In both the sanples the ca lcula ted t ab l e value at \% and 
^0 l eve l s of s ignif icance v i t h 9 degrees of freedom - 3,2^ 
^k1 
and 2,26 respectively. The calculated value o f t In 
samples A I I I and A IV = i+.5i8 and 5.01+ respectively 
proving that Method ffo. 1 Is far superior to Method No.2 
and the Null Hypothesis is completely rejected in the 
case of both samples above. 
TEST I I : In this t es t ray aim is to measure s t a t i s t i c a l l y 
the comprehension of a l l the k Samples of pupils with 
regard to word-object re la t ion and meaning. They are 
represoited in the computer data sheet as B I , B I I , 
B I I I and B IV and Scores of B I and B I I are recorded 
below : 
B 
I 
X (1) 
9 
8 
8 
9 
9 
8 
10 
8 
9 
8 
Y ( I ) 
6 
7 
7 
8 
8 . 5 
a 
9 
6 . 5 
7 
6 
D ( I ) 
3 
1 
1 
1 
cr 
0 
1 
1 . 5 
2 
/-J 
TABLE VALUE AT IV. LEVEL OF SIGNIFICANCE ?<WITH 9 DEGREES OF FREED0M=3.25 
TABLE VALUE AT 57. LEVEL OF SIGNIFICANCE ?< WITH 9 DEGREES OF FREEDOM =2.26 
CALCULATED VALUE OF T = 4.800568 
HYPOTHESIS IS REJECTED AT 1 "/. LEVEL OF SIGNIFICANCE 
HYPOTHESIS IS REJECTED AT 5 V. LEVEL OF SIGNIFICANCE 
^h2 
B 
1 1 
X ( I ) 
5 . 5 
9 
5 . 5 
9 
10 
10 
7 
9 
8 
8 
Y d ) 
4 
B 
a 
9 
9 
9 
7 
9 
6 
9 
LKI ) 
1 .b 
1 
- 2 . 5 
0 
1 
1 
0 
0 
2 
- 1 
TABLE VALUE AT iV. LEVEL Of- SIGNIFICANCE ?/.WITH 9 DEGREES OF FREED0M=3.25 
TABLE VALUE AT ^7. LEVEL OF SIGNIFICANCE Z< WITH 9 DEGREES OF FREEDOM =2.1^ 6 
CALCULATED VALUE OF T = .7205767 
HYPO THESIS IS ACCEPTED AT 1 7. LEVEL OF S JGNIFICANCt 
HYPOTHESIS IS ACCEPTED AT 5 V. LEVEL OF SIGNIFICANCE 
The s t a t i s t i c a l ca l cu la t ioa of Sample B I 
proves tha t the value of t = ^.8005 which is greater than 
both the t a b l e values a t 1J^  and ^ l eve l s of s ign i f icance . 
Hence i t es tab l i shes the super io r i ty of Method 1. 
About B I I the analysis of Scores shows tha t 
the value of t = .72057 which i s l e s s than both the table 
values at ^% and 5% l eve l s of s igni f icance . Thus the 
Niall hypothesis i s accepted, i . e . both Method 1 and 2 
are equally e f fec t ive . I t is noted tha t HO i s accepted 
in a few cases but i n most of the cases i t i s re jected 
establ ishing the super io r i ty of Method 1 over Method 2. 
11+3 
B 
III 
X < I) Y d ) D (I) 
6 8 - 2 
6 4 2 
5 A 1 
6 6 0 
8 4 4 
7 4 3 
8 5 3 
9 8 1 
2 4 - 2 
6 4 2 
TABLE VALUE AT IV. LEVEL OF SIGNIFICANCE 8<WITH 9 DEGREES OF FREELiOM=3.25 
TABLE VALUE AT 5"/i LEVEL OF SIGNIFICANCE ?< WITH 9 DEGREES OF FREEDOM =2.26 
CALCULATED VALUE OF T = 1.856558 
HYPOTHESIS IS ACCEPTED AT 1 7. LEVEL OF SIGNIFICANCE 
HYPOTHESIS IS ACCEPTED AT 5 '/. LEVEL OF SIGNIFICANCE 
B 
IV 
X (I) Y d ) Dd> 
6 5 1 
9 7 2 
8 2 6 
7 6 1 
7 3.5 3.5 
8 8 0 
5 5 0 
5 6 - 1 
8 8 0 
8 6 2 
TABLE VALUE AT 17. LEVEL OF SIGNIFICANCE ?<WITH 9 DEGREES OF FREED0M=3.25 
TABLE VALUE AT 57. LEVEL OF SIGNIFICANCE Z< WITH 9 DEGREES OF FREEDOM =2.2/o 
CALCULATED VALUE OF T = 2.224926 
HiPOTHESIS IS ACCEPTED AT 1 7. LEVEL OF SIGNIFICANCE 
HYPOTHESIS IS ACCEPTED AT 5 7. LEVEL OF SIGNIFICANCE 
S t a t i s t i c a l analysis of B I I I and B IV accepts 
the NULL hypothesis because the ca lcula ted value of t of 
sample B I I I i s equal to 1.856 which i s l e s s than the 
t ab l e Value at ^i and 5^ l eve l s of s ignif icance and with 
9 degrees of freedom. In the sacie way the calculated value 
of t of sample B IV is 2.22^ which is l e s s than the t ab le 
lMf 
Values a t ifo and ^% of leve ls of s ignif icance and with 
9 degrees of freedom. Consequently the NULL hypothesis 
tha t both Method 1 and Method 2 are equally effect ive i s 
re ta ined by s t a t i s t i c . 
Observations on Sample B I I , B i l l and B IV : 
The reason for poor performance of these samples 
of pupils are not d i f f i c u l t to find because the se lec t ion 
of students i n each of these groups was random and i t was 
sheer chance tha t most of them hailed from regional 
mediim schools. They were exposed to TV and Video for 
learning a language for the f i r s t time having no 
educational background of t h e i r fami l ies . For these 
pupils the two methods did not make any di f ference. 
There is one thing more to point out that the 
performatce of B I I B I I I and B IV v/as be t te r v/hen they 
at tanptod TEST No. I l l on the comprGhcnsion on short 
u t terances and phrases whose de t a i l s are given below : 
TEST I I I : I t was my objec t ive in th is t e s t to ca lcu la te 
the di f ference in scores of Method 1 and 2 with special 
reference to the ccxnprehension of the meanings of short 
u t te rances and phrases. The same samples were selected 
iV5 
and were indicated by the alphabets CI, CII, CII and 
CIV. 
c 
I 
X(I) Yd) D<I) 
J. . 0 
5 
^ 1 . 5 
2 
6 . 5 
. 5 
•_' • •—' 
1 
3 . 5 
5 
1 .5 
7 . 5 
7 
3 
8 
6 
9 
7 
8 
8 
7 2 5 
8 6 2 
TABLE VALUE AT IV. LEVEL OF SIGNIFICANCE S<WITH 9 
TABLE VALUE AT 5% LEVEL OF SIGNIFICANCE 8< WITH 
CALCULATED VALUE OF T = 3.871868 
HYPOTHESIS IS REJECTED AT 
HYPOTHESIS IS REJECTED AT 
C 
II 
X (1) Yd) 
DEGREES OF FRtED0M=3.25 
9 DEGREES OK FREEDUM =2.;Y> 
1 "/. LEVEL OF SIGNIFICANCE 
5 y. LEVEL OF SIGNIFICANCE 
Dd) 
8 
8 
2, 
8 
8 
8 
8 
8 
6 
5 
6 
8 
3 
6 
8 
8 
2 
7 
TABLE VALUE AT 
TABLE VALUE AT 
a 
17. 
5'/i 
0 
a 
0 
6 
1 
1 
-3 LEVEL OF SIGNIFICANCE 8/WITH 9 
LEVEL OF SIGNIFICANCE Z< WITH 
CALCULATED VALUE OF- T =^  1.163608 
HYPOTHESIS IS ACCEPTED AT 1 "/. LEVEL OF SIGNIFICANCE 
HYPOTHESIS IS ACCEPTED AT '"• 7. LEVEL Ot- SIGNIFICANCE 
DEGREES OF FREEDDM=3.25 
9 DEGREES OF FREEDOM -2.:V) 
The s t a t i s t i c a l analysis of C I and C I I shows 
tha t the value of t in the case of sample C I = 3.871 
which i s g rea te r than the table value at ^% and 5^ leve ls 
1 ^ 
of s ignif icance and v;ith 9 degrees of freedom proving 
that Method Ife. 1 Is far better than Method No, 2 . The 
result of C II i s not encouraging as the calculated 
value of t = 1,163 \.;hich i s l e s s than the table values 
at ^% and $% of significance and with 9 degrees of 
freedom. In this case the HO i s accepted that i s both 
the methods are equally e f fect ive . 
"c 
III 
X (I) Y d ) D (I) 
6 5 1 
6 5 1 
5 1 4 
4 4 0 
6 4 2 
<y 4 5 
9 5 4 
4 7 -3 
5 8 - 3 
TABLE VALUE AT 1'/. LEVEL OF SIGNIFICANCE ?<WnH 9 DEGREES OF FREED0M=3.2=:. 
TABLE VALUE AT 5"/i LEVEL OF SIGNIFICANCE ?< WITH 9 DEGREES OF FREElDGM =.".26 
CALCULATED VALUE OF T = 1.494483 
HYPOTHESIS IS ACCEPTED AT 1 V. LEVEL OF SIGNIFICANCE 
HYPOTHESIS IS ACCEPTED AT 5 7. LEVEL OF SIGNIFICANCE 
C 
IV 
X (1) Y d ) D d ) 7 4 3 
8 3 5 
5 2 3 
8 7 1 
6 7 -1 
6 2 4 
6 2 4 
8 6 2 
7 5 2 
TABLE VALUE A'l 17. LEVEL OF SIGNIFICANCE ?<WnH 9 DEGREES OF FREED0M=3.25 
TABLE VALUE AT 5"/: LEVEL OF SIGNIFICANCE ?< WITH 9 DEGREES OF FREEDOM =2.26 
CALCULATED VALUE OF T = 4.607214 
HYPOTHESIS IS REJECTED AT 1 V. LEVEL OF SIGNIFICANCE 
HYPOTHESIS IS REJECTED AT 5 7. LEVEL OF SIGNIFICANCE 
1^ 7 
The s t a t i s t i c a l analysis of the scores of 
Sample C I I I shows the calculated value of t = 1.^9^ 
vhich i s l e s s than the table values at 1!^  and 5^ l eve l s 
of s igni f icance and with 9 degrees of freedom. HO is 
re ta ined in t h i s case but i t i s re jec ted in the case of 
Sample C IV because the calcula ted value of t = ^.607 
which i s far g rea te r than the t ab le values a t ^% and ^i 
l eve l s of s ignif icance and with 9 degrees of freedom. 
The analysis proves t ha t Method Ife. 1 i s far b e t t e r , 
TEST IV t I t Was my aim i n t h i s t e s t to measure the 
performance of the same four groi:5)S of s tudents through 
questions vAilch were meant for t e s t ing t h e i r comprehension 
whether they can e l i c i t and produce information after 
reading or viewing the t e x t . The sanples in t h i s t e s t 
are denoted as DI, DII, Di l i and DIV. 
ra 
1 
X ( 1 ) Y ( L) LK J ) 
4 
1 -S 
• • ; , 
/ 
; i , s 
9 
7 
4 
9 . 5 
S 
1 
! 
'• 
^> 
',' 
:i 
L 
0 
1 
l A B L t - V A L U f f-^ T 1 ".{ LfcVF-l 0,1- r jUJMI l - J CAMCh .^ /W ! "I hi 9 l i l - ( - . l \ L tH 01 I-RLL-r"liv|-_:^ , ;• ' , 
TABLL VALUE AT '•y/. L LVI IL HI- S I i i N I F ICA'MCL >- W i l l i 9 Dt'LJKEES OK l-R uUDM -"2 
C A L L U L A I L D VALUE OF "i --- 7 . 0 2 1 9 9 4 
HYPIJTHESIS I S R E J L C r E I i A f 1 V. L E V E L H'" S FUNIT J CAMt ,1 
H Y P O l H L t i l S I S ' K L J L C I L D AT b V. L E V E L Oh B i f a N l h U,At>4Lh 
^hQ 
in 
X ( I ) 
l o 
7 
t r 
') 
9 
r 
1 
Y ( 
T! 
,1 
{i 
a 
4 
IKT ) 
A 
4 
7 :: 
0 ' 1 
TAHL^ VALUb AT V/. LEVEL OF SIbNIFICANCfc ^WITH 9 DLGKEES Oh rRELHOM^ 
FABLE VALUE AT S7. I EVEL UF SIGNIF J e:AI\lL;E ?' WJIH 9 DEGREES OF FP' EDO 
LT.LCULAIED VALLJi Llh "1 = S .217669 
HYPUrHESIS IS KL JEC-fED AT 1 7. LEVEL GF S J GNiF J C A N L F 
HYPOIMFBIB IS REJECTED A1 ^ V. LEVEL GF SIGNTFICANGE 
As I t is s t a t i s t i c a l l y obvious that the 
comprehension of a l l the samples taught by Kethod 1 was 
quite commendable and superior to the teaching by 
Method 2 to the same groups. The calculated value o f t 
of stfnple DI = 7.021 vhich is far greater than the table 
values at ^% and 5% levels of significance and with 9 
degrees of freedom. The HD in DI DII is completely 
rejected. 
Dl 
3 
X < I) Yd) 11( 1 ) 
1 . 
M • 
2 1 1 
6 4 ',: 
7 
2 0 
2 i 1 
6 4 2 
V -L, 4 
6 2 4 
3 2 1 
7 '.1 
"IAPLE V A L U E AT \V. LEVhL' GF BJGNIFICAMCE ?/WITH 9 DEGREES OF FREEDGM--3 
TAPL_E VALUE AT 'iZ LEVEL OF SIGNIFiCAMCE f' WllH 9 DEGREES GF FRFEDGM 
CALCULATED VALUE GF I ^- 6.0G4G0':. 
HYPG THESIS IS RE Ih C TED (\\ ^ V. I EVL.L GF SIGNIF I LAMUF 
HYPOTHESIS IS RE ILCTEU AT Z< V. LEVEL Gh SIGNlh lLANL,t 
— -1 
^k9 
Dl 
X (]) i • [) IKl) 
7 ':". 
1 1 
0 -.. 3 
4 1 
9 5 4 
4 3 1 
6 2 4 
/ 4 3 
4 3 1 
TABLE VALUL AT IX LEVhL OF SlGNIFICANCb ?/WlTH 9 UtGKEEB Oh FKEF LiON^ 3^.1.". 
TABLE VALUE AT S"/ LEVEL OF SIGNIFICANCE ?y. WITH 9 DEGREES OF FRt-EiKlM -1 
CALCULATED VALUE OF T = 5.659455 
HYPOTHESIS IS REJECTED AT 1 "^  LEVEL OF SIGNIFICANCE 
1-IYPOTHFSIS IS REJECT tn AT 5 "/. LEVEL OF SIGNIFICANCE 
With the s t a t i s t i c a l analysis of the scores of 
D I I I and D IV given above we find tha t in both the cases 
the calculated value of t i s far grea ter than the t a b l e 
values a t 15^  and 5% l e v e l s of s igni f icance and with 9 
degrees of freedom. D I I I — calculated value o f t 
= 6.O3I+ and D IV calcula ted value of t = 5.65'9. , 
TBST V : The questions on comprehension in t h i s t e s t 
were designed to t e s t the comprehension a b i l i t y of 
students with a par t ic i i la r point of view — , whether they 
cotad provide inferences or equivalences fron the t ex t 
a f te r being taught by Method 1 and 2. The same samples 
in t h i s t e s t are denoted by the computer as EI, EI I , 
I5b 
E I I I , E IV, The scores of E I E I I are given below. 
E 
I 
X (I) Yd) D (I) 
8 5 3 
7 5 2 
b 2.b 2.5 
7 5 2 
8 7 1 
3 3 0 
a 5 3 
3 1.5 1.5 
7 1.5 5.5 
6 8 -2 
TAFriLE VALUE AT 17. LEVEL OF SIGNIFICANCE ?<WrfH 9 DEBREES OF FREED0M=3.25 
TABLE VALUE AT 5'/i LEVEL OF SIGNIFICANCE ?< WITH 9 DEGREES OF FREEDOM =2.26 
CALCULATED VALUE OF T = 2.944598 
HYPOTHESIS IS ACCEPTED AT 1 7. LEVEL OF SIGNIFICANCE 
HYPOTHESIS IS REJECTED AT 5 7. LEVEL OF SIGNIFICANCE 
E 
II 
X (I) Yd) D d ) 
3 2 1 
5 5 0 
6 2 4 
3 2 1 
8 8 0 
8 4 4 
4 2 2 
6 7 - 1 
/ 3 4 
9 6 3 
TABLE VALUE AT VA LEVEL OF SIGNIFICANCE ?<WITH 9 DEGREES OF FREED0M=3.25 
TABLE VALUE AT 57. LEVEL OF SIGNIFICANCE ?< WITH 9 DEGREES OF FREEDOM -2.26 
CALCULATED VALUE OF T = 3.037737 
HYPOTHESIS IS ACCEPTED AT 1 7. LEVEL OF SIGNIFICANCE 
HYPOTHESIS IS REJECTED AT 5 Y. LEVEL OF SIGNIFICANCE 
The s t a t i s t i c a l analysis above shcn/s that in 
the case of E I the calculated value of t • 2.9Mf which 
i s l e s s than the table value a t 1% l eve l on which the HO 
is re ta ined but the value off/ a t 5^ level i s g rea t e r . 
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Hence the HO i s r e j ec ted . In the same way tlie analysli 
of E I I proves tha t the HO Is accepted at 1,^  l eve l of 
s ignif icance and rejected at ^% l eve l of s igni f icance . 
f-ycz 
'£""" 
III 
X (I) Y d ) LK I) 
5 C) 5 
o o ^ 
6 3 3 
5 4 1 
4 3 1 
'5 3 2 
8 7 1 
8 3 5 
6 0 6 
8 6 2 
TABLE VALUE AT IV. LEVEL OF SIBNIFICANCE ?<WITH 9 DEGREES OF FREEDDM=3.: 
TABLE VALUE AT 5">i LEVEL OF SIGNIFICANCE & WITH 9 DEGREES OF FREEDOM =2.7h 
CALCULATED VALUE OP T = 4.72537 
HYPOTHESIS IG REJECTED AT 1 "/. LEVEL OF SIGNIFICANCt 
HYPOTHESIS IS REJECTED AT 5 X LEVEL OF SIGNIFICANCE 
E 
IV 
X ( I) Y d ) D d ) 
6 3 3 
7 3 4 
0 1 -1 
6 5 1 
6 2.5 3.5 
8 5 'J 
2 2 0 
8 3 5 
7 5 2 
6 3 3 
TABLE VALUE AT 1"^  LEVEL OF SIGNIFICANCE 8<WITH 9 DEGREEh OF F-REhuOM=-3.2S 
TABLE VALUE AT '5'A LEVEL OF SIGNIFICANCE ?< WITH 9 DEGREES OF FF-,£EDOM =2.,V) 
CALCULATED VALUE OF T = 4.002517 
HYPOTHESIS IS REJECTED AT 1 V. LEVEL OF SIGNIFICANCE 
HYPOTHESIS IS REJECTED AT 5 V. LEVEL OF SIGNIFICANCE 
The performance of scrapie E I I I and E IV as 
shown above for drawing inferences and equivalences 
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from the text waS qtdte good. The calculated value of t> 
in the case of sample E I I I = h,725 and the calculated 
value of in the case of E IV = lf.002 which Is greater 
than the table values of both E I I I and E IV at 1^ and 
^ levels of significance. Hence the HO is rejected in 
both the cases proving that Method No, 1 i s superior, 
TEST VI : This t e s t was designed to examine the compre-
hension and production ab i l i t i e s of the same groups with 
regard to their c r i t i c a l opinion and judgment on the 
textual material. I t was also my idea in administering 
this t e s t whether they could relate the events mentioned 
in the text with some events in their real l i f e experience. 
The Samples being the same are denoted F I, F I I , F III and 
F IV on the computer. The scores of F I and F I I are 
analysed below. 
n 
t 1 
X ( I ) 
_. 
L 
1 
6 
3 .5 
9 
it 
6 
0 
7 
7 . 5 
7 
Y d ) 
1 
'-\ 
I 
;i 
r~ 
-1 
T, 
1 . f . 
4 . ' . . 
L 
LK 
• 
1^ 
-J 
6 
3 
I^ 
r^  
3 
6 
TABLE VALUf A"! 17. LEVbL OF- SIGNIFICANCE ?.W1IH 9 I ibGKEtS Oh F R F - ; E D 0 N - 3 .?S 
W.BLE VALUE A! -'•'/. lEVI rL OF BIGNIFICANCE ^^ WJIH 9 DLGRELS OF FREEDOM 2, 
CALCULA'lELi VALUE Oh T =- 8 . 4 0 0 1 1 2 
HYPOTHESIS LS K ' D E C r t n AI 1 '^  L EVEl Oh SIGNIFECANCF 
HYh 'QIHtS lS IS R f - l E C l b U AI L. 7. LEVEL UK SIGNIF ICANCE 
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F - l 
- ^ 
r • J ) 11'- ] ) 
^ ^ • _ 
10 6 
y 
-\ f\hLE VALl)' A I 
CiM i;.'1 (Ml II vAl 
i n i m i l l L i i ; ; i . 
I I t l l l lMI Ull, I •> 
'/ I I-VI I f;i- ^ 'h iv iu u,ANr:[- ^ w r n - i v i i : r - , M F ^ ui- : F'"_'jif;i • 
.7, I I-A~' 01 ! ; f i ;Nj f -LCf^NCh ;^ ' w. i n v nt-t-i^'hi-'j i-i i i i i LII); 
[n 1 7 . i : \ j 9 4 f j 
ii_i;ii u iw" \ 7. 1 rvi ! rn SIIJNII ii,A,'M,i 
II r i; n AI ^ v. i t'VLi c; SiONn- [i,f,M(,i 
As appears from the above s t a t i s t i c the 
calcxilated values o f t of saniple F I and F II are 
equal to 8.U00 and 9.123 respec t ive ly which i s far 
g rea te r than the t a b l e values a t ^% and 5^ l eve l s of 
s igni f icance . Hence HO in both cases is re jec ted 
establ ishing the super ior i ty of Kethod ND. 1. 
X ( 1 ) 
y 
J 
Y u ) 
(') 
4 
1 
L u l ) 
( I 
'•i 
n 
8 
1 ( .5 
I . ^ 
/ 
1 AHl I- VALUE" AT I X I f - V ' l f,r- i", ] iSN 11- J L;A.I'l I ?,Wi l ! l V ULuhvLL;! CF h 
TAH, I VAMJL A,! '.>. ! I - V ! I ' !| SI (iM fl JrrK'Cl: ,'- WI AI •? HI-t^kE-fcS Of 
fvu_': i i i (yj\ ]i VAU) ' AI i /| . J I O A - H 
HYI-()IHF!;i<J JS; K L I M J I l i AI 1 7. I.LVI-I ()! ' ; I L-IM J M CAN! ;i 
HYI-'On-ICSIS I S K T J L L l ' D A7 1, 7 LC-VL.L Uh S IGNIF lCANf ,E 
&\ J l !••- • 
I f--' "LfHUK 
15^ 
F l 
4 
X ( 1 ) 
6 . S 
11 
f^ 
a 
4 
V 
3 
Y ( 
1 
3 
J 
1— 
1 
1 
_/ 
C) 
1 1 ( 1 ) 
I) 
1 
; • ) 
3 
4 
3 
4 '"1 O 
H."-. 3 . ' : . 5 
4.'--. l „ s ;! 
lAfciLE VALUt A1 : \ LbVLL UF SIGN] F-1 LANCE ?/WlTH 9 DLGf-vEES OF FR'EELiCJM-3 . 1 " 
TABLE VALUE Al 57. LEVEL OF SIGNIFICANCE ?> WITH 9 DEGREES OF FRFEUGh -. 
CALCULATED VALUE OF I = 6 . 0 1 0 9 8 7 
HYPO THESIS. IS KEJECIEU A l 1 7. LEVEL OF SIGN] h iCANCI" 
HYI -n iHESIS I S KEJ IC lEF i A l S •/ LEVEL OF S LGNIF J f^UJCt 
Similar ly the ca lcula ted values o f t , for F I I I 
and F IV are equal to Jt. 310 and 6,010 respec t ive ly vhich 
are grea te r than t h e i r tab le values a t ^% and ^^ l eve l s 
of s igni f icance , HO i s re jec ted in both the cases 
es tab l i sh i r^ the super io r i ty of Method l ( X I ) aver 
Method 2 ( Y D . 
TEST VII : This t e s t was designed to assess the r e t e n t i o n 
of comprehension teaching un i t s to a l l the four samples 
namely GI, GII, G U I , GIV as denoted in the da ta - shee t . 
The t e s t was given a f te r tv/o weeks. The scores of MetljDd 1 
and Method 2 of a l l the samples are given below. 
8 
7 
B 
6 
8 
10 
10 
B 
10 
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6 
4 
6 
(.) 
3 
4 
4 
1 6 S 
TABLE VALUE AT l>i LEVEL OK SIGNIFICANCE ?vWITH 9 DEGREES OF FREELi0ri=3.2^J 
TABLE VALUE AT SV. LEVEL OF SIGNIFICANCE it WITH 9 DEGREES OF FHEELiOM =2.?6 
CALCULATED VALUE OF T = 5.65301 
HYPOTHESIS IS REJECTED AT 1 X LEVEL OF SIGNIFICANCE 
HYPOTHESIS IS REJECTED AT 5 V. LEVEL OF SIGNIFICANCE 
X (I) Yd) D(I) 
11 
10 
B 
7 
6 
4 
TABLE VALUE AT 
TABLE VALUE AT 
CALCULATED 
HYPt) THESIS 
HYPOTHESIS 
r^  
3 
X (I) 
3 
7 
4 
7 
8 
4 
6 
3 
4 
17. 
5X 
2 
4 
1 
0 
3 
O 
3 
0 
1 
1 
LEVEL OF SIGNIFICANCE S<W1TH 9 DEGREES OF FREEDOM-^3.2':. 
LEVEL OF SIGNIFICANCE «< WITH 9 DEGREES OF FREEDOM =2 
VALUE OF T = 3.30B466 
IS REJECTED AT 1 '/!. LEVEL OF SIGNIFICANCE 
IS REJECTED AT 5 V. LEVEL OF SIGNIFICANCE 
.26 
Yd) D(I> 
10 
8 
10 
12 
3 
4 
6 
3 
1 
4 
10 2 8 
TABLE VALUE AT 17. LFVEL Oh SIGNIFICANCE ?<WITH 9 DEGREES UF FREED0M=3.25 
TABLE VALUE AT '57. LEVEL OF SIGNIFICANCE i< WITH 9 DEGREES OF FREEDOM =2 
"CALCULATED VALUE OF 1 = 4.26038 
HYPOTHESIS IS REJECTED AT 1 7. LEVEL OF SIGNIFICANCE 
HYPOTHESIS IS RkJLCTED AT 5 X LEVEL OF SIGNIFICANCE 
4 
X (I) Yd) 
a 
6 
7 
B 
9 
10 
7 
9 
9 
a 
TABLE VALUE AT 
fABLE VALUE AT 
D d ) 
3 
7 
a 
r/. LEVEL or- SIGNIFICANCE ?<WnH 9 
'L'T, LEVEL UF SIGNIFICANCE & WITH 
CALCULATED VALUE OF "I = 9.164612 
HYPOTHESIS IS REJECTED AT 1 "/ LEVEL OF SIGNIFICANCE 
HYPOTHESIS IS REJECTED AT 5 '/ LEVEL OF SIGNIFICANCE 
DEGREES Of- FREtD0M=3.25 
9 DEGREES OF FREEDOM =2. 
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The s t a t i s t i c a l analysis of the scores of a l l the 
sar.ples GI, Gi l , GUI , GIV shov/s that i n each case the 
ca lcula ted Value of 't i s grea ter than the t ab le values 
at 11 and $fo l eve l s of s ignif icance at which the HO i s 
re jec ted . In other words i t i s establ ished tha t the 
Method No, 1 i s superior to Method No. 2 for purposes 
of r e t a in ing the teaching n a t e r i a l . The contr ibut ion of 
the visual in t h i s regard has proved to be very e f fec t ive . 
I t is an important point in teaching English as a foreign 
language because the i r comprehension of the t ex t taught 
through the video. 
CO N C L U S I 0 N 
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The introduct ion of raedla technology has brought 
and can bring alxjut a subs tan t i a l change in our a t t i t udes 
to language teaching and learning. With the gradual 
acceptance of media technology i t s scope has extended 
grea t ly in man/ areas of education spec ia l ly in English 
language teaching which has been the main concern of my 
d i s s e r t a t i o n . Educational technology i s now considered 
as a powerful support to methods of teaching English as 
a foreign language because of i t s compelling power to 
motivate l ea rn ing , Ken, machines and video mater ia ls 
for language learning and teaching have Join t ly changed 
our p r i o r i t i e s in language teaching. Television has 
assumed very great Importance as i t i s a ss i s ted nov; by 
the spectacular progress in video technology and video 
materials to v;hlch we can have an access i f v/e are 
convinced in the efficacy of using video in the classroom. 
There is no doubt tha t educational technology has ms.de 
immense s t r i d e s in the f i e ld of education and language 
teaching in developed count r ies . But in India and other 
developing countr ies the new idea on the use of medlr. 
technology is slowly gaining ground for varlo\i3 reasons 
explained In my introductory chapter. 
How far educational technology is going to be 
exploited in these countr ies is a matter l e f t for fu tu r i t y . 
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If s incere ly taken up the in t roduct ion of video technology 
needs the a v a i l a b i l i t y of t rained personn,ale, expensive 
equipnents and video t e x t s . But i t s growing populari ty 
indica tes tha t the time is not fa r off when pur ordinary 
classrooms wi l l be changed in to e lect ronic rooms for 
language teaching. Video and TV are going to be important 
items l i k e the classroom fu rn i tu res . 
I have concentrated in my thes i s on the use arid 
effect iveness of video i n the classroom for teaching 
English as a foreign language with special reference to the 
comprehension approach to language teaching but t h i s does 
not mean tha t I have underestimated other elements of media 
for example rad io , c a s se t t e recorders , s l id$ projectors 
and other mechanical audio visual a ids . 
\-Jliy I have chosen video in the classroom for teacliing 
Ehglish i s based on my o\m experience of exploit ing video 
material i n an Indian classroom s i t ua t i on for i t s power to 
teach English e f fec t ive ly . A 6 to 8 minute video sequence 
can be used for teaching any one of the four s k i l l s of 
language learning for two to three hours depending on the 
i n t e r e s t and cleverness of the teacher to manipulate 
through a number of i n t e r e s t i n g exercises already described 
for achieving h i s ob jec t ives . 
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The main thrus t of t h i s d i s so r t a t l on Is on the 
in t eg ra t ion of media eOLements in to methodology. The 
apparent "basis of my thes i s is to show v;hatever the 
methods, d i r e c t , audio-l ingual comprehension and 
co!:im\inlcative approaches to language teaching, hov media 
elements can act as povrerful tools in the hands of a 
teacher to achieve the objects advocated by a tex t or a 
method i t embodies. For ef fect iveness , motivation and 
l a rge classroom conditions teaching through video can 
solve most of these problans and subs t an t i a l ly add to 
the effect iveness of a teaching programme. Tlie thes is 
is strongly supported by my ov/n experience and o b s e r v a t i o n , 
by neut ra l observers , s tudents ' opinion and students 
response. 
But th is assessement i s l a rge ly subject ive and 
empirical and i t s va l i d i t y may be questioned. To 
controvert thir. probable object ion I have gone in for 
s t a t i s t i c a l analyiiis of tho ;;core3 gained by s tudents 
through a s e r i e s of t e s t s designed for t e s t i ng \ j r i t t en 
canprehenslon. Those t e s t s have provided useful data 
on teaching through Method 1 —— the video method and 
Method 2 — the t r a d i t i o n a l method v/ithout video. A 
comp.-iTative and s t a t i s t i c a l analysis of the data obtained 
by Method 1 and 2 vas processed by computer and the 
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r e s u l t s have been subs t an t i a l l y encouraging in favour 
of the video method. The s t a t i s t i c a l evidence provided 
in the l a s t chapter of ray d i s s e r t a t i o n i^ a solid proof 
of the v.Tlidity of my thes i s t h i t the effectiveness ^ and 
Dotivating power of video technology and mater ials • 
applied to any method of teaching is far more superior 
and resu l t -o r ien ted than t r a d i t i o n a l l e c t u r e room method 
vd.thout video. 
I have also shovm and t r i e d to dispel some of the 
common fears about the use of machines tha t the teacher 
i s replaced by machines but , on the contrary, the teacher 
remains cen t ra l i n the classroom for manipijlating in te res t -
ing exercises and i n t e r a c t i v e communication v/ith l o t of 
motivation between him and the l ea rne r . The sound and 
vision combination avai lable to the learners in video 
sequences adds new dimensions to language teaching. In 
th i s age of micro-chip revolut ion video and Computers 
are de f in i t e ly going to revolu t ionise language teaching 
and learn ing . 
APPEia)IX - I 
V/ALK TALL 
xho Colt Trooner : i n the hnnds of an expert, 
deadly at ^00 vnrdu - i t ' l l f i r e a bul le t at ovor 1,000 
n l l e s an hour v i th enough power to punch through a car doox' 
and devastate an^'thin."; in i t s path. 
Well, t h e r e ' s not much l e f t of t h a t . But i f t h a t ' s 
vhdt happens to a metal can af ter the bu l l e t has already 
passed through a car door, then Just Imagine what effect 
i t would have on the human body. 
But inc red ib ly , th is jacket that I'm wearing holds 
the key to survival from any number of a t tacks fiom that 
weapon. I t ' s l ined with a special mater ia l made from th is 
stuff. I t ' s ca l led Kevlar, a man-made f ibre developed some 
years ago which in i t s raw s t a t e is so s i lky soft t h a t you 
can Just push your f ingers s t r a i g h t through i t . But l i k e 
any f ib re i t can be spun into a yarn and then woven into a 
fabr ic . This fabric can than be bonded together i n layers 
to produce a mater ia l t h a t ' s ac tual ly s t ronger than s t ee l 
and i t ' s the development of a new weaving and bonding 
technique t h a t ' s enabled a small B r i t i s h company to produce 
a b u l l e t - r e s i s t a n t panel t h a t ' s ac tua l ly l i g h t e r and more 
f lex ib le than ever before. And i t ' s thinner than a ten 
pence piece. 
But although th i s panel \^ rould stop the biiLlet dead 
in itr. path, the body i t s e l f would have to absorb the 
tremendous shock of the impact-some 800 pounds, resul t ing 
in a severe bruising or indeed the odd broken r i b . 
And t h a t ' s where t h i s l i t t l e pillow comes in . I t ' s 
hardly more than a bag of a i r and i t ' s placed betv/een the 
panel and the body and i t absorbs the impact of the bu l l e t 
by d i s t r ibu t ing the energy. 
Oh no, even I'm not mad enough to get i n the way of 
a flying b u l l e t , so I ' v e got my p l a s t i c ine s tand- in . But 
i n fact t h i s i s the usual so r t of t e s t for th i s kind of 
thing because the p l a s t i c i n e has s imilar density to the 
human body. As you can see , i t ' s qui te soft to the touch. 
So now l e t ' s give i t a go. 
Let ' s have a look. 
Well, i t hasn ' t created much daman© in the pannel. 
As for the p l a s t i c i n e , hardly a mark, a mere indentat ion. 
But as for the b u l l e t , i t ' s made a p re t ty big impression on 
t h a t . 
So, I suppose, wearing one of these a guy can walk 
t a l l and safe . 
Answer the foliovdng questions s 
Q. I . (a) VJhy does the man f i r e a bu l l e t through the car door? 
(b) '.'/hat's special about the Jacket the man is wearing ? 
(c) What is Kevlar ? I s i t a na tura l f i b r e or a 
man-made f ib re ? 
(d) In i t s raw s t a t e , is Kevlar soft or hard ? 
I I . Put these stages i n the r i g h t order . 
The process of Making Kevlar, 
F i r s t , a the fabric i s bonded together in l aye r s . 
Thon, b the f i b re is spun in to a yarn. 
F i n a l l y , c th i s i s woven into a f a b r i c . 
I I I . Describe the material Kevlar. 
Put a t ick next to the correc t desc r ip t ions . 
The mater ia l i s : 
(a) br ighter than ever before 
(b) stronger than s t ee l 
(c) f l ex ib le , easy to bend 
(d) tremendously thick 
(e) l ightweight 
(f) eas i ly broken 
(r) as thin as a IOD coin. 
(h) silky soft 
(i) thinner than a lOp coin. 
IV. F i l l the gaps '• the component of the jacket 
(a) The panel 
A B r i t i s h company is now able to produce a 
r e s i s t a n t -which serves as a in the 
jacket . 
(b) The pillow 
This pillow i s hardly more than a bag of I t ^ 
absorb thn of the bu l l e t by the energy 
of the blow. 
V. True or fa lse ? 
How effect ive would the jacket be if i t v;as made with 
the panel by i t s e l f , without the a i r pillow ? 
Mark these t rue (T) or f a l se (F). 
a. The man would f a l l dead if he was in the path of the 
bull e t . 
b. The panel vould stop the bu l l e t dead in i t s path. 
c. The bu l l e t would injure the man, 
d. The shock of the Impact would de f in i t e ly break a 
man's r i b . 
e. The impact of 800 pounds would cause severe .bruis ing. 
VI. liatch for meaning. 
Katch the vrards in a-k vdth 
saying the same, things in 1-
Example : a-5 deadly = able 
a. deadly 
b. to punch through 
c. in its path 
d. t h e r e ' s not much l e f t of 
tha t 
e. kind of thing 
f. the odd broken r i b 
C. i)onded together 
h. give i t a go 
i . stop something dead 
j . cones in useful 
k. s tuff 
the a l t e rna t i ve ways of 
11. 
to k i l l 
1. strongly joined 
2. to make a hole in 
3. i t ' s been vexy badly 
damaged 
k. possible bone f rac tures 
5. able to k i l l 
6. put i t to the tes t^ 
7. proves to bo useful 
8. in the way 
9. make something stop 
immediately 
10. mater ia l or f ib re 
11, type of experiment 
VII. Which t i t l e i s best 7 
a. '""/hat i s the r ea l t i t l e of the t ex t extract ? 
b . Walk Tall i s not the o r ig ina l t i t l e for th i s 
pronramme. Can you think of a be t t e r one ? 
VIII . What other s p e c i a l i s t clothing can you think of ? 
Make a l i s t . For each item explain the following 
a. Who is i t made for ? 
b . Why i s i t made tha t way *? 
c. How far is i t effect ive ? 
Seal Launch 
Reporter A canoe team from Portsmouth Polytechnic are 
preparing for the adventure of a l i f e t i m e . Later 
th i s year, the students wi l l fly to Kashmir and 
snend a month exploring the wild waters of the 
western Himalayas. 
Vio\.j I found them, carrying the i r canoes to a bridge 
in Gosport. 'Jhat on earth v;ere they up to ? 
There n.re no rapids to shoot here . The flow is 
gent le under as well as over the Hasler Bridge. 
Yet for these in t rep id paddler the s t ruc ture 
represents the so r t of challenge they may have to 
face i n Kashmir, where many swollen r i ve r s remain 
uncharted. 
Neil Dunn the organiser of the s ix man expedit ion, 
deemed i t c ruc ia l to p rac t i s e a dare-devil v/ay of 
get t ing into the water. 
l^ feil IXmn I t ' s ca l led a "seal-launch" where you jump off the 
Organiser 
bridge to enter in to the water when t h e i r s ides are 
too s teep for you to walk do\m and carry your canoer 
rformally, we were t rained to do a safer method of 
get t ing into the water but every now and then i t 
has to be used. 
One, two, t h r ee , four, . . . . go. 
Neil Dunn 
Renortor 
Nell Dunn 
Reporter 
Nell Dunn 
Rerortcr Incredibly, canoes, paddles, men and cars stay 
in t ac t although thero is one s l i g h t casual ty . 
I think that was some s tun t . 
Thank you. 
Hovr h i rh un were you there ? 
I nhonld say about t h i r t y feet in t o t a l , r ipht 
from the top. 
And i t ' s taken i t ' s t o l l on you, I can see . 
Yes, i t has . A nose bleed the re . As I vent down, 
I Was a b i t too ve r t i c a l when I entered the -./ater 
and I s t a r t ed to turn over so my face slapped i t , 
and as you can see i t was a b i t painful . A s l igh t 
nosebleed. I'm 0;K, though. 
Reporter I t ' s almost a sport in i t ' s ovm r igh t . I would 
have thought. 
Neil Dunn I t could be , but I'm not going to do i t very often. 
Reporter »Vhat are you say ing- i t is s l i gh t ly dangerous ? 
Neil Dunn Yes, i t i s . I t shouldn ' t be at tern, ted by t h j 
normal canoe i s t , I don ' t thinlc, r e a l l y . 
Reporter Seal launches are part of a rigorous t ra in ing 
programme before the team leaves for the Himalayas 
in l a t e August. Eskimo r o l l s are nothing compared 
to the work meted out by two physical t ra in ing 
in s t ruc t ions . 
Ganoist 
Renort'^r 
Neil Dunn 
Repor ter 
Neil Dunn 
Repor ter 
Neil Dunn 
Reporter 
Neil Dunn 
Every veek we go out \d.th t h e s e Army chaps and if 
v/e d o n ' t do i t f a s t e r than t h e t ime ve d id i t l a s t 
veek, then v;e ge t f ined a pound -v^ich goes towards 
our fund to buy e x t r a b i t s of equipment v.'hich we 
a re su re w e ' r e going t o need be fore we go away. 
How's the fund goinp; now ? 
V/e s tand a t about ^2Q> a t the moment. 
You're s l a c k i n g , obv ious ly , 
V/e a r e . 
Are you going t o be f i t in time ? 
Yes, we hope we a r e y e s . Stepping up t h e t r a i n i n g 
tovrards t h e end. 
How many more s e a l launches do you in tend to do now? 
Not many more, we d o n ' t t h i n k . We th ink we've 
done enough now for t h i s yea r . 
Seal Launch M.M, ?0 
Q. I Match the vrords v/ith t h e i r meanings : 
1. Canoe 
2 . Rapids 
3. Intrepid 
\ . Stunt 
5. Cruc ia l 
1, dangerous o r c r i t i c a l 
2 , something done t o a t t r a c t a t t e n t i o n 
3 , r i v e r s flowing over s t e e p s l o p e s , 
^ . a l i g h t boa t having pharp po in ted ends 
5. f e a r l e s s 
I I . Explain the meaninc of the follovdng : 5 
1. Paddles 
2. Swollen river 
3. Uncharted 
h. Incredibly , . 
5. Expedition 
I I I . Explain the following : 10 
1. exploring the wild waters 
2. What on ear th were they upto 
3. a dare devi l v;ay 
h, stay in t ac t 
5. v/ork meted out 
IV. Answer the following questions : 30 
1. What was the object ive of canoe team ? 
2. '^ly did they choose the bridge in Gosport ? 
3. How did they jump into the water ? 
If,How were they going to fund the expedition ? 
5. VJhy was the organiser of the expedition hurt ? 
6. Give an example of any dare-devi l ac t . 
Solar Enen':v Car 
V/ell, \ie have a l l heard of a d iese l ca r , an e lec t ronics car, 
even a nns pov/ored car , but the car tha t i s run on sunshine 
is sonethins e lse a^^ain. Nevertheless, a team of engineers 
from Berkshire have b u i l t a solaJ" pov/ered machine that does 
just tha t and v;hat's raore they are planning to drive i t r ight 
across Surone. 411 the vjay, from Athens in Greece to Lisbon 
in Portu9;al. 
Rob V/iddow repor ts : 
The solar powered car is the bra inchi ld of students at 
University College in Cardiff and i t i s being developed at 
Intermediate Technology at Mortimer near Reading. This i s no 
fu tu r i s t i c gimmick. The car r e a l l y works doing a healthy 20 
miles an hour for a three hour s t r e t c h . 
Solar panels t ransfer energy to storage b a t t e r i e s which in 
turn po\.'or the e lec t ron ic motor. Intermediate Technology 
'iro confido'it that tho car wi l l bo a successful demonstration 
of how the sun can bo tapped iisefully and e f f i c i e n t ' y . 
Reporter : Engineer Bruce Cross has already driven the car from 
London to Reading, How r e a l i s t i c a project i s i t to think 
that 3/0U can cross Europe using no other power at a l l ? 
Bruce Cross : Well, v;e weren' t sure three years ago and a few 
back of the envelope ca lcu la t ions made us think that i t was 
r,os:3lblo -^ .n-l so i - r , those have been borne out by the t r i a l s 
tha t VG have done in t h i s country. 
Reporter : '..CM if t h i s t r i p i s successful v/hat v.'ill you 
have achi'^ved by dolnc i t ? 
^•ruc^ '^ros': : V.'oll, ' , 'o 'n liavo dononstrntod tha t solar energy 
can be mod usefully to nroduco power in a reasonable 
quanti ty, './e are not trying to d^nonstrate that a solar caT 
i s a very useful way of ge t t ing around, but i t can be used 
for many other pur ioses , l i k e r e f r i ge ra t i on for . . . s torage 
l ike v/ater pumping and . . . protect ion of p ipe l ines . Tliere 
are l o t s of small scale applicat ions in remote places that 
you can use i t for . 
Reporter : There is some wild driving on the Continent and 
you are going to bo doing twenty miles an hour a foot of the 
ground. Are you anxious about tha t ? 
Bruce Cross : V/ell, we wi l l have a m.oped running along 
twenty yard:: bolilnd us and v/e hope tha t wi l l give normal 
vlrJ .bl l i ty to ns so that car dr ivers wil l pull out . 
Reporter : The team wi l l set out from Athens on June 21st by 
v/hich time they hope to have ra i sed another j ^ 2,000 i n 
sponsorship. The boffins from Mortimer are put to prove 
that the sun can be harnessed to provide help for ns,Jions 
;;hose problems cant be solved by money alone. 
Solar Energy Cf^r M.M, ^ 
Q. I Katch the vrords \d.th t h e i r meanings : ^ 
1. Tr ia l 1. board for instruments 
2. Demonstrate 2. to produce pov/er 
3. Panels 3. t e s t ing and trying 
k. To harness k. d is tance to which one can see 
5/ V i s i b i l i t y 5. show c lea r ly by proof 
Q.II Give the meanings of the following: 5 
1. b r a i n c h i l d 
2. s torage b a t t e r i e s 
3. sponsor-ship , 
If. boffins 
5. tapped 
Q.III Explain the following : 5 
1. borne out 
2. small sca le 
appl ica t ion 
3. pul l out V 
h, f u t u r i s t i c gimmick 
5. wild driving 
Q.IV Answer the following questions : 10 
1. What was the ambitious plan of the engineers 
for driving the solar car ? 
2. l-Zhat are the disadvantages of a solar car ? 
3. Can you see solar energy for other purposes ? 
What are they ? 
k. V/hy are the technologis ts sure about t he i r 
invp^ntion ? 
5. If you are driving a solar car , how wi l l you 
save i t from accident ? 
6. If you were an engineer where v/ould you put the 
solar TDanels in a car ? 
1. Cross Gh,?nnel Bomb Thre?^t 
F i r s t there has been unprecedented secur i ty at cross channel 
ferry ports here in the south. Police with sn i f fe r dogs 
have been out in force in response to a t h rea t that t e r r o -
r i s t s may t ry to sink a B r i t i s h fe r ry , Hampshire's Police 
Constable John Duke i s determined tha t Br i t i sh t o u r i s t s 
won't be bu l l i ed by the bombers. 
Migel Burv/ard repor ts : 
The securi ty operat ion involves every ferry port along the 
south coas t , Police have been told that an Arab t e r r o r i s t 
gro\:53, -possibly from Libya may t ry to smuggle a car bomb onto 
a ferry and blow i t up at sea. So they 've been using sniffer 
dogs to check a l l vehicles arr iving for hidden explosives as 
holiday malcers waited at the ferry port in Portsmouth the 
Chief Constable of Hampshire came to see h is men in act ion. 
John Duice Hamshire Police Constable : I am very pleased, I 
believe tha t even the media have responsibly covered t h i s as 
a sensible UK measure against tliose X'/ho are threatening and ^  
and whether they are within or without, whatever t h e i r names 
i t does not r e a l l y matter much if they are going to threaten 
U.K... Lots of people have threatened th i s town in the past 
and they haven ' t been very successful we are not eas i ly 
bul l ied you know. 
Reporter : I t can take several minutes to check a car and 
caravan, but today most t r a v e l l e r s seen qui te happy to 
accept the s i t u a t i o n . 
I was vrorking in Ireland l a s t year and in Northern I re land 
you can imagine what the checks are l i ke there . Anyway, 
i t ' s good job they*re doing i t . I t wil l put off anybody 
v;ho is planning anything. 
Passengers : I t is a bi t f r ightening , I guess, for some 
people but i t i s best to be on the safe s i d e , I think. 
What do you thinly about th is t e r r o r i s t t h r e a t , of possibly 
a bomb on one of the f e r r i e s ? 
Well, I think i t ' s very worrying, but we wi l l t ry not to 
l e t i t spoil our holiday. 
Reporter : Today's secur i ty clamp down coin3ided with the 
a r r iva l of a new jumbo ferry operated by Tov/nsend Thoresen. 
They have spent 7 i mi l l ion pounds on the Viking Venturer to 
double her car carrying capaci ty. The company say that even 
the th rea t of terrorism won't stop more and more people 
wanting to cross the channel. 
Paul E l l i s Tovmsend Thoresen : Well, I think anybody t rave l l ing 
through Portsmouth today, or over the past couple of days vdl l 
have been re l i eved , relaxed and probably qui te proud to see 
Br i t i sh secur i ty in f u l l sv;ing. I have to say tha t although 
i t may not have crossed the minds of the layman, v;e in the 
ferry industry have been very aware for many years that 
terrorism poses a threa t as much to as to a i r l i n e s or any 
other form of t ranspor t or l i f e i t s e l f . 
Reporter ; And \;hatever the problems, we Br i t i sh are always 
determined to do things properly. So today, there v/as only 
one way to give the jumbo ferry a f i t t i n g v/elcome on the 
quayside a t Portsmouth, 
Q. I Match the vords vdth t h e i r meanings : 5 
1, Unprecedented 
2, explosives 
3, bu l l i ed 
h. nedia 
5. caravan 
1. frightened or hurt by persons 
2. small home pulled by a motor 
vehicle 
3 . mass communication eg, 
T.V,, Radio, Press . 
h-. never done or knovm before 
5. mater ia l l i ke ly to burs t 
Q.II Give the meaning of the following : 
1. Security check 
2. Gror,3 Channc'l fe r ry 
3. Jumbo ferry 
h. Sniffer dogs 
5. Quayside 
^. I I I Explain the follovdng x 
1, Blov; up 
2, Within or without 
10 
3 . A h i t f r i g h t e n i n g 
h. Clamp dovm 
5. In f u l l sv/ing 
Q. IV Answer the fol lowing q u e s t i o n s : 30 
1. Ifliat i s the func t ion of Sn i f fe r dogs ? 
2 . V/hat \«/as the op in ion of ho l iday makers abo^xt 
s e c u r i t y checks ? 
3 . 'Miat do j/ou thinic about a t e r r o r i s t t h r e a t ? 
h. V/hat i s the d i f f e r e n c e between a jumbo f e r r y and 
an ord inary f e r r y ? 
5. How Was a f i t t i n g welcome g iven to the new 
jumbo f e r r y ? 
6. '.ihere do you f a c e s e c u r i t y checks in I n d i a ? 
Bournerr.outh Belle 
Goranentator : And i t ' s twenty years now since the Bourne-
mouth Belle was taken out of se rv ice . The pullman t r a i n had 
r^'oved too expansive to run and i t seemed the days of liixury 
t rave l by t r a i n were over. But not so, :ft>r today the Belle 
was resurrected to begin a special season of suimner t r i p s 
from London to Bournanouth. As an extra bonus, the coaches 
are those used on the famous Orient Express. Chris t Peacock 
was there to see a ne\\' era in railv/ay h i s to ry . 
So there ve'were on piatform 11 at Waterloo, turning the 
clock back to a time when railv/ay elegance ruled the t racks . 
A jazz band clayed evoking the t h i t i e s , when the Belle f i r s t 
ran between London and Bournemouth. There were the familiar 
chocolate and cream pullman car r iages ready to relaunch the 
t r a i n and \;aiting to go on board were some of the passengers 
who were determined to keep ahead of the excitement. 
The Bournemouth Belle was introduced as an a l l pullman t r a i n 
in 1931. I t was steam-dra^'Hi by a locomotive in handsom g r e ^ 
l ivery- four hundred and e i -h ty tons of t r a i n ,and a passenger 
l i s t of well-heeled t r a v e l l e r s to match. The new service is 
being revived by the Venice Samplon Orient Express Company, 
From Kay u n t i l September the t r a i n wi l l make a weelUy 
t r i p to Bournemouth at a cost of £^^ (0 for a s ingle fa re . 
What the customers get for t h e i r money wi l l be the l a s t 
word in luxiiry. 
F i r s t l y , v.'e an t ic ipa te a number of foreign v i s i t o r s who 
wi l l talce a t r i p from London to Bournemouth and Beaulieu 
and of course, Broadlands and secondly, we an t i c ipa te qui te 
n l o t of I r l t l s h people who v;ill want to t r ave l on the 
resurrected Bourner.outh Belle and appreciate the romantic 
surroundings. 
Thn t r a i n does havo ?! romantic appeal about i t . I t has 
everything to do with who you might meet. Beautiful women 
are to be seen re f lec ted in the glass windowed compartments. 
Almost anything might happen. 
Passenger : I have come to enjoy the ambiance of the t r a i n 
and to enjoy the romance of the period and perhaps to look 
for a l i t t l e romance. 
Reporter : Have you found 3 su i t ab l e man yet ? 
Pas::onger : I don ' t ':now. '//hat are you doing ? 
Ihc puUnan cars each with t he i r ov/n ch r i s t i an names have 
been carefully res to red . Once these coaches were the toas t 
of the Goldon Arrow and the Brighton Bel le , now the;, ' r e takiiig 
the Bourncmoutii l i n e . 
iioporter : V.r. Harding, you t r ave l l ed on the o r ig ina l 
Bournemouth Belle in 1936. How much did the t r i p cost ? 
!'r. Harding : V/ell, if my memory serves me r i g h t , t h a t ' s 
f i f ty years ago. I 'd say, i t was about two pounds ten 
sh i l l i ngs or tv/o f i f t y as they ca l l i t today. 
Reporter : I t ' s nov/ going to cost kO. 
Mr. Harding : That 's progress. 
Reporter : BrealcTast i s served and not a cup of Br i t i sh Rail 
t e a in s ight . This i s Bucks Fizz of course. 
Elizabeth Harris how would you describe the atmosphere on 
th i s t r a i n ? 
Elisabeth Harris : Very glamorous and quite unique I think. 
I t ' s a sor t of t r i p in to the past i n the n ices t pos^^ible way. 
Reporter s The Bournemouth Bel le wil l make a choice of 
excursions during the summer months to Bournemouth, Beaulieu 
and Romsey, the idea being to r ide on the world 's most 
luxurious t r a i n and take in some of the s igh t s at the same 
time. So th i s is the way i t v;ill be for those who can 
afford to r ide on the Bournemouth Belle. This i s a s ight 
t h a t ' s not been seen since 19^7 when the Belle was taken out 
of service because she was too expensive t o run, 
Hov; do you deal with tha t t r i cky customer v;ho inevi tably 
cross up on a t r a i n l i ke t h i s ? 
Waiter : ' . /ell, I mean, they ' r e very, very fev; and far between 
but we usually t ry to pacify them and another g lass of 
champagne uamally s e t t l e s the score. 
Reporter : Ten minutes past twelve and journeys end as the 
Bournenouth Belle breaks the v/elcoming tape at i t s des t ina t ion . 
The t r a i n is jus t two minutes l a t e but who cares . The 
Bournernoutii Belle is back in business on the r i g h t t rack. 
The partj ' continues s t r ik ing up to welcome back a lady 
with a past v;ho also had a fu ture . 
Q. I . Katch the vjords \^ ^Lth t h e i r meanings : 5 
1. Ronurroctod 1. to sa t i s fy 
2. Bel le 2. unavoidable 
3. Pacify 3. bring back into use 
h. Restored h. beaut i ful 
5. Inevitably 5. to repa i r and bring back 
to former pos i t ion 
0. I I Give the meanings of follov/ing :. 5 
1. ambiance 
2.1oco:.:otive 
3. romp.ntic appeal 
h. t r icky customer 
5. des t ina t ion 
Q. I l l ExTilain the following : 10 
1. to keep ahead 
2. l a s t x;ord in luxury 
3. toas t of 
h. crop up 
5". to s e t t l e the score 
Q. IV An-iwor the follo\'d.ng ques t ions : 30 
1. The p l a t - f o m scene v/as q u i t e e x c i t i n c be fo re 
the journey. V/hy ? 
2. '--/liat luxury did the passengers enjoy ? 
3. no\/ does the v/ait-^r dea l vd th t r i c k y customer ? 
k. I'flvy i s t he Bournemouth Bel le c a l l e d the lady wi th 
a p a s t ? 
5. Ho\7 v;as the welcome g iven to Bournemouth Be l l e 
a t her d e s t i n a t i o n ? 
6, I f you were a passenger i n Bournemouth Be..le 
vrhat romantic sur roundings v/ould you enjoy ? 
Appendix - I I 
I?FORI.:ATION DATA SHEET OF STUDENTS 
1. Name of the student , , 
2. Fathff's name and . . 
Profession 
3. Monthly income . . 
U. F a t h e r ' s education . . 
5. Mother's education . . 
6. House wife or . . 
vjorking vioman 
7. Number of brothers . . 
and s i s t e r s 
8. Do you belong to . , 
r u r a l or urban area? 
9. Were you educated i n . . 
an Enr,lish Medium or 
Regional Medium school? 
10. Do you read nevrs- . . 
papers , Magazines 
or novels i n English? 
11. Do yon speak English. . 
at home or v i t h 
friends ? 
12. Which programmes in*. . 
English do you 
watch on Television?. . 
Appendix > IIT 
Ouestiormalrf» for Observftr?^ 
Note : We are in te res ted in your opinions on each of the 
statements belov;. Try to put down exactly what 
you feel about each i tem. 
Name: Clas s; Date: 
Please apply the following scale in answering the 
questions below. Circle only one l e t t e r in each i t an. 
S C A L E 
A Strongly agree 
B Agree 
C Uncertain 
D Disagree 
1. I l iked t h i s method of learning 
2. I Was able to keep up with th i s 
programme. 
3 . I found the material i n t e r e s t i ng 
V. I fe l t the mater ia l was presented 
in a consis tent and order ly way. 
5. I think I would l ea rn the material 
b e t t e r by studying the t e x t book. 
6. I found the programme boring 
7. I feel tha t th i s programme method of 
ins t ruc t ion i s superior to regular 
classroom ins t ruc t ion . 
I estimate t h a t . I have followed the comprehension of 
the video text ( c i r c l e only one). 
1. 20 ^ of tiie comprehension lesson A 
2. ^ /^  of the comprehension lesson B 
3. 60 % of the comprehension lesson C 
h, 80 % of the comprehension lesson D 
5. More than 80 % of the comprehension E 
lesson 
A 
A 
A 
A 
A 
A 
A 
B 
B 
B 
B 
B 
B 
B 
C 
C 
C 
C 
G 
C 
C 
D 
D 
D 
D 
D 
D 
D 
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R E T E N T I O N T E S T 
Group A B 
Name s 
Rol l No J . . 
Q.I Expla in the meaning of the fol lowing : 
(a) panels , 
(b) s torage b a t t e r i e s , 
(c) vd.ld driving , 
(d) canoe , 
(e) s tunt 
(f) paddles 
Q.II Answer the following quest ions: 
(a) How did the s tudents of the canoe team ^xarnp in to 
the vfater ? 
(b) Describe the shape of a canoe ? 
(c) Describe the shape of panels. Where were they placed 
in the so la r car ? 
(d) What are the disadvantages of a so l a r energy car ? 
APT? end Ix - V 
R E T E N T I O N T E S T 
Groun C D 
Name : 
Roll rfc): , 
Q.I Explain the meaning of the following : 
(a) ambiance 
(b) romantic appeal 
(c) destination 
(d) caravan 
(e) security check 
(f) cross ch,:innel ferry 
Q. il AJI:;*:' • ';l'.o !'ol].o--/i.n-: (riojtlon;; : 
(a) Describe the old Bournemouth Belle of 1931 ? 
(b) How was the welcome niven to Bournemouth Belle at her 
destination ? 
(c) '.'nv " c r o sn l f fo r do^s UJed b-' tlie . . . ' i t i sh s o c u r i t v ? 
(cl) ••ovf ',;,i3 n. ^ i t t l n g welcome given to t h e iir-.oo fe r ry? 
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